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|. Abstract:

ADHD is one of the most common learning disordbeg teachers have to deal with on a
daily basis. Despite this, initial professional edfion does not make it easier for newly qualified
teachers, since we are not taught about how tovd&aADHD students, thus we end up

perpetuating practices that do not encourage ADtDents’ improvement.

This research proposal aims at suggesting spetiitegies and actions to try in a
Chilean educational setting, taking mostly a stoaye done with a fourteen-year-old student in
Costa Rica. It is imperative to mention that mdstpt all, of the research found related to
ADHD has been done with children who have beenrtiagd and medicated by a professional.
This experience from Costa Rica does not mentiesdltwo characteristics for which | speculate

there is neither of them present in the “treatmanid strategies applied in the study case.

Furthermore, research shows us examples and deseslb groups of ADHD students
within a regular group. This paper is based onragietely different case, in which the entire

group —of nine students- suffers from untreated ADHl their adolescence.
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I. 1. Resumen

El Trastorno por Déficit de Atencion con Hiperaaad (TDAH), o Déficit Atencional,
esta entre los trastornos de aprendizaje mas canwandos cuales los profesores han de lidiar
en el aula. A pesar de esto, la formacion inictedeshte no lo hace mas facil para nosotros, los
profesores recientemente egresados, pues no geapasa para ensefar a estudiantes que sufren
de déficit atencional; asi, terminamos perpetugrdoticas docentes que no potencian el

aprendizaje de éstos estudiantes.

Esta propuesta de investigacion apunta precisamaesugerir estrategias y acciones
especificas a ser probadas en el contexto eduedclhileno, tomando mayormente como punto
de referencia un estudio de caso realizado en Gissacon un nifio de catorce afios de edad. Es
igualmente importante mencionar que la mayoriadehliografia encontrada es acerca de
investigaciones realizadas con nifilos pequefios gusilo diagnosticados y medicados por un
profesional. Esta experiencia de Costa Rica no imeaqinguna de éstas dos caracteristicas, por
lo que especulo que no estan presentes en eliieaitd” y estrategias aplicadas en el estudio de

caso.

La investigacion también nos muestra ejemplos degf@s grupos de estudiantes con
déficit atencional insertos en un grupo normal stegiantes. Esta propuesta esté inspirada en un
caso completamente distinto en el que el grupa@rde nueve estudiantes adolescentes-
muestra evidentes sintomas concordantes con eltdgéncional, pero que nunca han sido

diagnosticados y tratados.
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Il. Introduction

Attention Deficit and Hyperactivity Disorder (ADHDs by far one of the most common
learning difficulties teachers have to face in¢lessroom. In our Chilean context, it has become
a major problem considering that no teacher has pesessionally prepared to teach students
with special needs — as it is the case of ADHD atisl— and this is a huge flaw to add to our
initial training programs. It has become one mesponsibility for teachers to prepare, study and
inform themselves about this topic, rather thanrthe help of a professional in charge of
these students in the school. Many educators fusbtlhave the time to do this; therefore, many
students with this problem end up unattended. iBHissically why more research in this area is

needed, but focused on more specific circumstaaweeontext.

ADHD students are equally —or even more- taletited regular students, and that talent
many times is wasted because no prepared or adegudéssional was there to foster students’

skills and personal talents.

There is much research done in this area regadtiidren and not so much regarding
adolescent students. It would be interesting teetbgvactivities and assignments related to topics
of teenagers’ interest. Moreover, we do not knowefneed to develop new strategies and
methodology or if we can combine and modify these®rg ones for these students, however, it is
necessary to put teachers, parents and students\alth the researchers up to the task of
creating knowledge that benefits ADHD high schaotlents, who do not have the medicine, the

financial support or even their parents’ support.
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[ll. Context

The context for this research proposal is a priyategressive school located in La Florida.
The grade is M which for the English lesson is divided into twogps: the strongest and the
weakest, according to the students’ proficiencgleVhis division is made through tests,
performance, the teachers’ observations and pdrepimaons; therefore the class is not divided
into two exact halves. This proposal will be foalise the weakest group, which has only nine

students.

