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Abstract 

This Action Research project looks for the implementation of some teaching strategies to help me 

encourage students to speak English confidently within the lesson at Colegio San Ignacio Alonso de 

Ovalle. The group of students who were involved in this project are around the ages of 14 and 15 years of 

age. The set of strategies used (rules, routines and speaking activities) were carefully picked up according 

to students’ needs. Plus, the process of this project was registered by using journals as well as surveys. 

By the end of this, the researcher finds himself with great tools that were well perceived by students, 

achieving the goal proposed for this project. 

Keywords: EFL – Encouragement – Speaking Skills – Teaching Strategies. 

 

Resumen 

El siguiente Proyecto investigación-acción busca la implementación de algunas técnicas de 

enseñanza que me ayuden a fomentar a los estudiantes a hablar Inglés dentro de la clase en el 

Colegio San Ignacio Alonso de Ovalle. El grupo de estudiantes que están envueltos en éste 

proyecto están alrededor de los 14 y 15 años de edad. El set de estrategias usadas (reglas, rutinas 

y actividades orales) fueron cuidadosamente seleccionadas acorde a las necesidades de los 

estudiantes. Además, el proceso de éste proyecto fue registrado por el uso de journals al igual 

que encuestas.  

Al final del proceso, el investigador se encuentra con buenas herramientas que fueron bien 

percibidas por los estudiantes, cumpliendo el objetivo propuesto para éste proyecto.  

 

Palabras Claves: EFL – Alentar – Habilidad Oral – Estrategias de Enseñanza 
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Introduction 

 

In the current times, several researchers open a discussion around the classroom that is pointed 

out to be an environment in which the students present a lack of willingness to participate when 

speaking English. If we focus on an area, such as English, where speaking is relevant, we can 

deduce – due to its complexity for some people - that there are tremendous possibilities that this 

subject can diminish students’ desires to participate in activities the teacher has planned for 

them. This reality can arise for different reasons: one of them is a fear of being teased by their 

fellow classmates. Therefore, it is necessary that the teacher be in-charge of dealing with a 

situation that seems rather common when we refer to learning a foreign language, English 

attempts to find a solution to the problem. It is indispensable to create certain strategies to work 

on ways to resolve specific issues that may arise on as a daily basis and that could determine how 

much a student might learn. 

 

The following Action Research project will be focused on a current context problem inside of 

one classrooms of Colegio San Ignacio, related to the lack of participation when speaking in 

English that was observed in my 9th grade A students during English lessons. Along with this, it 

is important to clarify that the intention of this AR project is to look for a solution to improve my 

teaching practice so as to be able to help students with their need. 

 

Finally, this paper is an invitation for all those professionals who feel identified with this 

problem, in order to persuade them to reflect about what possible strategies they can implement 

inside the classroom.  
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Context 

 The School and Community 

 

This Action Research project took place at Colegio San Ignacio Alonso de Ovalle (hereafter 

SIAO). This is a private Catholic school located in the heart of downtown Santiago. It is a 

coeducational school that houses approximately 1,500 members, including students, teachers and 

administrative staff. Most of the students who attend the school come from high-income 

families. However, there are some students whose parents cannot afford the monthly tuition, so 

they have the possibility to receive a scholarship thanks to their grades.  

Following the aforementioned idea, the school houses students from Pre-K to 12th grade. The 

number of students per classroom is around 36 – except in Pre-kinder, in which the number of 

learners is around 28.  

Regarding the lessons, classes are scheduled from Monday through Friday and start at 8:00 am. 

During the morning, the first 15 minutes of the class are called “Acogida”, where the host 

teacher guides students to reflect and pray upon daily situations. 

 

 

 

 

 

 



   8 
 

The Students and the Classroom 

The class that will be part of the AR is 9th grade A. This class is composed of 38 students and 

they are divided into two groups of 16 students during the English lessons. For this, the 

procedure in which classes work is the following: while ‘Group A’ works in the classroom, 

‘Group B’ works in the English Laboratory. They have four pedagogical hours of English per 

week: on Mondays from 11:45 to 12:25 am, Tuesdays from 10:05 to 10:50 hrs and Wednesdays 

from 11:45 to 13:05 am.  

The classroom is laid out into 5 rows in which students sit individually. However, during English 

lessons, half of the class remains in the classroom and students spontaneously form a U-shape as 

“this allows them to make eye-contact and communicate with each other” (Scrivener, 2014:8). 

This seating arrangement intends to promote pair work and see each other’s faces, so as to 

communicate when needed. This arrangement was stipulated by the EFL department considering 

the communicative approach principles. I gathered this information after having an informal 

conversation with the head of the department, Miss Moira Joui, who emphasized the importance 

of the approach when learning English during the lessons. In this sense, Richards proposes that 

“Learners become members of a community - their fellow learners and the teacher - and learn 

through interacting with the community. Learning is not viewed as an individual accomplishment 

but as something that is achieved collaboratively. (Richards, 2011:94).  
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The Problem 

After two weeks of performing lessons, I realized that some features of the class reside in the fact 

that students participate most when it comes to answering in Spanish, and not in English. I asked 

some of them why they did not speak in English during the lessons, and some students 

commented that it was because some of them stated that they were frightened of making 

mistakes, either mispronouncing or not knowing the correct word. It was incredible when I heard 

them saying this since they have been exposed to the target language since they entered the 

school, which means they have received some input for many years by the time they reach the 

ninth grade, approximately 1.672 pedagogical hours. Taking this into consideration, there was a 

relevant number of students that provided repetitive excuses at the moment of being chosen 

when sharing their answers, by saying: “No sé mister, no sé Inglés.” (Appendix #1.3). I am sure 

they know English. However, they do not feel confident enough to be able to orally produce it.  

