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Abstract

This classroom-based research investigated the strategies that encouraged and
discouraged 10th grade students’ speaking when performing task-based activities in an EFL
context. Seventeen fifteen-year-old students were included in the investigation, all of them
native speakers of Spanish. The sources of data for this research was developed using three
data collection tools, an interview with the guide teacher from school, three self-reports, and
analysis documents from the school and the Ministry of Education. The findings suggested
that (1) students’ speaking confidence played an important role when engaging in oral
activities, (2) teachers should encourage students to produce orally, and to create a positive
learning environment to increase students’ confidence, (3) the class opportunities to speak in
English influence students’ confidence to use L2, (4) there is an incongruence between what
is suggested in the Chilean Bases Curriculares in relation to English teaching, and the
conditions provided in the classroom, (5) the English proficiency level of students conditions
students’ engagement in oral activities, and (6) task-based activities can reinforce students’
speaking confidence, and therefore their engagement in oral activities. Due to the time
constraints of this research, further investigation is suggested to explore these findings in

more depth.



Introduction

This classroom-based research was based at Altamira School, a private institution
located in Pefialolén. This establishment is secular and mixed, and it receives students from
Pre-K to 12th grade. There are 3 or 4 classes per level, and the average number of students in
the classroom is twenty-five. This specific investigation was undertaken in a 10th grade class
composed of seventeen students, (eight females and nine male students) who are aged
between fifteen and sixteen years old. In regard to the students’ English proficiency level,
most were able to communicate in English using short simple structure sentences, and could
understand frequently used expressions in familiar contexts or areas of interest. Hence,
according to the Common European Framework of Reference for Languages, the students’
level of proficiency was close to A2 (Council of Europe, 2001). Nevertheless, there were two
students who showed a higher level of proficiency level, as they could engage in familiar and
unfamiliar communicative instances, and could express thoughts on more abstract topics

(Council of Europe, 2001). This, according to the CEFR indicates a B1 level.

After two weeks of class observation, it was recognized that most students did not
communicate in English, and all the activities were held in Spanish. Some students claimed
that they did not understand English, and that it was too difficult for them to speak in the
target language. Some other students claimed that they did not feel comfortable speaking in
English because they did not want to make mistakes. In addition to this, classroom activities
focused more on grammar and content, and on writing rather than on oral interaction.
Therefore, instances for students to speak in English seemed to be limited.

In this context, oral communication was identified as the main problem. Hence, this

investigation focused on the importance of identifying the task-based strategies that affected



students’ self-confidence when speaking in the target language during the English classes.
For this reason, this classroom research proposal sought to investigate the strategies that
influenced in 10th grade EFL students’ confidence when performing task-based speaking
activities.

Therefore, the research question developed for this investigation was the following:
What strategies encourage or discourage students’ self-confidence when performing task-

based speaking activities?

Learning English can be a difficult task if the English lessons do not focus on
developing students’ communicative skills. Using the appropriate strategies to language
teaching can facilitate the development of communicative competence in students. However,
some students may struggle more than others, and may not engage in the activities of the
class. This can be due to many factors, such as the nature of the class activities, the

proficiency level of students, or even due to the lack of willingness to participate.

The Chilean Ministry of Education highlights the importance of developing students’
communicative competence. The Bases Curriculares state that “durante estos afos, el
proposito es que las y los estudiantes continten desarrollando las habilidades del inglés para
poder comunicarse en situaciones similares a las de la vida real” (MINEDUC, 2015, p. 216).
It is also asserted that students, “Pueden participar en diferentes intercambios comunicativos
simples sobre temas conocidos o cotidianos y mantener la interaccion al responder o formular
preguntas, utilizando un lenguaje claro y sencillo, con una pronunciacion inteligible que no
interfiere con la comunicacion” (MINEDUC, 2015, p. 217).

In relation to task-based Language Teaching, it can be defined as “an approach to

language education in which students are given functional tasks that invite them to focus



primarily on meaning exchange and to use language for real-world, non-linguistic purposes”
(Van den Branden, 2006, p.1). Moreover, activities focused on tasks benefits students’
learning process, and language production, as they involve engagement in real-life

communication instances.

Concerning students’ confidence when speaking in English, it refers to the students’ self-
perception of their capacities and abilities. Mc. Croskey (1980) argues that people develop
“communication apprehension”, which is defined as “an individual’s level of fear or anxiety
associated with either real or anticipated oral communication with another person or persons”
(p. 109). In addition, Crandall (1990) refers to language anxiety as, the, “Fear of failing or
appearing foolish is a constant threat to interaction in the language classroom, especially
when teachers ask questions which only a few students can answer” (p. 233). These concepts

helped to understand EFL students’ hesitation and embarrassment when speaking in English.

In regard to activities that are effective in fostering EFL students’ oral production,
Kroeker (2009) identifies three approaches when teaching speaking in a second or foreign
language. These are: an indirect approach, a direct approach, and an indirect approach plus.
The indirect approach refers to speaking development “through students’ active participation
in interactive activities such as discussions, role-play, information gaps, and problem-solving
activities” (Dornyei & Thurrell, 1994, p. 41). This approach is used in Communicative
language approach, because students are expected to develop communicative competence
through meaningful interaction. The direct approach focuses more on the analysis of
students’ speaking features, as accuracy and fluency. Finally, the indirect plus approach “is a
combination of learner-centered training, language exposure, interactional activities and

teaching speaking as spoken discourse” (Thornbury & Slade, 2006, p. 295). This approach



responds to the principles of task-based approach, as it requires students to receive as much

input as possible, and participate in real life interaction.



Methodology

According to Duff (2002), qualitative research is a cluster or continuum of approaches
that generally seek contextualized, naturalistic, holistic understandings and interpretations of
phenomena that occur in particular types of contexts. Hence, the nature of this investigation
was qualitative, as it aimed at understanding what strategies affected students’ confidence

when performing task-based oral activities.

In order to appropriately address the research question, it was necessary to first identify
the main categories related to it. These categories identified were task-based strategies to

encourage speaking, and students’ self-confidence when performing oral activities.

The tools chosen to collect data for this classroom research were an interview with the
10™ grade teacher of English from school, three pre-service teacher’s self-reports, and artefact

analysis.

Firstly, an interview with the 10" grade English teacher was developed in order to
identify her perception on students’ self-confidence when performing orally, and task-based
strategies that could hinder or support students’ confidence when speaking. The interview
was undertaken with the teacher in Spanish to ensure the understanding of the questions
posed, and the accuracy of the data collected. This interview was guided, because it was
meant to explore the teacher’s point of view in relation to English teaching, the role of
speaking, students’ attitude towards speaking, and task-based activities. A copy of the

questions used in this interview is in Appendix A.



Secondly, three self-reports based on class observations were developed addressing the
categories related to the research question. These self-reports focused on three aspects which
were students’ English oral production, students’ attitude towards speaking activities, and the

nature of classroom activities.

Thirdly, different artefacts from school and from the Ministry of Education were chosen
to explore beliefs about the way in which English is expected to be taught, to examine
whether the teacher practices aligned with what is suggested in the National Curriculum, and

whether they contributed to language teaching and learning. Holliday (2007) asserts that:

The way in which artefacts can be used as data illustrates this particular way of seeing the
social world, which underlies all the other data sources. Artefacts are part of the physical
representation of culture - things that are made, worn, said, displayed, shown, exchanged

and so on. (p. 68).

These artefacts were necessary to understand the importance of students’ self-confidence
and the role of speaking from a micro and a macro perspective (perspectives from the school
and from the Chilean Ministry of Education). Therefore, the documents selected for this
research were The National Bases Curriculares for the English subject (see Appendix B), the
English subject program developed by the Ministry of Education, the English program from
school, lesson plans, worksheets, and assessments designed for the English subject. The
school program for the English subject is a document developed by the English department of
the establishment. In this program it is stated the approach used to teach English
(communicative, SLA), the contents, the learning outcomes, and the assessments for each

level (from pre-k to 12" grade). This document puts emphasis on students’ communicative
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competence, the development of the four skills (listening, reading, speaking and writing), the

students’ active participation, and collaborative work among learners.