The group is good in terms of understanding Engtiséy are perfectly capable of
understanding the entirety of the lessons in Ehglisd they do not have major problems or
intellectual limitations. The main problem heréhat all the students present symptoms
concordant with Attention Deficit Hyperactivity @isder (ADHD) and this makes it difficult to
keep the rhythm and pace of the lesson. They gatdied very easily and frequently and it is
hard for them to avoid drifting off the lesson iy other topic, which makes it even more
difficult for the teacher to bring them back onckkavith the lesson. Also, each student has a
different kind of attention focus; one or two gasgy distracted by things they can touch with
their hands; other students are very talkativettersstudent gets very distracted with others’
conversations and/or noise; other students are wisual and tend to focus their attention on

things that they can watch or observe.

It is also important to mention that none of thegglents have been diagnosed by a
professional and never have had any kind of metlieatment regarding this topic. | tried a few
things that are recommended for these cases inoibidet “Teaching Children with Attention
Deficit Hyperactivity Disorder: Instructional Steggies and Practices” by the U.S. Department of

Education, but they did not seem to work out. Thight be due to the fact that the booklet is
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thought out for children and not for teenagershis specific situation. It is well understood that
teenagers have different interests and the contieeydearn require different skills than those of

a child.

IV. Problem statement
Research questions

i. What specific practices or strategies can | us@fghan the classroom so that this
particular group of students keeps engaged andéacan the lesson?

. How can | establish the main characteristics @ssdn in the classroom since the
very first class in the environment of a grouptoidents with ADHD?

ii. What methodology (ies) should | use to fit my ADKdents’ interests?

V. Objectives
V. 1. General Objective
» To develop and apply a set of specific strategmsmethodology for my ADHD
high school students, so that | can make the Bni#isson both effective and

interesting for them, considering they are adoletsce

V. 2. Specific Objectives
* To apply different strategies and activities inassroom where the entire group
of students have ADHD, considering their individlegrning difficulties and
needs.
» To find the specific environmental characteristltat need to be considered to

encourage ADHD students’ learning of the Englisiglaage.
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VI. Rationale

This area of research is both important and ugefuhany reasons. To begin with,
dealing with ADHD is not necessarily something laegteachers learn throughout their initial
professional education, it is actually an area ltaatbeen somehow left aside in our Chilean
context —in both public and private areas of treteay-. The fact that there are inclusion
programs being implemented in regular schools doésonsider taking the professional training
of teachers into consideration, i.e. teachers whmat trained for it, end up teaching students

who suffer from all kinds of learning difficultie&DHD and Asperger’s included.

Moreover, ADHD is far more common than any othariéng difficulty, ergo, research
in this area and even more specifically teenageldd4D, would be useful for the teaching
profession. | think that I -and teachers in geraatl students could benefit from this type of
research mainly because teachers would have macdqal ways to cope with this condition and
students would become more aware of their own agpaied abilities knowing exactly how to
deal with certain situations that occur in the stasm. This is more likely to have important

repercussions in students’ adulthood.

Also, it is imperative to have more research denthis area because of its significant
impact on demographics; every time, there are retudents diagnosed with ADHD and the

numbers will certainly keep rising.
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VII. Theoretical Framework
VII. 1. Symptoms of ADHD and its impact in the dasom

Attention Deficit Hyperactivity Disorder (ADHD) ia recurrent issue in regular
classrooms all over the country and teachers arailgy to recognize it day by day, a little more.
What is interesting about this condition is tharthare so many young people who have gone
into adulthood having it without knowing, and thesene people have had to learn to cope with
this disorder. There are studies which supporidba of ADHD having an important genetic
factor (WebMD.com), therefore people havesomehaosggea it on to their children and so on,

thus becoming a far more common topic for teacteedeal with.

First off, it is necessary to clear out the maipezs$s or symptoms of ADHD; “it is a
neurobiological, genetically-based condition cheearzed by differences in brain functioning
that affect behavior, thoughts and emotions” (TakhoFrom this definition, we can establish
that the main difficulty inside the classroom tbames from ADHD is that students basically
have a poor working memory and impulsivity. Thiffidulty concentrating on one thing for too
long, fixating on, and/or remembering specific dstér a long period of time translates into

inattention during the lessons; therefore, studieat® poor academic attainment.