Although they understand the language – based on the lessons when giving instructions, 

answering tests, so on –, they are not able to speak when it comes to sharing opinions during 

lessons. The aforementioned directly affects the learners’ participation in class. Consequently, 

bearing in mind that students do not participate when it comes to speaking in English lessons, it 

looks like 9th grade “A” students need to be exposed to other kind of teaching strategies in order 

to raise and encourage them to participate orally in English. 
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Research Question 

The focus of this research lies within the problem seen in the 9th grade A’s lack of speaking 

skills, finding a solution through teaching strategies in order to encourage their participation 

when speaking in the English lessons. Therefore, the Research Question is the following: “What 

teaching strategies can I use with my 9th grade ‘A’ students to encourage them to speak in 

English confidently in class? 

 

 

Rationale 

Students’ lack of participation when speaking in English definitely drew my attention, since their 

attitudes towards the English lessons during the semester started to be repetitive by participating 

in Spanish only. The class itself was not providing the expected outcome and it was becoming 

frustrating for me and, at some point, discouraging for students since they felt that classes were 

not meaningful. In addition, they were not helping to the correct development of the lessons.  

Once implemented, this Action Research will hopefully benefit four important stratums: me – as 

a TEFL in the classroom, 9th grade “A” students from SIAO, high school English teachers at the 

school, and the field of English as a Foreign Language (EFL). 

The main reason for addressing this Action Research Project is because I want my students to 

improve their speaking skills by speaking confidently in classes. This is because, from what I 

have observed throughout the year, I have realized that most of the times when students interact 



   11 
 

in English is when the teacher approaches them and they ‘hold’ a conversation. However, it is 

not possible to identify a natural student-student English interaction during the lesson. For this 

reason, my assumption is that, by using speaking teaching strategies, students will build up not 

only their speaking skills confidently, but also their skills as a whole either inside the classroom 

or outside in daily life, because, as it is stated in pedagogical project (2015), “we teach English 

not only for employability, but also for the citizenship development and the teaching of social 

skills [researcher’s translation]” (p. 32) 

First of all, this AR project is fundamental for students and me because if the investigation 

accomplishes its goal, students will increase their participation, especially when it comes to 

speaking in English as they will feel a bit more confident, willing and able to speak, without the 

feeling of being ashamed and insecure. For this, the students' progress will be evident to 

themselves thanks to a boost in their confidence as well as in their will of engaging inside the 

class. Therefore, this project explores the researcher as a teacher whose major concern is helping 

his students speak confidently in English. 

 

Second, this action research is important because I have observed that students orally produce 

the language at their own English level, higher, intermediate or lower. So they only need some 

kind of speaking strategies as well as encouragement to speak confidently. Nevertheless, the 

problem relies on the confidence they have shown during lessons. At first, I realized that the 

students who participated the most were the ones with an efficient level of English, since they 

have been practicing their English for at least 2 years at some English Institutes. When I 

approached students who did not participate during lessons, I wanted to know why; I had very 



   12 
 

little speaking interactions with them and they answered at their own English level. So I realized 

that students were able to speak the language and participate in classes, but using the English 

they were able to produce.  

Furthermore, high school English teachers at SIAO will have an example of how to solve a 

similar problem in case the same situation is repeated again. For this, teachers could do some 

modifications after observing and evaluating the course, making this AR project a first step for 

other further researches to come solving classroom situations 

Finally, this action research project seeks to find different teaching strategies to 

encourage students to speak confidently in English during the lessons. Along with this, based on 

the existing communicative approach implemented within the classroom, the project aims to 

boost that different speaking activities can improve students’ confidence. For this project, tasks 

will be used because, as Nunan (1989) mentions “tasks are a range of workplans which have the 

overall purpose of facilitating language learning from the simple to more complex activities”. 

(6) 
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Literature Review 

 

In the previous chapter, we reviewed that SIAO students do not participate nor speak in English 

during lessons as they are afraid of mispronouncing the words or not knowing the correct word. 

Having this issue on the table, I have wondered how to solve this problem inside the classroom. 

That is why I came up with the question “What teaching strategies can I use with my 9th grade 

‘A’ students to encourage them to speak in English confidently in class? To answer this 

question, we wanted to go in-depth into the information collected. 

Considering that the question encompasses terms such as teaching strategies, encouragement, 

confidence and speaking, it is important to define what these words mean, in order to focus on 

what I seek. For instance, it is expected that confidence affects – for the better – and helps 

students speak in English classes, without feeling the fear of making mistakes. Along with this, I 

want to make a clear difference between motivation vs. encouragement since, although they are 

related, they do not mean the same. Following this idea, speaking teaching strategies will give 

me, as teacher, the opportunity to help students with their issue of speaking since I will be 

completely focused on their problem in particular. 

 Finally, on what embraces speaking, I expect to find the correct answer regarding my students’ 

lack of speaking by contextualizing the contents as well as activities in order to create a sense of 

meaningfulness for them, so that they may feel confident to speak. Consequently, based on all 

the aforementioned ideas, I expect that this framework contributes in my research with the 

significant tools to answer my question and improves the students’ confidence when speaking.  
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Encouragement and Motivation: In regards to the nature of our research question, it is 

important to clarify that the use of the word "encouragement" instead of "motivation" is on 

purpose. While Keller (1983) refers to motivation as the choices people make as to what 

experiences and goals they will approach (389), we associate "encouragement" to stimulate 

students with guidance. For the objective of this Action Research, both concepts aforementioned 

differ from one another; however, independently of their motivations, we want to help learners 

take the first step. Stated differently, motivation is subjective as it merely depends on each 

person. Consequently, it is hard to know whether students will be motivated, as students' 

motivation cannot be guaranteed; however, it can be stimulated by either external or internal 

facts. Therefore, encouragement is considered a suitable word because there is an intention to 

promote it throughout the application of speaking strategies implemented by the teacher.  