In this research, inductive analysis was used to analyze data. Coding and categorizing
data was necessary to support the development of an argument (Holliday, 2007).
Furthermore, thematic coding was assessed as the most appropriate method to analyze the
qualitative data gathered in this investigation. Burns (2009) states that the proper way of
analyzing qualitative data is by creating categories, which consists of selecting keywords to

label the most important topics or aspects addressed in an investigation.

In order to analyze the data collected, it was necessary to identify the common themes
present and recurrent in the different data collection tools. In this research, QDA Miner
software was used to categorize the main or common themes that emerged from the different
data. After that, the coded segments were analyzed considering the frequent themes in self-
reports of the pre-service teacher, the interview transcript, documents from the Chilean
Ministry of Education (Bases Curriculares de inglés, and Programa de inglés), and documents

from school such as the English program, lesson plans, and worksheets.
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Research findings

In this section, the results of the data analysis will be described taking into
consideration the main categories from the research question, and the most recurrent themes

found in the data collection tools.

The levels of students’ speaking confidence were highly influential in determining
how effectively they engaged with task-based activities. Evidence from the self-reports and
the teacher’s perspective suggested that most students tended to lack confidence in oral
production, which affected their ability to speak, and their engagement in activities that
required to communicate orally. However, students who had a higher level of confidence,

engaged more easily in speaking activities, and their attitude towards them did not change.

Another key finding was that the encouragement provided by the teacher to students
to produce orally, and to create a positive learning environment was highly influential. The
data from the pre-service teacher self-reports, the interview responses from the school
English teacher, and the documents analyzed suggested that teachers need to provide an
environment that facilitates different confidence levels to ensure that students are able to

effectively develop their own capabilities.

In addition, students’ opportunities to speak in L2 were also critical in determining
how much confidence they were able to develop in using English. Both, the National
Curriculum and the school English program highlight the importance of engaging students in
communicative instances, however, the class observations revealed that there were limited

instances for students to speak. Most of the class activities focused on writing or listening
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rather than on speaking. In regard to the nature of the activities in the EFL classroom, based
on the analysis of lesson plans, worksheets, and the interview with the school teacher, it can
be asserted that most of the activities were focused on grammar aspects of language, on
written production, and on reading comprehension. This could be a reason for students’
reluctance to speak in English, given they were not used to working from a communicative

approach.

Further, even though the national curriculum expects students to orally produce in L2,
the observation through the self-report data suggested that this was not the case (even though
the teacher’s aspirational hope was students to start speaking). Hence, the conditions for
learning spoken English were not necessarily supportive to developing speaking skills.
Students were usually allowed to speak in Spanish, and in some opportunities, they had to be

reminded to communicate using L2.

Another finding was that students’ level of English was also determining in how they
engaged in oral activities. This is based on data from the pre-service teacher self-reports, and
the interview responses of the school teacher. In addition, it is asserted in the Chilean Bases
Curriculares that 10th grade students are expected to have an English language proficiency
level equal to B1, which was not the case for most students, as there were three students who
joined the English class this year. These students had not attended English classes for at least
one year. For this reason, there were instances in which group or pair work was not
satisfactory, as students with a low level of English got lost or felt insecure to engage in class
activities where they had to complete a task, or interact with others to solve a problem. Some
of them relied on more proficient students, or decided not to participate to avoid making

mistakes. However, there were also some instances in which low proficiency students
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benefited from high proficiency students, as the latter explained the instructions to the

former, so they could participate in the class activities.

It was also found that task-based activities reinforced most students’ speaking
confidence, as they were more likely to engage with activities that put emphasis on the
function of language rather than on activities to practice grammar structures. The Chilean
National Curriculum for the English subject (2015) suggests that class activities should focus
on students’ communicative competence by making them interact in contexts that are familiar
to them. This can be supported with the evidence from the pre-service teacher’s self-reports,
and the school teacher’s responses in the interview. Both referred to students’ engagement in
activities that were of their interest, and on the importance of encouraging students to share
different opinions and points of view. In addition, pair and group work were noted to be
beneficial for most learners in relation to students’ speaking confidence. According to
observations made, most students showed more confidence using the L2 when working with
another person. However, some students continued reluctant to speak in English due to their
English proficiency level, their insecurity when speaking in English, and their shyness. Most
students also preferred to communicate in Spanish during pair or group work activities, and

some of them did not like to work with other people.
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Research implications

In this section, the outcomes of this investigation will be systematically analyzed

taking into consideration its implications for the research question posed.

The levels of students’ speaking confidence proved to have an impact on students’
engagement in oral activities. This was identified in the self-reports and in the school
teacher’s responses in the interview. These two data collection tools referred to the
observable attitudes of students towards speaking activities. Most students showed reluctance
to communicate in L2, and stated that it was because they did not understand English,
because they did not want to make mistakes, or because other classmates could make fun of
them. The bases curriculares also emphasize the confidence of students as they “desarrollan
también una vision mas critica del mundo, y aspectos como la motivacion y la imagen de si
mismos tienen un rol fundamental en su proceso de aprendizaje del idioma” (MINEDUC,
2015, p. 216).

A study undertaken by Songsiri (2007) suggested that there were two main factors to
promote students’ confidence in speaking English: students’ positive attitudes towards
themselves and others, and positive atmosphere motivated students’ learning. However, there
were factors that limited students’ confidence when speaking, which were: students had
negative attitudes towards language learning, and students lacked opportunity to practice.
This investigation suggested that students’ speaking confidence increased as a result of
changes in the teaching approaches. The researcher developed interactional activities, in
which students were encouraged to speak more than they had previously done, and the most

encouraging activities were those that involved peer interaction and task completion.
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In regard to the teacher’s role when encouraging students’ oral production, it can be
argued that it is essential to developing students’ communicative competence. Nevertheless,
it was found from the artefact analysis and self-reports that the school teacher of English did
not effectively scaffold students’ confidence when speaking, and did little to help building
students’ ability to produce orally. For instance, Songsiri (2007) found that there are effective
strategies to support students’ learning to produce orally, suggesting that scaffolding
instruction by providing a pronunciation model, presenting short sentence patterns, and
implementing silent rehearsal technique helped students to reach their speaking goals. Other
useful techniques mentioned by Songsiri were: to include visual organizers, code-mixing,

counselling learning approach, and total physical response.

In relation to the opportunities provided for students to orally produce in English were
limited. It was found that the school English program, and the Bases Curriculares advocate
that English should be taught from a communicative approach. Moreover, in the English
school program it is stated that “un segundo idioma se aprende de la misma manera en que se
aprende la lengua materna; por lo tanto, primero escucha, luego habla, después lee y
finalmente escribe”, which is followed by: “Este programa incorpora el principio de que el
lenguaje se aprende de forma consciente y se adquiere inconscientemente”. (Colegio
Altamira, 2017, p. 2). There is also stated that “El enfoque comunicativo requiere de una
metodologia de pares y grupos” (Colegio Altamira, 2017, p. 4). Nevertheless, the school
teacher’s practices inside of the classroom did not reflect the implementation of a
communicative approach in the English lessons. Classes focused on teaching grammar
structures and vocabulary, and students’ practicing through worksheets exercises. Carless
(2009) investigated Hong-Kong teachers’ perception on Task based language teaching, and

P-P-P (presentation — practice — production) approaches to reveal their preferences in relation
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to classroom activities. He found that even when most teachers considered TBLT to be a
good approach to teaching as it is more communicative and contextualized than P-P-P, most
of them preferred implementing P-P-P because it gave students more clarity when learning
grammar (p. 56). This perception could explain the different points of view of the school
teacher about what she believed it should be done in the classroom, and what was actually
done by her. The approach used by the school teacher was more similar to P-P-P than to
TBLT as she mentioned in the interview that students should be introduced with the

grammatical structure to then practice it, and learn it.