There are also scientific studies that show thaiptescause(s) for ADHD. This disorder
can be caused by delayed brain growth in the ff@atdex, which controls attention and/ or it
can also be triggered by abnormalities in the bsaipurotransmitters. As mentioned previously,
it is also possible to consider the families’ gemberitage —heritability is about 76% (Tannock)-.
From this, it is not crazy or daring to say thatdrlen whose parents have ADHD will also have

its symptoms.
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There is another dimension to this condition thed alters the flow of the lessons and
teacher-student interaction. Children with ADHD wrilevitably have to deal with social and
emotional difficulties mainly because they willdiit hard to manage their own behavior and

emotions, and they tend to misperceive social enésover-react.

Moreover, there are many misconceptions or mytteéiregy around ADHD. First, there is
the unreal notion that ADHD is “a problem of modsuotiety”; there is data of writing pointing
out ADHD symptoms as far as 1798. There is alsotimn, sadly shared by some educators,
that ADHD is a matter of regulation —parents ochkea not disciplining children enough-, rather

than a medical condition (Tannock, 2011)

VII. 2. General strategies suggested for ADHD afeitd

There is plenty of specific and practical advicet&achers to cope with children with
ADHD. These students have specific needs and #uhée has to start by identifying them —how,
when and why the students is inattentive, impulsive hyperactive-. It is also recommended to
take particular measures and apply specific stiedéefigom three different components: Academic
instruction, behavioral interventions and classr@mtommodations. The United States
Department of Education issued a report (2004)dbatains specific strategies to put into

practice in each of these three components.

VIl.2.1. Academic Instruction

In terms of academic instruction, it is recommenttenhtroduce the class following
certain steps, such as providing an advanced agameviewing previous lessons, setting
learning and behavioral expectations, stating neeeaggterials, explaining additional resources
and simplifying instructions, choices and schedulifhen, conducting the lesson takes up a

teaching commitment to be predictable and suppartkieck students’ performance, use
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audiovisual materials, ask probing questions, perfongoing evaluation, help students correct
their own mistakes and focus, use follow-up dii@tdi (both oral and written), lower noise level,
divide work into smaller units, highlight key pasneliminate or reduce frequency of timed tests,
use cooperative learning strategies, and finakkyassistive technology. Lastly, while concluding
the lesson it is also important for students ndigaonterrupted abruptly, this means that they
must get advanced warning that the lesson is abaerid, checking the completed assignments

and briefly previewing the next lesson.

VII. 2.2. Behavioral Intervention

Regarding behavioral intervention, it is recommehttedefine appropriate behavior
while giving praise, and praising is an extremetyortant part for the intervention to be
effective. It has to be immediate, varied, consiséad sincere. Inappropriate behavior, on the
other hand, must be selectively ignored. Also, ange items have to be removed and calming

objects to be manipulated must be provided.

VII.2.3.Classroom arrangement and parents’ attantio

Consequently, there are some actions that caneiddhe classroom arrangement to
strengthen student’s attention in class, for instaseating the ADHD student near the teacher or
next to a student role model. Providing low-distiat work areas, use a timer to indicate the
beginning and end of an activity, turning the Iggbh and off as required to get the children’s
attention and playing instrumental, calmed musidemhey work is also recommended. It is also
necessary to make sure that the furniture of tagscbom is appropriate,i.e. it is the right sipe, s

that the students will not fidget.

There is plenty of research done in this area; Wewehe final component of coping with

teaching children with ADHD is that parents mustcbenpletely involved in their children’s
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education and, in many cases; children are diaghasé given medications by a professional.
This final aspect is what crashes a little with @ilean reality. Most of the students who attend

public institutions do not always count with thegrgs’ attention or the medicine.

VII.3. Teaching English to ADHD adolescents

So far, we can find many data of study regardindH&80n different subjects, such as
Mathematics —problem solving- (Platt) and Engligte (equivalent to our Lenguaje y
Comunicacion) in terms of reading and writing (Tack). However, the specific focus of this
research project proposal is related to teachirgji§imas a Foreign Language (EFL) not to a
couple of students with ADHD, but a group of nitedents who are separated from the rest of
the group just for the English class. It is alspérative to consider that much of the data related
to ADHD has been obtained through studies performédchildren because it is most
commonly the age in which it is diagnosed, but gecific group of students is composed by

adolescents, between the ages of 16 and 18.