 

 

Confidence 

 

As the Oxford Dictionary (2015) proposes “a feeling or self-assurance arising from an 

appreciation of one’s own abilities or qualities” (def. 1). In this case, the concept of confidence 

will be focused on the feeling that a person has over his/her own skill. In other words, it deals 

with the ability to speak English confidently.  

 

Dealing with confidence is a potential issue, as it may affect your students’ learning process 

inside the classroom. Narrowing down, this Action Research has to prove whether confidence 

can improve students’ speaking skills in order to allow them to speak in English lessons.  
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Considering the main issue that this project involves, Songsiri (2007) argues that “students have 

to think that as they acquire grater skill, their confidence will grow and, as they become more 

confident in their ability to speak, they will take advantage of new opportunities to speak, which 

will enable them to gain greater skill” (p. 23). Consequently, the more capable and skillful 

students become, the more their confidence will increase. 

 

Speaking 

 

When referring to speaking, I point out the fact that it is a productive skill which allows oral 

communication among human beings. According to Cambridge Dictionary (2015) speaking is 

“to say words, to use the voice, or to have a conversation with someone” (def.1). On the purpose 

of this Action Research Project, speaking will be considered as the ability to produce sounds in 

order for students are able to understand others, expressing ideas, opinions, feelings, and so on.  

Following the previous idea, learning a new language, especially how to speak and cope with it, 

usually becomes a huge but essential task to be achieved, since speaking, as Jeremy Harmer 

(2001) highlighted, English is a language adopted for communication between two speakers 

different from each other”. Consequently, it is important to encourage students to speak, in order 

to make them realize that speaking is vital when learning the target language as it provides room 

for communicating with others.  

 

 

 

http://dictionary.cambridge.org/pt/dicionario/ingles/voice
http://dictionary.cambridge.org/pt/dicionario/ingles/conversation
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Teaching Strategies 

This action research will show teaching strategies as the different pair and group work activities 

that may contribute in a positive way to encourage students to speak in English during lessons. 

Hess (2007) suggests different strategies that will encourage students to speak. However, among 

all of them, only two will be considered: pair and group work. Blatchford (2003) expresses that 

group work is when pupils work together as a group or a team, and pair work is when learners 

work on twos. Based on this, Harmer (2007) supports Blatchford’s idea as students tend to 

participate more actively, and they also have more chances to experiment with the language than 

is normally possible in a whole-class arrangement (44). Furthermore, as Brown states (2001) 

“Group work is a good way to deal with this problem because it offers students more 

opportunities to speak” (15). In this sense, students would feel secure and confident as they will 

have the chance to share with others, exchanging ideas and opinions, leaving the lack of 

confidence aside.  This is based on the communicative approach principle, which completely 

underpins what the English department proposes for the English lessons. In this way, it becomes 

fruitful for my teaching practice, as it helps me promote and develop students’ speaking skills.  

Finally, Richards and Renandya (2002) remark that group work is considered effective for two 

reasons: it increases actual participation and thus language learning opportunities (399). 

The nature of my Action Research will describe Teaching Strategies as different possible 

activities that may serve as a positive contribution. According to Hess (2001), some of the 

strategies that will help students collaborate are based on group work, including peer review and 

peer feedback as students move forward towards a common goal.  
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Besides, students need a significant impact created by their teachers which is called elicitation. 

According to Rosenberg (2009), elicitation is the process of drawing out something, of 

provoking a response. It means that teachers have an important task in the classroom, since they 

are the ones in charge of eliciting a reply from their students; in Rosenberg’s words (2009), 

'Using elicitation as a questioning strategy in the language classroom focuses discussion on the 

learners on their ideas, opinions, imagination, and involvement' (2). This quote makes reference 

to the necessary involvement that students need in the classroom. Learners tend to feel engaged 

when they can include their own experience and context in their learning process, so it is better 

to make them participate in that way. 

 

Adding more points of view to support this Action Research, I have found that teachers are the 

ones in charge of their students' engagement. Teachers need to conduct an exhaustive process in 

order to explore their school and classroom context. It is important for students to see how 

teachers involve themselves positively with them; ‘Increasing Student Participation,’ an article 

from the Washington University’s The Teacher Center, explains that: ‘Students will be more 

engaged if they believe that you perceive them as individuals, rather than as anonymous 

members of a group.’ For instance, if you learn the learners’ names by heart, students will feel 

familiarized with you as a teacher, since if the ‘authority’ – as teachers are commonly seen by 

students – is approachable towards them, there will be a sense of belonging to the class, creating 

a feeling of trust and a sense of connectedness that teachers create with students, in which 

emotions play an indispensable role inside the classroom. According to Jennings & Greenberg 

(2009), “relationship with teachers can promote feelings of safety and connectedness among 

students, providing the social support necessary to thrive socially, emotionally and 
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academically” (501). Consequently, relationship management is a core dimension of socio and 

emotional competence that works hand in hand with a teacher’s ability to develop and maintain 

caring and supportive relationship with students. In addition, if teachers are able to recognize 

their emotions, they can build supportive relationships through mutual understanding. In this 

way, we, teachers, can regulate students’ emotions in healthy ways that “facilitate positive 

classroom outcomes without compromising their health” (Jennings & Greenberg, 2009. Pag. 

495). Furthermore, it is important to bear in mind that engagement and participation will depend 

on the context that teachers and students are a part of.  

There are several manners to encourage your students to speak, either pair or group work; the 

idea is to put them all into practice and find the best way because, as we explained briefly at the 

beginning of this chapter, no classroom is similar to the other. It means that you will never find 

two classes with the same kind of students; that is to say, you, as a teacher, need to be aware 

about your teaching strategies all the time in case something is not working properly as expected. 