The evidence from the self-reports indicated that the conditions to orally produce in
L2 were not sufficient, as the school teacher allowed students to communicate in L1 during
English class activities. It can be argued that communicative skills should be fostered, so
students can become proficient and confident. Students who do not feel confident when
speaking, will not engage in oral activities. Liu (2006) found that “with increasing exposure
to spoken English, many students’ anxiety levels decreased in oral communication in class
during the term, a tendency not only reported by the students themselves but observed by the
teachers” (p. 313). This suggests that students should be exposed to English as much as
possible to lower their insecurity when speaking, and increase their language competence.
Furthermore, there is asserted in the Bases Curriculares (2015) that oral activities that focus
on functions of language and that are meaningful for students such as helping students solve
tasks, and engaging in communicative instances similar to real life, contribute to reduce
anxiety when communicating in L2. For this reason, input and output in L2 should be

fostered as much as possible inside of the classroom.
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It was found through the pre-service teacher’s self-reports and through the school
teacher’s responses, that the students’ proficiency level was also determining when engaging
in oral activities. Those students who declared to not understand English at all, and those who
had recently incorporated in the English class participated less than their classmates who
were more proficient. Liu’s investigation (2006) demonstrated that students who had a low
proficiency level became more nervous when speaking than students with higher proficiency
level. In addition, students with low proficiency level felt more comfortable working in pairs

or in groups than working alone.

The research of Kasap’s (2005) on task-based instruction and the improvement of
learners’ speaking skills suggests that tasks used in the classroom increased students’ interest
and oral communication. Further, the reactions of students towards task-based activities were
mostly positive (p. 82). However, in this research, it was found that even when task-based
strategies can benefit students’ oral production, there are some aspects that need to be
considered to ensure students’ oral production. Evidence from the self-reports, and the
responses from the interview suggested that when implementing task-based activities, the
teacher should pay attention to pair or group activities, because students’ participation could
be uneven, and English use could be affected. These two aspects, students’ participation and
use of English could be affected due to students’ proficiency level or due to insecurity when

using L2.
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Conclusions

This classroom-based research was helpful to understand the dynamics of students’
confidence when producing orally, and task-based strategies to encourage students’ speaking.
According to the qualitative data analysis results, it can be asserted that students’ confidence
when speaking is a complex process that is affected by aspects such as the class opportunities
to engage in oral activities, and the role of the teacher when building students’ speaking
confidence. In relation to students’ capability of producing orally, the national curriculum
suggests that class activities should effectively support the development of students’ speaking
skills, which requires students reducing the use of L1, and increasing the use of L2 during the
English lessons. In addition, students’ English proficiency level is another aspect to consider
when referring to students’ oral production. Furthermore, results show that most students
with lower proficiency level engaged less in oral activities, while students with higher
proficiency level engaged more in the same activities. Finally, task-based activities proved to
reinforce most students’ speaking confidence as they offer meaningful and contextualized
communicative instances. However, pair and group work should be taken into consideration
as some students might be reluctant to participate, and might rely on more proficient learners.

Results also suggested that Task-based approach seems to be an appropriate method
to enhance students’ oral production, and speaking confidence, however, its implementation
is less popular than other traditional approaches such as P-P-P. Carless (2009) suggests that
teachers may not be aware of the benefits of TBLT over P-P-P, which offers a more
contextualized use of grammatical structures, and is flexible in its application.

Finally, further research on students’ speaking confidence and task-based activities
should be done to better understand the classroom dynamics that were described across this
paper. For instance, the classroom observation instances were limited, there was scarce

collaboration from colleagues (school teachers), and students’ own perception of their
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attitudes and capabilities would have been of great help to understand and assess their
progress over time. All these factors should be address in depth to favor classroom research,

and the quality of teaching and learning for both, teachers and students.
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Appendix A

Interview with guide teacher

=

AUB), UNIVERSIDAD
Wl ALBERTO HURTADO

Entrevista a profesora 2° Medio D

1. ;Cuanto tiempo considera apropiado a destinar a las actividades de produccion oral durante
sus clasesT jPor que?

2. iDe qué manera describiria la produccidn oral en los estudiantes de 2° medio D? jcuantos de
ellos suelen hablar en inglés en clases?

3. Segin su percepcion: ;Que facilita o impide 1a produccion oral en la sala de clases?
Explique.

4. Segin su experiencia ;Como se ve afectada la confianza de los estudiantes al hablar en
inglés? Dar ejemplos.

5. ;Como describiria Ia actitud de los estudiantes frenfe a las actividades orales?

preparacion v al ensavo? jexiste apovo para l1a produccion oral? jcomo?

7. jQue se evaloa en el topic speech? ;cuiles son los aspectos positivos v negativos de la
evaluacion?

8. ;De qué manera enfrenta los problemas de timidez de los alumnos al participar de actividades
de produccion oral? jqué hace cuando se niegan a participar?

0 ;Cree que sea posible mejorar la confianza de los estudiantes al hablar en inglés por medio de
estrategias del enfoque en base a tareas? (task-based approach) ;como? 51 cree que no es posible,
argumentar por qué no.

10. ;Cree que este enfoque sea posible de implementar? (task-based). Explique.

22



Appendix B

Bases Curriculares de inglés 2° medio

Introduccion

Elaprandirafs de otros idiomas y la compransidn de @ oultues
de sus hablantes constituyen habilidades esendales para
al de=rmlle y o oeitn de L=y los estudiantas en o mundo
globalizada dal siglo XL Aprender otra langua no salo
contriuye al desamolc cognitivoy profesicral sino emiién
a respatar y comprendar mefor l3 visidn de mundo da otres
oulturas, 3 aprecir iz propi, y a desarmodlar vna condenda
de glckalidad, Adimismo, mbaratres idiomas es fundamenizl
pars poder intersctuzr an farma efectiva con o resto del
mundo y acceder & nuevcs conodmientos a trads de los
miadios tecnoldgicos v las redes de comunimdon sodal’.

Los avances tecnoldgicos, ks nuees formes de momunicadcn
y | mmbins sockles y outburales en s ditmes ddmdae, han
impul=mdo la neceidad de un idiome comidn, comirtiendo al
inglgzan b leng. de comunicedian imternacional E ngllshosa
Intermationa) Language, £LL H nimar de pasorasaprendicndn
inglds &n el mundo auments comsiderabismenta aficasiio,a @l
puntr e bk =ntidad da hablontes do extaidioma coma lkengua
no ratia es indusa mayergue  pobdon que o febla momo
lengue matemaZ. Esto ha llevado @ que, sctusimente, =2 haga
referenda al aprencizale del inglés come “lengus adidoral* en
numenens fe ks donds e aprendide como segundo o tercar
idioma. fsimismo, para muchas personas, debido & conbegto
an el gue habitan y 3l @rcter de idioma global del inglés,
p=in ha defade de tenarla conmotecidn da witmnjeo™. Como
consecuenda, anto en ol eitmnjen como en nuesto GE. &
erserarea dalinglé s ha tensiormado en un demaento bésiom
y fundamentzl an k edumcdn da los y ks estuciantes on ks
ascuddes, y constituye parm ellos una herramieniz slemantl gue
les permita accedera Informacin y a nuevos monodmientbos.