Even more specifically, how do we teach Englisbkttalents who are almost out of the
educational high school system and have never toeerally diagnosed and treated? One of the
practices that have become popular in schoolsicpéatly in private ones, is that the groups are
divided into more proficient and less proficienidgnts and they work separately for the English
lesson. Each group works with a different teachwth the purpose of facilitating learning for
those who find it more difficult. From my persomdiservations, | have been able to distinguish
only one difference between the lessons carriednoobth groups: the more proficient group of
students is expected to do more in less time; laadetss proficient group is given more time to

do less, that is to say that both groups are basigarking with the same contents and
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somewhat at the same rhythm with the only diffeesth@t there is more or less expected from

them depending on their fluency.

This example may lead us to question the needparate the groups of students
according to their proficiency level: do we reatiged to separate them because they do not
benefit from other students who find it easierdarh English? What about the mixed ability

classes concept?

There is a lot of research done in the field of ADBINd EFL learning; however most of
the research done is regarding children, not temsagnd few ADHD individuals within a

regular class, not an entire group —in this caggoap of nine- of ADHD students.

VII. 4. Case study

| caught a glimpse of an interesting idea to ptd practice with teenagers who have
ADHD, based on a case study performed with ongdeuryear-old student in Costa Rica (Bula
Villalobos, 2011). First of all, | thought that evéhough the educational reality of Chile might be
distant from that of Costa Rica, there is the preidant Latin-American factor in common,
which means that there is not a general preferimdearning the English Language. In the case
of Costa Rica, according to the compulsory edunatiprograms in the first and second cycles of
education (the three cycles are the same as ie)Cthe students get to choose between French
and English and in the third cycle students haveethours of English per week (OEI, 1997),
which is only one more hour than in public schaol€hile and almost the same as in private

schools.

This case study was done by a researcher, witbdbperation of the teacher of English

and the student’s parents, and it was performeaugaloe course of four sessions with just one
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particular student who suffered from ADHD and wast pf a regular class. First, the researcher
presents a list of ADHD indicators that might tawurt being extremely useful for teachers. It is
important to mention that teachers are not padityinstructed in this matter throughout their
initial professional training, it takes dedicatiand interest for us to learn and inform ourselves.

The table of indicators is the following (Bula \&lbbos, P. 27):



Table 1: Indicators of ADHD.
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Behavior

Yes

No

Interrupts or intrudes the teacher and other stisden

Blurts out answers and opinions.

Has difficulty waiting for his/her turn.

Constantly stands up for no apparent reason.

Is very talkative.

Might dash around or climb.

Fidgets excessively with hands or feet.

Is easily distracted by extraneous stimuli.

Is very forgetful.

Cannot sit still for short periods of time.

Does not pay attention to details.

Shows difficulty sustaining attention.

Does not finish on time the assigned tasks.

Loses personal belongings.

Rarely finishes tasks and assignments.

Impulsively calls out answers.

Has a short term memory.

Has a messy desk.
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There were some accommodations made by the teatkeglish for this student, such
as: giving the student twenty extra minutes whenglthe exams, sitting the student in the first
row, check the student’s work constantly and assga tutor (buddy system) to the student to

remind him of class work and assignments (Bulaal6lbos, P. 27)

What is interesting about this case study is thahene of the four sessions with the
student had a particular objective regarding teagthe student how to implement a specific set
of strategies for the English lesson, starting ftbemsimpler and more immediate strategies, as

shown in the following table:

Table 2: Strategies adopted per session of thestadg.

SESSION | STRATEGIES

» To decide on a specific color and picture —of thelent’s
choice- for the English notebook and book.

» Using a highlighter to highlight whatever seemgvaht to the

First student.

* Using a pocket calendar to keep important inforarain mind

and to accomplish duties and tasks when required.

» Using an audio device to record the English lessons
e The student was allowed to use a fidget objectira loall
made of clothe, with the condition that he would thoow or

Second bounce it.
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* The student was assigned a physical job withircthss; in
this case, he was going to be in charge of erabm@poard and
distributing and collecting copies, assignments puogects.

» Establish a pre-arranged signal —the teacher tauicbeleft

Third ear- for the student to know when he was losingentration

or moving excessively.