In this case, in my English classes students are not speaking at all during the lessons. Therefore, I 

have to look for a solution in order to solve this problem.  
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Methodological Design 

 

In this section of the Action Research project, I will describe my methodological 

procedures as well as instruments used in order to collect data. This part of the process will be 

divided into three stages: the beginning of the research, in which I will be in charge of asking for 

all the corresponding permissions (See appendix 1.2) in order to apply the instruments to 

students; middle of the research, in which my first and second intervention will be performed; 

and the end of the process, in which I will come up with all the conclusions based on the data 

collected. 

  

 

Data Collection 

 

Instruments 

Classroom observation journal.  The observations will be weekly written and will illustrate 

the description of the class, and then a brief reflection regarding the focus of this project. The 

writing will be carried out in an unstructured form since, as Anne Burns states (2009) “it allows 

you to record the events and happenings in your location, your reflections, beliefs and teaching 

philosophies about your practice” (89). By doing so, the journal will help me identify where the 

problem comes from and the impact that observations will have on students’ future 

performances, either they will be fruitful and effective or disadvantageous and unhelpful. 
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Questionnaires.  This instrument will be the core of the data collection process as it will 

help me discover the reason for students’ lack of participation when speaking in English during 

lessons. I hope this instrument addresses my hypothesis, in terms of proving that students do not 

participate speaking in English because of their lack of confidence. Questionnaires (hereafter 

“Q”) will be applied to every student in three different periods during the teaching practice 

process, which are at the beginning of the course, at the middle of the term, and in the final 

lesson. It is important to clarify that all questionnaires have been previously thought with a 

specific purpose.  

Q #1 was created in order to see whether students feel comfortable with the English classes or 

not. This, as a starting point to see if the teacher was not providing confidence for them to speak 

English. (See appendix 1.3) 

Q #2 was created to look for the specific reasons why students are not speaking in English and 

will be applied before the first observation. (See appendix 1.4) 

Finally, Q #3 will be applied after the second intervention so as to check the likely 

improvements in terms of confidence, as well as participation, when speaking in English during 

the lessons. (See appendix 1.5) 

 There will be applied one kind of questionnaire: open-ended item. 

 

 Open-ended item. There will be two open-ended questionnaires – Q1 and Q2, which will be 

applied before my intervention. The purpose of applying this specific type of instrument is 

because, as Anne Burns explains, “the responses are fairly short but give you information that 

may not be easily captured numerically. (Burns, 2009. Pag. 85). In this kind of open-ended 

questionnaire, there will be carried out one open item, which aim is to “ask for concrete 
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information or be very open to a variety of answers. (…). The participant is completely free to 

provide a personal, free-ranging kind of response” (Burns 2009. Pag. 86). One illustration of 

this is the following: 

 

Questionnaire #1. 

Name (optional): _____________________________       Date:___________________ 

 

1. Do you like English classes? 

2. How do you feel in English classes? 

 

Questionnaire #2. 

Read carefully the following questions and answer honestly all of them.             

 

1. Have I tried to speak English in front of my classmates? If so, how have I felt? 

 

2. Have my classmates laughed at me during English lessons? If so, how have I felt in 

terms of confidence? 

 

3. Have I bothered my classmates while they are speaking in English? If so, how do I 

think they have felt? 

 

 

 

 

 

Close-ended items. Questionnaires #2, #3 and #4 will be carried out in a close-ended format. 

This is because “there is a limited choice of answers.” (Burns, 2009. Pag. 82). For this, there 

will be applied one specific item which is yes/no questions. For example, questionnaire #3. 
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Questionnaire #3. 

Read carefully the following questions and answer all of them. 

 

 YES NO SO SO 

1. Have I tried to 

speak English in 

front of my 

classmates? 

   

2. Do I feel I can 

participate and 

share ideas in 

English? 

   

3. Do I think I have 

spoken more in 

English in the 

class? 

   

 

 

 

 

 

Procedures for Data Collection 

To begin with, I started writing my journals weekly by reflecting upon what has 

happened to me during the week. I decided to make it every week, in order to sum up the main 

important facts that affected my teaching practice. As the time went by – from the beginning of 

second semester until nowadays – I have observed how students’ reactions were towards my 

classes; there was a huge change. There, I took some notes regarding how I felt after performing 

my class; whether it worked or not. In here, Penny Ur states that “personal reflections are the 

root for professional progress. (Ur, 2007, p. 89).  
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After that, I wondered about the method I was going to rightly collect data with, without 

affecting my students’ performances in the class. I decided to use questionnaires, as they are easy 

to apply, students answer what they are asked, anonymously and honestly. In that sense, I felt I 

would not interfere with their performance as if I would have recorded, they would have ‘acted’ 

differently.  

Then, I collected data from my students by applying questionnaires #1 and #2. The 

difference between the two of them was their purpose. While #1 was about whether the teacher 

affected students’ confidence inside the classroom, #2 was to understand why students were not 

producing English during the lessons; it was about identifying the problem that encompassed 

them. Plus, both surveys were open questions, so that students would be invited to answer in a 

written freeway. Finally, questionnaire #3 was about whether students’ confidence was 

encouraged so as to see if they could speak English at the end of the term. In other words, if there 

was any improvement in terms of their speaking skills. 
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Intervention 

Since my 9th grade students’ main issue when participating in the lessons encompasses the oral 

production of the target language, I focused my interventions on “boosting self-confidence” and 

developing group/pair work to encourage students to speak English during the lessons – 

considering and taking advantage of the sitting arrangement. 