Les alumnos y 2= alumnas partenecientes al cida que
comprende desde M basion 2 29 madin =2 ancuentran enuna

wedad an ks gue adguieren mayones mpeddades de pereamianio
atemtractay conmniracdn. Desrmolhn tmibidn ura visidn més
rritics dal mundo, y aspectos coma la mothacdny L imagen

21&

Hamtars Lurrudaners S0

da si mismos tienan un ol fundamental en su proceso da
aprencizaje dal idoma®. Sus miditinkes interess y ol desmollo
da mayor independenda aumentan s posibilidades da
tanar comtacto con @l idioma inglds fuera de b =i da clhsas
a trarés da los medios, & redes socizles, pelicules, misica
0 wideos an @ weh, lo que constibye una gran fuents da
aprendirzja. Todo loanterior impone damandasa laensaiarea
del inglds, & sl deber afrecer variadas oportunidades da
comunimcidn @n b dase, presentar temes intaresantas y
twreas desaflantes y motivadorss, imegrar s tecnalogis y
o uso de beetos mulimodales, w brindar a Bs alumnas v los
alumres & posibilidad de tomar dedsicnes con respacto a
5o propics aprendiles.

Dwrante estos afios, & propdsitn es gue | ylos estudiantes
contirdien desrolende lzx habildzdes del inglés para podar
comauni=rsa en stuaciones smileres a ks da k& vida el y
accedar a diversos monodmientos que contriouyan & su vida
araddmim o labers] futur., Tambitn s esperaqua adquiaran
rabildades cognitivas, come el pansimiantn oitiooy creatho,
qua les permitan evaluar, organizar g iInterelkar i3 o
Informadcény los aoenciales a los qua scceden por madia
dal idioma

Perfil de egreso de la o el
estudiante

los y las estudiantas gue han lograda las Objethos da
fprendizale de b asignatura ldioma Extranjern: Inglds, al
firalizar sagundao afo de Ensafiancs Media, demuestan una
actitud confaday positha frente al idioma. U=n @l inglés
= comunicr ws idess y opiniones @n un nkel cacano
al imtermadio e espers gue al terminar sequndo madio s
alumras y los slumnos alcancen un nivel gue s apmxima
al B1 o intemedic inferior, de scusseda &l Merco Comon
Ewropen™ an situscionas comunicatias bdsics y varadas;
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Coma manbEner ura corsersacidn acs de temss conocidos,
agbtener informaddn general de beios en inglés presentes
&n b web u otra medic, o comunicarse en forma esorita por
media de correos slectrénicos o comeer=acianes anline zabre
temas cotidinios.

Son capaces de comprender 2] s=ntido general, s ideas
principales y detalles releantes en um wriedad de b ios omles,
it oo multimodales simples, adaptadas o auténtioos,
acerma de bemas familanes o de contedtos oonecides por dlox
Pueden seguir instrucciones ories pam sjecutar acciones o
reschver problemes relsdorades oon siuecianes hebituales =
identificr & tema, b dhuacion, & lugery Ios pertidpantes an
mmweraciones s=ncile. Logran reconooer ideas significtias
y releantes & informacion especifics al leer teins desmriptives,
memathos, informetings oargumentathos sobre termes conocidos
vy &lgunos menas conoddos. Valcran y reconacen ba lectue de
teitos en inglés, tanto literarics como na terarios, como un
medio paradguiri- corocimisntos acerm de b lengua, de otrs
adgraturss o de temes relesyantes o oontingentes. Reouren a
waradas estrategias paa comprender lo leido y escudhedo,
tales como apoyarse en imagenesy en el lengus|e coporaly
gesbual, identificar palabrs daves, lectura dpids (% immingla
lectura para bussr informadidn espedfio Scanming), erte otax.

Pueden participar en difersnbes intercambios comunicstivas
simples mbre temas conocides o cotidiznas ¥ mantener b
nterandon al responder a formulbsr preguntas, utiEando un
lerguaje daro y s=ncila, conuna pronundaddn int=ligible que
ne interfiere con b2 comunicacitn. Scn opaces de expaner
un tema de su inkerds o de actualidad, narmar una historiaa
edperiencn =n una presertackin ol mpresarsz en foma
clara yrecurrie al uso de geshns, sntonadidn yapoyoysual yia
digitzl pera ayudar en la comunicaddn del mensaje.

Logran esoribir tewtos dmples de mediana langitud (csrtas,
notas, namadones, comeos electrdnicos, desoipcones)
con variados propdsitos acera de temas contingentes o de
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interés perzanal. Fueden planificer, resisar g user los spoy os
necesarios pera editar sus betos;, v bos organzan corsiderando
elementos formales del lengualje comao &l uso de mapEoulas,
ortografia a estructuras gramaticsles aprendidas. Usn o
dicriorario [en farmeto pepel o dectrénical y =l proc=ssdiar
e temit s corma apoyo al escribir.

Reconacen la rdevancia y el valor del inglss para faclitar &
didlogo can integrantes de atras comunidades y cultumas,
y como hermmients pera conocer, aprecir y disfnutar de
mipresiones literarias v culturales de la lengue ingles,

Enfoque de la asignatura

Actualmenbe, al snsefiar un idioma es importante considerar

Iz particularidades del contedcta enque courre el aprendiaje

y 2z diversrs comacteristicas de los y las aprendices y, s=gdn

e=a, tomar ks opciones metodaoldg ks mads adecundas dentm

dee Ins conodmientos existentes® A & cumioulum de inglés

pam estos afias ha sido construida, 2l gual que el de By

6P bécion, siguiendo enfoques con énfasis en el desarrollo

de la competenda comuniztha =n inglés, o ael orenta la

enz=riamza del idioma. Lo anterdor implic que los alumines

y s alumnas desrmolien concoimientos gue ke permitan:

= Umrel idioma d= acuerdo a un contectn, una sikuecicn,
una furcién w unos partidpantes determinados.

= Usar los elementos organizacionales del idioma
brombulario, gramatica, fonética, ortogralial para ecpressr
¥ negocir significados

= Lisar oraciones conecdadas entre si par mprear menss|es
con fuider.

= Condderar bas pasibles diferencies culburales y tener ure
actitud empatica y respetiosa frenke a los intedocut ores.

= Umrestrategis que los ayuden amanbener a comunicddn
¥ gue compensen ks posibles mitadores en o manejo
de [z lengua’.
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L2 presfiarza comunicztia de b lengua conddera & idioma
camoun medio paa comunicar signifiados y una heramienta
de interzcdcn, en & gue & mensje el use del lenguele son
rebmgantes v |os temas son significativos = inkeremntes par
I alumnes v los alunnos. Todos los elementos ded lenguaj
{estnuctums grmaticales, funcionss, pronundacian, vombularia,
o de estrabeg b son importantes pam dessroliar b capacicad
de comunicarsey estin al snido de dla Asimismo, 5= enfatea
el aprendizaje integrada de b habilidsdes del idioma ingles
{comprens on audithe, comprens on de lecburs, sopresidn omal
w exrrital por que k= y | osestudbntes puedan comunicrse en
forme efsctiva yw significative, en difersntes siusdones y oon
warbdos propdstos comunicatheas.

En la actualidad, al hacer referencia al aprendizaje ¥ B

adguisicidn de un nusio | dioma, diversos autores coindiden en

&l plenteami=nto de prindpios o lineamientos relsanbes ques

deben wor condderados &n la implementacon de b eneefanm

camunicativa de ested Los agpectos mads destacsd oz san los
shguibsrhes:

= Haprendzaje del idioma depende de ks intersccidn con obros.
Eni este sentida, & aprendizale colabomative o cooperatho
ofrece a los y las estud ianbes by oportunidad de interactuar
enlalengueal resaler una reapedagigioy que requienss]
Lm0 comunictvod e idioma pam al erear un objetvo, Esta
tres 5= desrmolls en grupos ouyos integrantes deben wsrs
idiomasn situedianes comunicatias dmilsesa b de bids
e, signifit sy contmctunlEadas, en b cuakes deberin
rsgaciar signifiados, trabajr =n forma autdnoma, asumic
mles dentmo del grupa y responsabil earee por s trabejo.