* A specific folder was chosen to keep all the matsyicopies
and assignments for the English subject which ohedLia

Fourth section for parents-teacher communication.

Although these are all strategies students habe taught to maintain, | speculate it
would not be excessively difficult for them if pate and teachers are involved. As a conclusion,
the author — Olmedo Bula Villalobos- mentions hahe“attitude and knowledge exhibited by
both, the student and the English teacher wererdetant to the success of the implementation
plan” (P. 31) thus allowing students to become nam®nomous and independent learners at an
age in which they need to develop those skills. dit@or also concluded the study with the
creation of a list of strategies and techniqueddachers working with ADHD students, which is

the following (Bula Villalobos, P. 32):
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Table 3.List of Strategies and Techniques for Teachers ingriwith ADHD Students

When possible, raise phonological Make sure you teach the sound system of
awareness by teaching phonemes in | the target language explicitly.

students’ L1.

Sit students in a place with little Make frequent visual contact.

distraction.

Give short and clear instructions severalHave students repeat instructions.

times.

Post checklists for the different tasks. Have r&wdor in-school work and

homework.

Write the objectives and instructions or] Make students use a highlighter.

the board.

Encourage the use of pocket calendars. Use physmamity and touch.

Signal that someone is to answer a Ask a simple question to a child whose
guestion about what is being said. attention is beginning to wander (not

even related to the topic).

State behaviour that you want and expect.  Use stsideames in the material being

covered.

Share with students your expectations pfreach learning strategies (predicting and

what paying attention looks like. reciprocation).
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Try desperately not to criticize students.

Writgateve and positive behaviour.

Use the buddy system.

Handle medication with seitgit

Develop a sense of humor.

Emphasize quality of wanlkt

guantity.

Remove distracting items from the

classroom.

Increase the distance between desks.

Vary voice, tone, and inflection.

Move around tlessroom.

Use body gestures.

Periodically record or videotapg

lessons.

Alternate physical and mental activities

Beliengositive rather than negative.

Encourage planning by frequently using

lists, charts, and calendars.

) Use the wall clock. Tell students how

long they are to work on assignments.

Communicate the value of accuracy ov

speed.

etse attention getters before explaining

Increase frequency and content of

positive reinforcement.

and parents.

Give students a physical responsibility

the class.

nPrearrange signals with students.

Expect students to wiggle.

Use a folder for copied homework.

Use and promote contracts with students
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When reading, allow students to use a | Consider having students complete every
pen across the page. third question or item, instead of

answering each one.

Expect the unexpected. Use mnemonics to help reteahd

memory.

Do a countdown for the last minutes of | Avoid more than 20 minutes of seatwork.

activities.

Incorporate more TPR activities. Increase the rig\adllesson by

considering Mils.

Knowledge and attitude are equally Provide a positive and non-threatening

important. environment.
Establish a daily routine. Promote hands-on a&wiivhenever
possible.

This particular case study caught my attentiomendense of bringing up important and
basic notions, strategies and techniques thatftectigely be used with teenagers, as this case

study shows.

However, it would definitely be interesting to ireptent these techniques and strategies
in a group composed mainly by ADHD students with plarticular characteristics of age and
background mentioned in this project proposal -estmnts without prior diagnose and

treatment-.
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VII.5. Methodology in the classroom

It is equally important to consider the methodolaggacher can use when dealing with
this particular situation. Through the reading ibfedent articles and M.A. theses, | could find
some examples of activities that can be done witardire class where there are few ADHD
students through the combination of different alseexistent EFL methodologies like Total
Physical Response (TPR), English for Specific PsesdESP), The Silent Way (TSW) and
Task-Based Language Teaching (TBLT). “Since the Efethodology already has a rich variety
of feasible tools, no separate method need to belojged per se” (Turketi, 2010), but then again
a problem comes to mind when thinking of all thégerent activities being done with eleventh

graders: How could they be adapted to fit sixteearold’s interests?