 

 Boosting self-confidence 

 Rules  

When the main issue that involved 9th grade students was identified (middle of August), I let 

them know what I thought about that and what we could do to figure out that problem; look for 

solutions instead of keep  the ‘problem’.  

First, we all agreed on creating certain rules in order to improve the relationship among all of us. 

The second step was putting the plan into action, which meant to create two simple, but 

significant rules. After discussing for a few minutes I let them actively participate in the process 

as “reflection is only developed in what we decide ourselves” (Santos Guerra, 2000. P. 33). The 

first rule was anyone can make mistakes. We agreed that we are all humans, so we can make 

mistakes and learn from them. Not because I am the teacher I have to know everything. The 

second rule was respect and listen to the other. When one person is participating in the class, the 

rest of the class usually speaks at the same time, so there is no space to be heard. In other words, 

we all deserve to be respected in all terms. I did not write down anything as I tried to remind 

students every single class about the rules created. 
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 Group/pair work 

Encourage them to speak and develop confidence 

As it was stated at the beginning of this Action Research Project, in every English lesson 

performed at the classroom, students were sitting in a U-shape. In this sense, I wanted to take 

advantage of this seating arrangement and focus the majority of the activities on pair/group work 

in order to boost students’ confidence as well as encourage them to speak English. Here, group 

work becomes “an essential part as students recognize that each member of the group is trying 

to help the others. Co-operation is an important feature of the work” (Norman, 2002). 

Plus, as Scrivener proposes in his book “Classroom Management Techniques”, we, teachers, 

have to create conditions for speaking if we want students to produce the target language. In this 

sense, that is what I have been emphasizing throughout the semester, and especially during the 

interventions. 

a. Build an atmosphere where people want to say things: Relax, lively and respectful 

classroom.  

b. Create reasons to speak: Deal with topic of interest for students in order to make a 

meaningful and significant learning for students.  

c. Scaffold where helpful: Use conversational techniques to help build what they want to 

say. 

d. Don’t jump on errors: Give proper feedback without affecting students’ performance.  

e. Listen to what students say: They will speak more if they feel they are listened to.  

f. Train students to listen to each other. 
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Data Analysis 

The following data analysis aims at evaluating all the information gathered after applying 

the instruments on students. First, the analysis of the results will be shown; and second, the 

analysis of the interventions will be made. Finally, the participants that are going to be part of 

this Action Research project are students between 14-15 years of age, whose grade is the 9th. 

Instrument 1: Questionnaires 

 This instrument was used with “9th grade A” students in order to help me discover the 

reason for students’ lack of participation when speaking in English lessons. It is important to 

recall that this instrument was used three times: at the beginning, middle and end of my teaching 

practice during second semester with a different purpose each time.  

 

■ Questionnaire #1. 

           This instrument was applied on students in order to know whether they found any issue 

either from the teacher or from the English lesson itself.  For that reason, learners were asked 

two questions: 

1. Do you like English classes? 

2. How do you feel in English classes? 

 

In regards to question #1, the goal of it was to investigate if students liked English 

classes. When they were given the questions, I told them that “English classes” involved 

not only the contents, but also the teacher’s performance when teaching. There were 

some students who mentioned that they liked English classes because “el profesor 

mantiene el equilibrio entre la autoridad y la cercanía con el alumno”, “me gusta el 
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ambiente que hay”, “cuando tengo dudas el teacher me ayuda”, “son clases dinámicas, 

rápidas e innovadoras” and “el profesor se vincula con cada alumno” (Appendix 1.2). 

In relation to question #2, the main objective of it was to find out students’ perceptions 

and feelings towards the lesson. What I collected from their answers was the following: 

“me siento bien porque hay confianza para equivocarse”, “me siento bien porque no me 

importa equivocarme”, “it’s a comfortable and relaxed environment”, “I feel good 

because there is trust between the teacher and the classmates” “me presta atención”, 

“everyone participates”, “I feel included”, among others. (Appendix 1.3). 

 

Based on the aforementioned answers regarding questions #1 and #2 from questionnaire #1, I 

can say that the teacher effectively promotes confidence among students as well as provides 

room for making mistakes and improvement. Along with this, students like English classes as 

they all have the same possibilities to participate. In addition, there is a good learning 

environment where the authority between the teacher and the students is maintained, thus, 

creating dynamic, relaxed and quick classes for students to learn. Finally, the teacher approaches 

every student inside the classroom, trying to make them feel they are all part of the lesson. 

Taking this into consideration, I can state that the problem of students’ lack of oral participation 

within the classroom does not reside on the teacher nor on the classroom itself since they 

exposed they felt comfortable, good and relaxed with the teacher as he gives them opportunities 

to participate and make mistakes. Furthermore, they mentioned that they liked English lessons 

because of its dynamic sense and the trust created among all the participants. 
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■ Questionnaire #2.: Before intervention. 

This tool was created and applied on students to look for the specific reasons why they 

were not speaking in English. In this second questionnaire, the possibility that either the 

teacher or the environment was not helpful for students was dismissed as it was proved in 

the previous questionnaire that learners feel comfortable with the teacher as well as the 

class. Here, students were asked to answer 4 questions:  

1. Have I tried to speak English in front of my classmates? If so, how have I felt? 

2. Have my classmates laughed at me during English lessons? If so, how have I felt 

in terms of confidence? 

3. Have I bothered my classmates while they are speaking in English? If so, how do 

I think they have felt? 

4. Do I feel confident about my English? 

 

In regards with question #1, it is important to clarify that when it is mentioned “speak in front of 

your classmates” means in the same U-shape; not a person standing up in front of everybody like 

a “teacher”. In other words, speak and share what he is spontaneously thinking about in the U-

shape. 

 

82%

12%
6%

Have I tried to speak English in front of my 
classmates?