»  |ammuniccidn ooba mayor se=ntidoy Sonifimdo cuando
& mensy e es releante, intensanbe y mothador 8 rmeds del
idioma, sy los estudianbes pueden establecer conedones
oo ot asignaturas y profundizar distintas matedas.
L= ensefizrea del inglés & través de contenidos faciita b
integracdn de habilidades y ofrece unay Eidn més halistic
del idiomay ded s=ber.

= El demamollo de la autonomia en bos w bas estudiantes o
hece més conscientes de 2 forma en gue aprender, los
ayuda a identificr sus forftalesas v tabaler sus debiidades.
Er este sentido, b ensefaa de sstategizs de aprend bxje
de idioma o &l dessrrollo del penssmiento critioo en las
aurnrasy los alumnos los apuds 3 desoubrirsus neoesidades,
hebili dade=y los meores aminos pera aprender & idioma,
corwirtiénd olos =n aprendices autdnomas
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+ [Para aprender el idicma, las y los estudiantes necesitan
enfrentarse a abundante infarmacidn comprersible 2n la
l=ngus. La i nformzddn comprensible ioomprehensible inpud
hace referenck a mensajes contectualizados gue estén
l=vemente por sabre el dominio de b o< estudiante, pem
que esta g esbe es capay de comprender en s mayoriz. Al
ser comprensible, la informaddn s significotivay pode
ser inoorpomda por la alumna o e alumna al relacionarda
o informacion ques ya posss.

+ Hisnsignifiativo y contevhualizado del dioma impliz que
[z estruct s y formas del | enguaje deben ser considemdes
oo un elements mas de apoye @ i comuniccidn yal
uso real del idiama, y ra como un cantenida =n simisme,
separado de b comprensicn o kb ecpresion. El ohiethio
principal 2l aprender =l idioma es uv=rlo en Stusdones
similares a las de lavida real, en lugar de analbar s
partes o practicer sus estructums = forms repetitiva. Bl
descubrdimiento inductivo de la gamdtics por media de
taress cormunicativas situsdas en un contecta faclits ef
aprendirale d= a lengua.

+ fil aprender un idioma == aprende también acema de 2
cultura de guienss |o hablan. Acialmente, debido a su
rdcter intermedonal, el inglés hace posible acceder a
diferentes oulturesy oostumibnes. Es importznte dessrol e
=n s alumnes w los alumnas ure condenca odtural gue
= permits apreciar amctenstices de diverss oultums g

enespadal de bs propia

Considerando |o expuesto antedormente, estas Bases
Curriculzres destacan lementas relevantes para & zprendizie
del idioma en este dela y gue ademas complementzn bos ya
planteadas para 5% y 6% basica. Los principales énfxk del
curriculum de Inglés sorc

Desarmollo del pensamiento critico y creativo

En lnactualidad, de=bido 2l Epido w &l acomso a gran cantidad
de infarmacidn a trevés de los medios, &5 esencial que losy
las sstudiantes desarmllen | hebilidades del pensamisnto
necesrias para snfrentar esos conocimientos con mayor
profurd idady d= maner organtada. Las demandas ded sigha
K] s igen alumnos capasces de analiar, sintetizar & inbsrpretar
nformedén, resaber problemes v refledonar sceros de sus
prapias formes de aprendery de peresar®,
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Pl  Scriven™ definen las habilidades d=l persamienta
{tamibién conocdas como habilidades de persamienta critico
¥ creativol, coma procesos intelectuales imalucrados enla
oonceptualscidn, aplicsdidn, ardl ki, sinbek o saluscidn de
la informacidin abtenida o generada mediante= ks chseracion,
experiencia, reflecidn, mronamients o comunicacién. La
farme die desamollar estos procesos intelectusles e a travds
de lametacognicon, es dedr el nefledonar acera del propio
peErsaTiEnta.

Al igual que en otras disciplines, o deserollo de babilidades
del pen=miento es parte esencial del aprendizale de un
idioma. Por medio de ellas, las alumnas y los alumnos
son capaces de haoer inferencias, plantear preguntas,
buscar alterrativas y rescheer problemas al enfrentase a
b irformacidn en el meevo idicmea, haciendo uso de sus
experienciasy conodmiento del mundo.

E=imismia, el dessrrollo de habilidades de pereamiento aritico
yoreathna estd estrechamentes relacionado con la ensefierza
comunicativa del idioma. Una de sus planteamientos es gue
o idioma serd aprendido méds mitommente por mediode |a
inducdon, el descubrimiento y la formulacién de hipdbesis
que ecpliquen el usa de la b=ngua y sus funcianes, y en la
medida en que posibilite la canexién can otras asignaturas
¥ temas, y sea un media pam =) aprendiale de contenidas
relevantes & nteresantes. Ussr habilidedes coma dasiicar,
comperar, imrestigar o smitir juicios scero de b informacidn
a la que se enfrentan, permite a los alumnos y las alumnas
tener aprendizales mds profurdos ¥ les da l pasibiidad de
usar =l idioma como medio pars comunicar ideas; para =la
necssitardinvombulario o dertas estructums que aprender3n
=n forma contetuslEads. Ademas, = wso de habilidades de
persamienta refuesa ol desyollo de  lectura en inglés al
proweara lasy los alumnes de haramientas paa crgenizar
[z informacidn, ayudéndalos a mejorar l2 comprensidn.

Enseflanza de estrategias de aprendizaje

Las estrateg s deaprend zaje de un idioma s= definen comio
acciones, comportamientos, pesos o técnicas especificas
que involuoan procesas cognitivos, sncalesysoafectivos, y
que= bas y los estudiantes v=2n, a menudo intendonalmente,
para apayary mejomar su progreso en = aprendizaje de una
sequnds lengua™'. Lsar l2s estetegiss adecuadas pera una
tan=a o oantenido ayuda a los alumnosy ks 2lumnes a tomar
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control sobre sus proceses die aprendizaje, mejorando 25
su confiarea, mothaciin y desempsio con respecto a b
lengua. De acu=rde con sus estilos de aprendiale, los y 2
ectidiantes de un idioma ectranjem pusden dessmollar 2
mis variadas estrateglas, como tomar natas, repetir 2 letra
de= cancicnes, resumin, s simiitudes entre palabras del
nueva idiomay del propia, usar el diccianaric o inferidas d=|
cortexto, entre muchas otras.

Enlaadualidad, = considera que tanba b erssfianza scplicia
rama integrads de distinkss estmtegic pam & aprendesje
del inglés faciita la intemalzaddn, & almecenamisnto, =
recuperadon y & usa de nuevoes sementes ded lengueje, o
gue contribuye & mejorer dessmpsios generles o alqurs
habilidad espedfic del idioma. Las estategizs 2poyen a b
w | o= estudiantes al realizar tareas relacionadss oon escuchar,
hablar, leer o esoribir en el nuero dicma, o en o aprendizje
w uso de s vombularioy estructuras

Asimisma, al utilimr estrategias, los y las estudiantes tienen
la aportunidad de refleionar = noluoass con 25 popios
procesos de aprendeaje, tomer decisiones acema de oGmo
w cindo planificzr. monitorear y svaluer lo que aprenden
w [a forma en guee aprenden. De este modo, desamallan
mayor reflecidn acera de la forma en que w=n e lenguaje,
se imvalucren con sus proceses de aprendizale, mejoran su
efect kidad y adguiersn meyor independencia al aprender?.

El aprendizaje del inglés s=rd mas mitoso y matkador
ti las estrategias ens=fiadas se relacionan con las tareas
de=arrolladas en la dase y se adecizan a los diferentes estilos
gz aprendizaje de las alumnas y los alumnos. Lo anberiar,
unido & un uso efectivo de las estmtegias, sy los ayudad
a comprender = inglés de manem mds exfiosa, a tomar
condencia de sus proplas dificultades frente al dioma wa
buscar formes de supsrarias.