It is imperative to point out also that these d#f# activities have to cover all dimensions
of language learning, not just vocabulary and gramiout also the four language skills:
listening, reading, writing and speaking. Thishe tomplicated part of the research because most
of the research | have encountered has been déhenmvall children and at the first stages their
teachers’ main concern is the exposure and acquisif basic everyday vocabulary and simple
grammar structures. Also, there is research dayerdeng reading and writing (Tannock) but not
integrating all four skills. Therefore, it wouldsal be interesting to select and apply specific
methodology or see if it is indeed necessary tatera new methodology for this purpose:

teaching the four main skills to ADHD teenagersa iforeign language.
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VIIl. Methodology

In this section | put forward the proposed methogdyp to implement this action research
project. The main reason why this is an actionaedeproject is that, hypothetically speaking, |
could go through with the project in my own clagsmo Action research is mainly taking a
reflective approach to one’s own practice. Themftne most important requirement for this
project is that the teacher/researcher is willmgdapt as many times as necessary the list of

strategies that will be used in order to refleadmughem and their results continuously.

VIIl. 1. Instruments:

* Narrative: the description of situations and tactics put prtactice in the classroom
would be a good way to obtain the teacher’s apatieci of the actions adopted from
literature and other sources.

» Interview of Other Teachera good way to get a general idea of how teadathesor
have dealt with ADHD so far, and what they havensgethink it works will provide an
interesting insight of how to deal with ADHD notlgrirom theory but also from
practice.

* Interview of Studentd his will allow me to get a clear picture of whnay students think
of their own learning process.

» Students’ Result§ his will show me exactly what practice(s) seemvork out and

which do not according to the progress of studgrgsformance.
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VIII. 2. Data Collection:

» Copies of students’ workn the varied formats: recordings, written asaignts, tests
and oral assignments or presentations.

» Videos of recorded lessar@bserving the lessons contributes to analyzereftetct
upon what practices have been done properly andhwdries could be changed.

* Interviews with teachers, students and pareftss would be useful to get an insight
of how the different actors are affected by thenges performed and what their
opinions are.

» SurveysSurveys are useful to get the more objectiveiopiof the teachers and
students and also it can be useful to mark themiffce between the actors’ responses

at the beginning and at the end of the intervention

VIII. 3. Data Analysis

Surveys and tests or assignments results can gitqtigely measured at the beginning
and at the end of the intervention. Previous yeat€s may also be considered for the

analysis, if pertinent.

From videos and recordings | can draw conclusioo® the way students respond to the

measures that | take to make sure that the clawsi$l maintained, which is observable.

The interviews with teachers are at the beginningee what other colleagues do, select

suggestions and ideas to see if they work, thusrgéing theory from practice.

Students and parents interviews and surveys wailtelpful to see how they appreciate
the process, from the beginning to the end, andheeethey cope with difficulties that might

present themselves along the intervention.
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IX. Action Plan Proposal

In general, the whole research project with intetiens included should take a school
year to be considered significant and valid. bpeally speculate that in that period of time,
students and teachers can adopt new strategie=dacdte them, meaning, that is enough time
for students and teacher to acquire significantines that will positively affect students’
performance in class. Plus, it is also an adequeried of time because not only one strategy or

methodology could be tried, but several.

During the first semester the interviews, surveys diagnose would be carried out first
and later a trial would be put into practice witle different strategies and methodology that we

obtain from research and other more experiencathées’ suggestions.

The second semester would be devoted to consobtiatiegies that showed good results

throughout the first semester and validate therh wachers, parents and students.

X. Resources Needed:

» Parents and Students’ acceptance and participatitwe project.

» School’'s approval of the project.

» Legal permission from the parents and school torcelessons and interviews.

* School's permission and resources to adapt therdam (i.e.: seating arrangement,
decorations, materials)

* Video camera, audio recording device.



Salas 26

XI. Conclusion

As a conclusion | can say that there is a loh@drimation available for teachers to cope
with the specific needs of ADHD students. Howevteg necessary to adapt the existing
information for all kinds of students —not justralentary students- and generate new knowledge
that can be applied to these specific circumstaritesuld also be useful to learn from those
more experienced teachers who have educated thesaselthis area of research and have found
different ways to teach English to students whe iwth this learning difficulty. This is why this
research proposal includes a dimension based ohdeaxpertise, because we, educators, know
that experience brings a lot of important knowletg# is not always found in theory, ergo, we
have the responsibility of creating this new thetorgomplement the findings that research has

given us so far.
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