Yes

No

Sometimes
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         Figure 2. 

 

While figure #1 shows whether students have tried to speak English in front of their classmates, 

figure #2 illustrates how they have felt in case they have tried to do it. As we can appreciate in 

the first graphic, 27 out of 33 students have tried to speak English in front of their classmates 

within the U-shape. Then, only 4 students (12%) have not tried to do it, and just 2 students (6%) 

have sometimes do it. Now, in regards with the second graphic, we can see that almost half of 

the class, 14 students (48%), feels afraid of speaking, while the 45% (13 students) feel good at 

orally producing the language. Along with this, just 3% of the participants (1 student) feels quiet 

about doing it, and 2 students did not even answer. 

48%

45%

3%

4%

How have I felt?

Afraid

Good

Quiet

No Answer
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If we focus and compare the graphics with the evidence collected, we can state that 82% of the 

students who have tried to speak English in front of their classmates afraid of doing it’ because 

they might make mistakes or they feel insecure of their pronunciation 

. (Appendix 1.3). 

Question #2 

The purpose of this question was to identify whether students have laughed at their classmates 

when they are speaking English. And if so, how their confidence has been affected or not. 

. 

      Figure 3. 

 

       Figure 4. 

21%

73%

6%

Have my classmates laughed at me 
during English lessons?

Yes

No

No Answer

28%

29%

43%

If so, how have I felt?

Nervous

Good

Uncomfortable



   31 
 

While figure 3 aims at exploring whether students have laughed at their classmates when 

speaking, figure 4 shows how students’ confidence has been affected in case their classmates 

have laughed at them. On the one hand, the first figure illustrates how the majority of the 

students answered that their classmates have not laughed at them. However, 7 students (21%) 

mentioned that their classmates laughed at them when speaking in English. Lastly, there were 

few students who did not answer anything. On the other hand, the second figure details how 

students’ confidence was affected in case their classmates had laughed at them. To begin with, 

43% of the students showed to feel uncomfortable with their classmates’ attitudes towards them; 

then 28% answered to feel nervous when their classmates laughed at them, and finally, just few 

students seemed to feel happy about the situation. 

Consequently, it can be stated that, in general terms, students are respectful towards their 

classmates, since most of them do not laugh at others when speaking English. However, when 

some students laugh at their peers, the majority of the ones affected feel uncomfortable and 

nervous when speaking in English. (Appendix 1.4) 

 

Question #3. 

The goal of this question is to find out whether students bother their classmates when they are 

speaking or not. This was done in order to see if students respect others and are able to put 

themselves in their classmates’ position. 
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          Figure 5. 

 

           Figure 6. 

While figure 5 illustrates that 50% of the class have not bothered their classmates, only 40% - 13 

students - have done it, and just 6% - 2 students - reported that sometimes made it; figure 6 

shows that when students who bother at their classmates place themselves in the other’s position, 

60% of the class think that the classmates who are bothered feel uncomfortable, while the 40% 

think that their peers simply do not care about it. 

40%

50%

6%

4%

Have I bothered my classmates while they 
are speaking in English?

Yes

No

Sometimes

No Answer

40%

60%

If so, how do I think they have felt?

they don't care

Uncomfortable
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Therefore, based on what has been previously illustrated, I can state that half of the class have 

never bothered their classmates while they are speaking in English. However, a numerous group 

of students have bothered their classmates, and just few learners did not answer that question. 

What is interesting here is that only some of the students think that their classmates do not care 

about being bothered, while the majority thinks their classmates have felt bad or uncomfortable 

when speaking in English. (Appendix 1.4) 
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 Questionnaire #3: After interventions. 

This tool was created and applied on students to see whether students’ confidence was improved 

or not, so that they could speak, participate and share in the classroom. In this questionnaire, 

questions were closed as I just needed specific answers. Plus, students were asked to answer 3 

questions:  

Read carefully the following questions and answer all of them. 

 

 YES NO SO SO 

1. Have I tried to speak English 

in front of my classmates? 

   

2. Do I feel I can participate and 

share ideas in English? 

   

3. Do I think I have 

spoken/participated more in 

English during lessons in 

comparison to the beginning 

of the term? 

 

   

 

 

In relation to question #1, it is important to bear in mind that this question was already asked before in the 

second questionnaire. I decided to include it again as this will help me see if students were able to speak 

within the U-shape, or not. 
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Question #1 

 

         Figure 7 

As we can appreciate in figure 7, all of the students have tried to speak English in front of their 

classmates within the U-shape after all interventions.  

If we contrast this question in regards with the previous one, we can realize that only 27 out of 

33 students had tried to speak. However, now all of them have tried to do it. Therefore, teaching 

strategies were fruitful in the sense that helped students gain confidence to orally produce the 

language. 

 

 

 

100%

Have I tried to speak English in front of my 
classmates?

Yes

No

So So
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Question #2 

 

                    Figure 8 

As figure 8 shows, the majority of the students, which corresponds to the 91% (30 student) feel they can 

now participate, express their opinions in English in front of their classmates, while only 9% (3 students) 

think that they could do it. Based on this, apart from their feelings, they have demonstrated they can share 

what they think in English classes. 

 

 

91%

9%

Do I feel I can participate and share ideas in 
English in front of my classmates?

Yes

No

So So
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Question #3 

 

          Figure 9. 

As illustrated in figure 9, students were asked whether they think they have spoken more in English in 

comparison to the beginning of the term – in that case they were explained that they only had to consider 

second term. 

In question #3, it can be observed that most of the students (29 out of 33) think they have spoken or 

participated more in English during lessons, while only 4 out of 33 think that they have not spoken so 

much. 

In conclusion, and taking the three questions into consideration, it can be stated that students have boosted 

their confidence, which made them be able to speak in English within the U-shape, in front of their peers. 