Aprendizaje del idioma por medio de tareas
Comunicativas (tosk-based language fearming)

Estudios actuales acercs del aprendizaje w b adgukidon de
un segunda idicma hen demostrado que & desrmlla de =
lengua = Ingra como producto de inberaodones sockles, en
cirunstancis que tengan por ohisthn comunicar infaormaddn
¥ umar = idioma de manema dgnifictva paa desemperar o
resobier 2l guna tarss dessfante. Extas taness, Iamadas tansss
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comunicatives, san definidss como un trabeja de I dass,
gue presenta situaciones dmikres a b de la vida real y que
requiere que [as y los estudizntes comprendan, manipulen,
prochzoan & interachien =n & sgundo idioma, endfocndo
suatencicn prindpelmente en los significdos en luger delzs
formes, paraasialzrer los abjeticos de b e Constituyen
opartunidades de aprendizaje de la l=ngua bamdas en b
mperiencizy en lo que los aprendio=s son capaces de hacer
can el lenguaje, que pueden requerie & L=a de una habilidad
died idioma o una combinadtn de ellax

Lax tareas sitien a la nteraccion en o centro del aprend je.
Promuesen b intemccidn entre los alumnias y l2s alumnes v
les brindan aportunidades de pacticr sus habilidades en =
idioma mn un propdsitoauténtica, y redbir retroalimentaddn
wapoya de souerdoa sus necesidades de aprendizaje. Ademss,
al represenitar situadones de lawida resl o presentarss como
problemas a resoheer, s 2reas son releantes, mothadases
w Defarbes por bysalumresy los alumnoes y abnen espacios
para = aprerdizaje. Los y b estudizntes sienben o inbenss g
la necesidad de explorar s relaciones entre [2s fundones y
Iz formmas del b=ngueje, con & propésito de comprender y
canstrulr mensaes, comunicar signifiedos = intercmbiar
informacicn; y a5’ reponder a las demandas de b s

Deacuerdio aVan Den Branden y abros™, imteractuar con atros
par nesalver una tarea permite a las y s estudibnies trabajar
hada ure meta clara, compartie infarmadcn w opinicnes,
negociar significadas, tener ayuds de los Inter ocutores pars
camprender el mersaje, nedbie retroalimentzcicn sohre @
propia producddn del idiomay brinda un propésita para aplicar
el u=n de elementos del idioma en forma conbetuelEads,

ConeXiones

Deacuendoa irvestigariones &n neuroci=nda, el censbrn tiere
la necesidad constante de establecer reladores entre b nuea
infarmeddn y la que ya pasee pam construir significedos.
Aprendemsas con mayar fadlidad y profundidad cuanda =l
nuesva material es pressntado en forma significetiva y nos
permite hascer conediones can conocimisnbos y experisncias
provias, para asi poder refarmr y ajustar los conceptos queya
peeemas & integrar b nuesa informaddn™.

De igual forma, al aprender un ssgundo idiome, b inkegracidn

de nuems conadmientos == it J ooy b sstudanbes ven
conetiores entre o gue sstudizn y el mundoalrededar deslls™.
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La mn=trucddn de dgrifiades depende del conbecin g by los
estudanies tendrn meyor Sto si ks e gue deben rmlzarson
conbestuelades y nequisne=n enfocr b atencdn en el signifiedo

D= acuendo oonJambe', hacer conesianes interd sciplireras =
oborga relmencs al curminulum, desiac s laeos entee ks diciplines
w fadlita un aprend je més halistion. Al hecer conediones, los
egtudantes refueran y eqpanden sus conocmisnios de obas
dreps y las del curmioulumy aoceden a informadiony a dinersos
puntos devisa por media del idioma aprendido. Al incorpoar
contenidos de otrasasigratuns, ey ks dooentes wean conteins
¥ materal autentioes paa b erssferee del dioma, v =y los
estudiantes rsdben informaddn comprersible fomprehensible
it apropiadaa s nivel cognitivo, que les serdds de modelo
e produdry ver = o resl del idioma mds allS de b sl de
clmes y demrolbr 21 competends oomunictia. Asimismno,
por medio de s monedones con obs disdplines, los alumnos
w b= alumnas podrén ecplorar material auténtion de s propio
intenéx, o cual promuese: s ivestigaddn independiemte y
ide== de que [ educzacidn contempordnes es deddidemente
nkerdiciplinariay que en el ftum debeEn == epeces dewar
aorodmientosy hebilidasdes de varkes dreas pem desenedbeerse
= bawids cotidianay en el munda Bborl

Una forma de establecer coneiones =ntre = aprendizaje
del idioma y otras diriplinas es a través de la sleccidn de
conbenidas o temas que s=an Elidos tanto pama b ereefanza ded
idioma coma de otrasasignaturas. Crgankzar los contenidos en
termes para la ereeranzs del inglés fadlita 2 conbed ialzacian
y la havom mds comuniitha™ Presentar los antenidos
arganizados temdticaments hace que pey mds Sdl recoedar
¥ apaya el aprendizaje profunda. Al trabajar en unidades
tematics, losy ks estudiantes pueden dezrmller e integrar
lz= cuatra habilidades de la comunicacién en un cantecta
signifiztiray desafiante a medida que profundizan conbenidos
de matemdticas, ciendas, geografia, etc. De este maoda,
avarzan desde comunicar inforrmacidn sobre ellos mismes, a
comunicar idess sobne & mundo gue |os odea y sobre temas
que san de w1 interds

Para apayar = aprend zaje significativo del idioma, los temas
de este cido deben considemar = cacterstios de b2 edad
w log inkereses de lac v los estudiantes, come par elemnplo, la
bisguedns de identidady demds independenci, laimportancia
de lasamistades, mayor dearmollo del perssmiento absiractn,
lzz actividades socales y la taonologia. 5= mugiers explarar

Bacss Cumculaies 205 | 7 hdckn a2 meada | o Exiraniess Bglis

27



temas que motien la refleddn, como las aportes de otras
oulturas, &l conodmiento unkbersal, el mundo laboml los
demfias de la sociedad actual, ks formas de participacidn
civica, o temas de cantingenda como &l calentamiento global
a el ouidsdo de ks naburaleza Asimismeo, kos b=mas reladionsdos
con el conteito o realided inmediata de las y s estudiantes,
omD evenios, problemdtices o eectenstices de s regicn,
dudad o comure, son altaments mothadares y dgnificatheas
al interactuar =n ol idioma

Culturay competencia intercultural

£l aprerdizajede un idioma estd directaments rebdorado conel
aprendiaje de suculbure, ya guea aprendsr una nusia lengua
s y los estudiantes adquien=n conodmientos sobre aspechos
saciales, politiones, econdmikos oartistioes da o heblantes, g,
& geneal, acema de o valones, prictios y modos de vids
En &l oo died idioma inglés, debidoa 2 macer intermadonal,
Ios Aumnos y las alumnas tienen la posbiided de aprender
ne sala acerca de [ cultura de paEes de habla ingles, sino
que también, por medio de &, ti=snen acre=a a informacidn
acersa de diferentes paies, con sus mostumbres, habitankes,
literatura y obros aspectos que amplian su conodmiento ded
mundo. Ademds, los medics v la tecnolega han faciitade la
comurimddnentre personss provenientes de diversos onteviee,
realidades v oulturas, y el inglés 5= he omvertido en b3 lengua
de interzociony acercamienta entre llos, brindanda mayores
aportunidades pom qLes permres e oNaEoEn Y Sprendan uros
de obrre AsimEmia, aprender contenidas relacionados con la
culturs permibe mipandir & conodimienta del mundo, apreciar
y oomprender como otres ouburs ven & mundo, ¥ desoubrir
la refecidn entre los productos de 2 cultum y l2s ceenciasy
walares que |2 son propios.

Con respects a b educcidn y b cultum, Kumersvadivels'™
afirna gue es necesrio desyrollar une condencia cultural gue
permita aprender, crecer y mbier paa enfrentar los dessfios
de la realidad globel Asimisma, ex importante dessroller una
merte neflmiva que permilta perear oriticimente sobne atras
aulturasy = propia.

Lo anterior s= traduce en la neoesidad de desarmllar la
mmpetenda interculbural enlosy s eshodiantes, & dedr; la
habilided par interactuer con persones provenientes de atras
cuiturs o fundorer en un conbexte cultuml gue no es e
propia, s=rconsdente deello, respetar bs pricticoy cogtumbes
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de otrs persanas y omportarse de ura forma adsasda s e
ouhum detemninada.

La competencs interoultual se ha coneertidosn o habilidad
indispenmble pera trabajer y estudiar en el siglo XX Est=
habilidad parmite interactuar en contestos cultumlmente
diferentes al pmplo, comprender i diversidad, walosr & b
personas proven ienbes de otres cultures, y desrmollar respeto
¥ apreciacidn por mus formas de penser, valores, practios
productos. Desarollar esta cancizncia de interculturalidad
erriquece b edumddn y fommacidn de las alumnes y los
alsminos, ya gue, al tener conodmisnto y valomcion de
diferentes contextosy reslidades, pueden aportzr con otros
puntos de wista, creatividad, innavacidn, mayor flecibilidad
cognitha y empatia, y desmolian mayar valoracién por su
propia realidad v cultura™. Lo antericr implc, tambiEn,
sensibilzara los y ks alumnes sobre oo propia rigueza cultural
¥ matharias a participar en la negociadon v artiouladicn de
signifficadas ywalares cultirales

ProCesn de escritura

En la actualidsd, dessrmolbr [a habiidsd de expreore por
exito en &l dicma inglés es tan neceseio coma poder
comunicarss cralments, prindpalments debide al uso més
frecuente de tecnologizs de la comunicaddn escrita, como el
caren alectninica, las blogs o &l demrmllo de péginas wak.

La eorriturs fracuente de ureariedad de tipos de tedos aguda
ar=fozard aprendizale, wa que & cerebro reconooe, corstnuye
y mitiende prtrones resdén adguirdos por media de s scritus
N MLIS0S CONEns.

Lasactusles Bages Cirriculares delinglés promussen =l dessrmolia
gz |a mepresién esorita par medio del proossa de esoitura,
el anl monsiste =1 snfoor la ensefea &n o prooess par
sobre & producto firel. Por medio de prens definidos, sy los
estudianbes tiene=n la podbilidad de generar idess, organiarks
¥ darles coberenda, revisar y corregir lo redaciado, para
finalmente publicar el tecta definitice. Edte process permitea
los alumnosy b alumines descubriry desmallar estabesg e al
esoribir, revizr sus ermores y aprender de elles pemas mejoar
sus desempshias. Porditime, & ohjstiva de la cormeccidgn en =
procesa de excritum == que b alumre oAl alumno desrmle
Ia habilidad morritaa brgo plazoy, coma conseouencs, en et
etape los srmores son aceptabies &noun beda final
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L= ohjethas de escriturs promussen b escritura creativa y
liare por media de la ol los y l2s estud Bntes escriben schre
lo qQue les qusta y aplican Io gue han aprendida, buscan formas
die expne=ar idezsy hacen coneiones con sus emod ores. Los
genems de ficdon coma ouentos de suspenso y comics, a5
cama la poesia y el diario personal formell, resultan atact s
para lasy las estudintes de esta edad, porque b= permiten
mcpresar sentimiemos y tomer e ol de potagonistas; los
ayudan a comprender el munda que los odeay & refledionar
sohre los cambios gue estan siviendo y sobre la sodedad
en la que estdn oeciendo. Neositan también preparese
para el fubum y es aqui donde s= dan pasibilidades del um
ded idioma escrito mds cemzna & b realidad; por ejemplo,
camunicarss can jivenes de su misma edad provenientes de
otras culturasyia emaly esoribir cartas con fines lzborzles o
de especializacidn. Ademds, en esta =tapa se interesan por
escribie sohre t=mas Menos oeR@nOs a3 S onkecho, pern
gue k= poducen curicsidad, como informacidn relaciorads
can ok culturas u otras diciplinas par medio de articulos,
biografiecy proyecios.

Por dltima, es rel=vante integrar b tecnologia &n o procesn
de= escritura, ya gque permite t=ner mds concienda de
l=reay trarsiorma e escribir en una actividad caolaboatha,
miothadara, fluida = interesnte™.

Uso de TICY Textos multimodales

El dearrol o de b tescncdnagias de comunicacian e informaddn
¥ los innumerables recursas ecisbentes =n la web constituyen
LM I ApayT o aprender y ensefar una lengue extranjea
En la cle== d= ingl&s, |a tecnologia == puede manifestar de
difrenites formes ([como en el vso de inkemet, procesadar de
tewtos, diferentes tipas de softwane, podorsts, conver=ciones
en lin=a, entne otmosl, e apoyar = dessrmolla v la practica
de= |as habiidedes ded idiorma.

Usar la tecralogis apoya a estudiantes de diferentes estilos
de aprendizale, los hace menos dependientes del docente
camo inic fuente de informacidn, erriguece ss spedencias
con el wso del idioma, los ayeda a maimizar el uso de
corocimientos previas y permite usr & tiempa en forme
efidente=™,

El uso de medios apela a los sentidos de | alumres y los

alumnos y 25 y los ayuda & procesar infarmacién y a crear
un conteta por medio del oual == integran lzs diferentes

2EE

habilidades. Esta los motiva a participar actiamente en
la= tareas de la dase, pressnta =l dioma =n un conbecto
comunicativo y |os ayuda a obtener informacidn en forma
ripida™.

Ademas de s=r un gran apoy o al aprendizale, s beoralogias
de comunicacidn global han traido consigo nueas formasde
imteRoodn & interamblo de informacian, y una nuena forma de
definir k= mno=pics de tevio y alfabetm=cdn, En b achualidad),
IS betos impresas egtEin dempne acompanados de imégenes,
diagramas o dibulos, ¥ su dis=fio = variado. La informacidn
no se chtiene salo de fuenkes escritas, sino que se traremite
pormedio de pantalle &n 2z que s= combinan palabras con
mdgenss, sanido o mavimiento. Esto ha significado que |a
cormunicacion ses multimodal, es deck, combina das o mds
sistemas semidticos, cma =l Englifstion, visml, suditka,
gestual w'o espadal. Los tectos multimodales son aguelios
que induyen animacicon, calar, palabres, mdsicay sonidas™,

Lo nifias, las nifesy adaleso=ntes dessrmalian alfzbetizacion
multimadal en farma natural y espontines, ya que es parte
de suvida cotidiana. La irformacidn que los yl2s estudiantes
l==n, especiaiments por medio de pantallzs, influye en la
forma en que == comunican.

Todo lo anterior tiene profundas implicancizs en 2 educscidn
en general, y =n la enseforea de inglés en particular. 8
trabajar con tectas multimodales =n b cles= de inglés, zata
= las hebilidades receptivas como en s de ecpredion, las
¥ los estudiantes Lsan medios de comunicacitn que les son
conocidas, desarrollan b crestividad, pueden publicar sus
trabajos a un publico global y real, acceden a informadon
achealizada, desarrollan habilidades de resolucidn de
problemas, ¥ aprenden a priorizar tarsas y recursas pam
lograr sus abjethros

Faor i#timo, s importante considerar gue, junto con la
Incoeporacidn de TIC, &5 es=ndal acompadiar a lasy las
estudiantes y desarollar en dlos b epecidad de revsar en
forma critia & material y los textos & los que acceden por
media de b= tecnalogias, identificar fuentes confishles y =
resporezables en el vsoposterior de ese material. De este mada,
las y los estudiantes adquirirdn heramientas esencales peea el
aprend zaje contirun o alargo plazoe b habiidad en el isode
atro idioma, &l demrollo del pereamiento criticoy ks habiidad
de hacer un usa efectico die heramientzs tecnoltgices.
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Organizacion curricular

Idioma Extranjero: Inglés

A. Ejes

H deszrmolode les ot habilidades del idioma inglésicomprensiin
audithe, mprersitnde lectum, sqpresiin oal yepes Snesoial
constituge o ampecin mds mportanbe en o speendizale del diome;
yen b achunlided, by erssfianza ded inglés conddem ura visidn
del lenguale que promusss b imterebeion entre el Lilre
idioma impliz intemch.er redblendo y emitendo mensjes, yura
febiided ded idioma refbrady pomoverd o o de ot Esta
wislin de inkegracidn, ad=mds de estar alineads ton o enfbque
aomnicrtivo, preseta o idioma de ure forme meés natural, mes
orreera 2 b realidad v mds motivados.