Plus, most of them feel they can express ideas or comment in English. This is important because, based 

on my experience at the beginning of the second term, when boys wanted to say something during the 

88%

12%

Do I think I have spoken/participated more in 
English during lessons in comparison to the 

beginning of the term?

Yes

No

So So
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lesson, they always said it in Spanish, and very few of them in English. However, after the interventions 

and the constant support, they have been able to express what they think using English. 

 

Instrument 2: Journal 

I think journals “are extremely useful though as a way of capturing significant reflections and 

events in an ongoing way” (Burns, 2010). I am writing my entries every week so as to capture 

my reflection on students’ progress in terms of encouraging them to speak in English. 

Month: August 

Week 1: August 10th, 11th and 12th 

I’m back to the school. New semester, new contents and new experiences. My lessons were good 

– according to me. I think I have to start focusing on what I will work in my Action Research. 

Not much to say. 

One of the rules of the lessons was to try to speak as much English as possible. It didn’t work. 

While walking in the classroom one student told me: “No sé mister, no sé Inglés”. I looked at 

him and wondered: “Is this real?” I know he knows; indeed, he also knows he knows. He just 

need .. something… encouragement? Kind of frustration.  

Week 2: August 16th, 17th and 18th 

  I don’t know what happens with students. On Monday they didn’t behave … I don’t know what 

will happen today. I hope they behave properly and cooperate. I want to believe I’m in a 

classroom and not in a market. 
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Week 3: August 24th, 25th and 26th 

I only had to wait and believe. I reminded students the rules for the lesson. Little by little they 

behaved properly and participated, most of them in Spanish, but they did it. Now my goal is to 

make them speak in English. They can do it!  

Week 4: August 30th, September 1st and 2nd 

This week we focused on topic speech and its rules. Then, I performed the lesson. I don’t know 

why, but students spoke a bit more English than other days. We played a game to get to know 

each other, but in English. The activity worked. I’m happy. 

Week 5: September 7th, 8th and 9th 

Little by little things have worked. I think I’ve done a good job with them and they have noticed 

all my effort. I like doing post activities; I want them to speak. Some of them have tried, making 

mistakes but they’ve tried! It’s incredible to see how some changes make a huge difference. 

Good week! 

Week 6: September 14th, 15th and 16th 

No classes. National holidays. Time to think about my interventions. 
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Week 7: 21st, 22nd and 23rd 

In general, it was hard to lead the class – but not impossible. Students were extremely talkative, 

so I took advantage of it. Writing and speaking activities worked. I’d say it was a good class: a 

lot of participation. I decided not to speak as much as I’m used to since I gave THEM the 

opportunity to do it for me. It worked! I’m happy. Things have little by little working =) 

Week 8: September 28th, 29th and 30th 

Students behaved properly. There has been a bit more participation … in English!!! Just a bit, 

but they did it! 

 

Week 9: October 5th, 6th and 7th 

I felt students were engaged with the class. More participation in English. They have done it. 

They rock. Yet it is not enough. First intervention. I decided to do an activity this week. It 

worked, not as expected, but it did it. 

Week 10: October 12th, 13th and 14th 

Relax week. No classes. Level tests. 

Week 11: October 19th, 20th and 21st 

No English classes. English week. Just practicing the choreography for the karaoke contest. 

Jajaja It’s been so funny to do this! 

Week 12: October 26th, 27th and 28th 



   41 
 

No classes again. Students had “pruebas”. I don’t remember its name, but it’s like an Internal 

“simce”. 

Week 13: November 2nd, 3rd and 4th 

Second intervention. More activities related to second conditional. I think students realized that I 

want them to speak. Lucky me it worked! They achieved it today. I hope it maintains. 

Week 14: November 9th, 10th and 11th 

This week I had my observation. I think it was good enough. I think I need to work on controlling 

time, but apart from that, I think I’m okay. Students behaved properly and spoke English. They 

felt comfortable with the lesson taught and speaking English within the U-shape as well. Next 

week will be my third and last intervention. I’ve been waiting for that moment. I hope the lesson 

works. Apart from that, my last data collection process. …   

Week 15: November 16th, 17th and 18th  

It is always hard to say goodbye. However, I’m happy. I think I’ve done an excellent work with 

students; all my activities worked and the results were fruitful. I felt students noticed that all my 

work had a purpose during the year. Some of them thanked me for my job; others hug me and 

said some words as they have felt excellent during the year, they could speak English, they feel 

they were able to communicate in English, and so on. Having heard that I leave the school more 

than happy. . 

Third and last intervention. Activity called “Out in the world”, related to reported speech. It was 

easy for students to learn how it works. We mainly played games in order to practice it.  
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Last data collection process. I hope that what I have seen is reflected on what students perceive. 

If not, I’m sure I did a good job. My host teacher observed the whole process. 

 

 

Based on all the evidence provided, I would say that there has been an improvement on students 

as they have orally produced a bit more English than they are used to. Fortunately, classes and 

interventions have worked.  

To dig deeper on this, it is important to consider some pieces of writing previously described. 

For example, it can be said that one of the first steps I took at the beginning was to create simple 

rules for the lessons and try to remind them to students every class. The purpose of this was to 

make students aware of their classmates by saying that “anyone can make mistakes” and “respect 

and listen to the other”. By doing so, I considered students could feel a bit more secure when 

trying to speak in English.  