Los Dhjetheos de Aprendbale de estas Bases Dumiculanes han
sido orgenimados, 2l igual gue en 57 y §° bédon, en funcidn
de las aumtre habilidades del idicma inglés. Las habilidades
de comprersidn auditha yewpresiin aral son presentadas sn
farmna integrada como Comuniccidn Oral. Las hebiidades de
comprensidn de lecturs y expresion escrita estdn presentes
&n forma =parada, o gue abedere solo a la intencidn de
orgeniar |a informadon y as destamr losaspectos prindpales
de cada una; ra chstants, == espera que los chjstivos sean
abamdados de manera integrads. Se debe enfat e que la oel
docente ergsfiard las habilidades de manem interrsladanada
&n toda moments, ¥ s=mn abordadas par los v lasestudiantes
considerande la interdependencia que eiste entre ellas al
eipressr un mereaje. De este moda, losalumnosy bsalumnas
se aprodiman 2l uso resl del idioma y 52 enfrentan a zreas
relevantss, mathadoras y significtives, lo que contribuge a
desarollar mayar fluider =n la spreddn w b comprensidn.

los Objet e de Aiprendimje de B asignatura die Inglésse ban
argankado en tres ejes gue integren k2= cuatro habilidades
del idioma.

Comunicacidn oral

En ella == intagran lax hablidades de comprensién aud itivay
de evpresicn aoral, para destacar su interdependenciay becer
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Endsis =n la recesidsd d= abordar las hablidades en forma
integrada al ensefiaris

= Comprenddn auditha dstening!

Corsiste #n esouchar =) idioma v ctongar signifiado a
los sonides escuchados para identificar y comprender la
informacicn epressdh aralments, mon el apoyo del contecn
y del conocimi=nto del mundo. Farmed ode s comprersicn
auditia esposible tomar contscto con & uso real del inglés
exvial en ol aprendizaje de un icma, ya que por medio
de ells el ol estudiznte nedbe informacicn comprengble
icomprefensible inpat!, necesrb para luega desirmllar b
interacrion en la dase. El deserrolio die est2 habilidad no
== neduce a b simple decodifizcicn de sanidas o fonemas
en ol idiome Al escucher, =] aysnbe tene un ol activoen
la reconstruccén del mensaje 2l asigrerle signifimda 2 lo
gue ssoucha. En este procesa tienen gran relsanda los
conocimientos prey ios del mnbes oy Stusddn del mensje
i que io esouchado cobre sentido foonooer el bema
arera del cual 5= vaa esoucher, los heblbntes, | skuecicn
W tener un propdsito al escuchar].

»  Eupresidn cral fgpeaking)
Ex uras hebilidad productiva del inglés gue supane util=r
el idiorma pera comunicr idees =n forma ol Bpresarss
pralments consiste &n comunicar un mensmie con una
adeneds prorunciad on y de marer inteligible al participsr
eni interambios orales, comesacionesy soposiciones. En
exta etana de conocimienta ded idioma, cobra impartancia
el aprendizale de fundones comunicatias relsdonadas con
el prpdsito dal menmsje para &l desyrollo de b mepresién
oral. Las actividades de s presidn oral gue srsefan funciores
ol idioma en forma eplicts y que son signifistkas pas
las y bos estudiantes las y los ayudan a resobeer tareas
comunicathas de lavida real, les provesn egtrategis de
mopresidn, ¥ les dan, ademds, hermmisntas pam poder
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hebler de acuerdo a una situecitn espedfic; v, a la vez,
contribuye a dsminuir k= andedad que puede provocar =
Ecpresarss en ot lengua

Comiprensitn de lectura freading)

Supone construir significadios a partir de b informascdidn
eorrite, mopresds en bectas de diversos tipos iterariosy no
lit=rzricsl, y de los conodmientos ded lector. Al igual que
camprersidn auditia, b habilidad de comprension de bectura
pane en contacto a los y las estudiantes con informacidn
comprensible =n o idioma y con modelos de lenguale que
padrd utilzar lusgo en la producddn esorita. El dessrollo
de la comprension de b=ctura corstituye una herramient
imprescindible, que permite a ks y los estudiantes acoedier
a nuesos conocimientos, temas interssantes y aspectos
de la oultura del inglés. La comprension de lectura se id

construyenda con laayuda de los conocimisntos previos de

Iz a el alumno, y de acuerdo a | treas y propdsitos de la
lectura fisi, los y b estudipnies podrdn leer tentos sdaptados
a auténtions simples en los que reconocer@n el tema, ideas
generales y prindpales, o simplemente ecpresardn sus
sentimientos frente a lo leido.

Expresitn escrita fwriting!

£z tamiién ura hebilidad productiva del idioma que skt
= =y B esTitum pa aomuniar meresjes. Se api s que
lzsy los estudiantes desarrollen et febilidad en sieciones
omunicativas simples y contesualizades, persoralments
rel=antes y con popdsitos definidos. La produnddn esorita en
INgles &= un process que comiere & eshe nive oonla esritos
qguizds, d=acemdoa un modelo, hest legara la eqpreddn mas
et De b misme forme que enla spresidn oz, b habilidad
de pmducdtn esoitada b posibilidad al estudizrite de svpresy
ide=s y cormunicer mensajes gus son ne eankes pars &L

T e A

L= Bames Curriculares de Inglés promuesen un canjunto de
actitudes que derivan de las cbjetivos de la L=y General de
Edumddn y de los Objetivas de Aprendieaje Tmrswersles
{DWAT). Estas actitudes se nelacionan con la asignatum y se
orientan al dessrollo social y moral de losy lzs estudiantes.

Las actitydes =on Objeths de Aprendiajey == deben deamolbr de
fomma intesgrda con les conocim ientos y Febilidades proplos.de ks
asigretua Se debe promaser el logro-de estas actihces de manes
sEiemitiay sostenida medianke s actividades deaprendizaje,
b= imteraociones &n s dese, s actividhdes edraprogramdétics,
ke rutines esrolares y, mbién, mediznte d gemplay Bacddn
cotidiane de b= oel docentey de b comunidad ecober:

L= actitudes a desarmollar en la asigratura de Inglés san
las siquienbes:

&.  Manifestar una actitud positha frenbe 2 5 miEmo y sus
mpacidades para aprender y u=r o idiome, walorendo,
& la wez, Ios logms de |os demds.

254

L  Deamolbrura mndenca outural o comprensicn interoutural
demostrando respetn, inberss y inleranda por obes oultures
v |a propia, y waloranda = aporte al conodmienio

T Demastrar interés par el aprendizale continuo =

independi=nte coma parte de un proyecto: personal ¥
pera contribuir & b sociedad.

0. Trabalar responzablements =n forma proactia g
colaborativa con una meta en comiin, y demostrando
respeto par los inbereses & ideas de los demas.

E  Usr de manera reponmble y efectiva b= tecnolog s
de [a comunicacidn en la obtencidn de informadcn v la
creacidn de bextos, dando crédito al trabejo de otros y
respetanda b propiedad y b privadidad de b= personas.
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