As the weeks went by, little by little classes and activities started working well. First, we played 

a game in which we had to get to know each other. The name of the activity was: “What do we 

have in common?” (Taken and adapted from the book “Learner Autonomy”). The main focus of 

this activity was to make students work in groups and share ideas by speaking English.  Here, 

students had to say something about them. For examples, their favorite color, movies, food, 

sport, and so on. After collecting information, I used it and grouped students, putting together the 

ones who share some characteristics in terms of interests. After a few minutes sharing what they 

all had in common, they chose a leader who would report to the class why they were similar to 

each other, providing examples. At the beginning it was difficult for students to speak English; 
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they did not want to do it. They said they felt a bit ashamed of doing it. Later, as they noticed we 

were all listening to each other attentively, they tried to talk most of the time in English. Plus, 

they reported the activity was easier and that was what helped them speak, as it did not have 

much difficulty. Fortunately, this activity worked as planned. 

What I noticed from all my lessons performed, it was that I always emphasized on the post 

activities rather pre and while part; I know that it the part to produce. However, I could have also 

focused on the other two parts. I decided not to do it as I wanted to take advantage of the oral 

production, as well as the time provided. For that reason, once that part was identified, I worked 

hard on making my students speak. I noticed it started working, and kept doing that in the same 

way. For instance, that can be seen in Week 5, as students have already tried to speak, making 

mistakes, but they have done it. 

Time to think about interventions. After national holidays break students arrived talkative. I 

thought it was time for them to make the class. In other words, I just let them speak in a 

controlled practice; we just did writing and speaking activities in which in one way or another 

they had to report what they had done. Most of the class participated.  

As the first intervention was coming, everything was carefully prepared. I noticed that students 

were engaged with the class – as most of the times. The activity prepared was called: “Guessing 

hidden strengths” (taken and adapted from the book: Learner autonomy). The main goal of it 

was boosting students’ confidence by working in groups. It was thought like this as that is what I 

want to achieve with this AR project. The activity consisted on writing one sentence about 

themselves. For example: “I’m good at …” Then, students had to choose a hidden strength that 

most of their classmates did not know about him. After this, I had to collect, shuffle and give one 
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to each student – making sure that nobody is given their own sentence. Later, students had to 

suppose who had written the sentence they had in their hands, read it out loud and say the name 

of the person. If the person who read the paper was right, the person who wrote the paper had to 

stand up, confirm his hidden strength and talk about it for a while.  

The activity itself worked, not as expected, but it did. In general terms students understood what 

the activity was about, the way it worked and what they had to do. However, during the lesson 

some of the students were reluctant to participate by writing their hidden strength and by then 

speaking in English. Fortunately, they all wrote in the paper, but not all of them spoke in 

English. I think it was a good attempt for the first time. 

Weeks have passed by and I have not had English classes. It is because of the “Level tests”, 

English week and Internal ‘simce’. In relation to the English week, although we did not have 

classes, I was able to practice with students their song for the choreography. Here, I took 

advantage of their speaking skills as they had to sing and dance for the “karaoke contest”. It was 

a great opportunity to have practiced oral production, without making students feel they had to 

do it ‘under pressure’ – which has never been the case -; if not, for fun. Luckily, it ended up 

being a wonderful moment. 

After three weeks without classes, I performed my second intervention. The activity this time 

was called: “The Eiffel tower” (taken and adapted from the book: Learner autonomy). The aim 

of this activity was to boost students’ confidence by working in pairs, using conditionals. What I 

emphasized from the very beginning was that there were no right or wrong answers, which 

allows room for creativity in order to make students feel secure. Since the activity was related to 

“second conditional”, students had to pair up and choose what color they would like to paint the 
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Eiffel tower or any other significant building they may feel familiar with if they had to decide. 

After some minutes I asked some students to report to their classmates what they chose and their 

reasons, by modelling: “If I had to paint the Eiffel tower, I would paint it green because …” 

Besides, I also made students think about what other changes they would make to the building if 

they could.  

When the class was over, I ended up astonished. As stated in my journal in Week 13: “I think 

students realized that I wanted them to speak”. I accomplished my goal. It undoubtedly worked. 

Indeed, some of the boys who I never thought they would speak did it; at their own pace, but 

they achieved it.  

Along this teaching-learning process, it has been possible to notice that students have progressed 

in terms of speaking within the U-shape, where they have been able to participate, producing 

English orally. However, the process has not finished yet. There is one more intervention to be 

described as well as analyzed. 

The activity this time was called: “Out in the world” (taken and adapted from the book: Learner 

autonomy). The main goal of this activity was focused on self-confidence as well as group work. 

One of the most important points in this activity was to give confidence to the student to speak in 

front of the group and recall a moment when they had already put their knowledge in daily-life 

use. The idea of the activity was to make students remember their past, either last summer or 

childhood and in groups, talk about one occasion where they had to put into practice English. 

Here, they had to write in a piece of paper what was difficult, interesting or what surprised them 

in relation to the situation lived. In case they did not have any personal situation, they could 

write about a family anecdote. Once it was written, they had to share with their classmates and 
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talk about it. Finally, one member of the group had to report to the class the story that most drew 

his attention regarding his classmate’s writing. 

The activity was over. The class was over. I undoubtedly can state that students progressed in 

terms of speaking in English within the U-shape – considering as reference the beginning of the 

term. I enjoyed the class. All my students participated in the class; they participated and spoke 

English. Some of them performed better that others, but the goal was achieved by everyone.  
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Reflection and Analysis 

The interventions performed during lessons ended up being beneficial for both, students and me, 

as teacher. Although students have been exposed to the target language for about 10 years, at the 

beginning it was difficult to make them speak English since they were not used to doing it. 

However, as time went by, 9th grade A students got familiar with the oral production, especially 

when participating within the U-shape by communicating orally after I implementing different 

activities as well as trying to create some kind of simple routines such as asking them how they 

feel, how they are, what they have done so far during the day, etc. 

Considering the results obtained from the surveys and journals, I believe that the strategies were 

successful as it could be appreciated a huge change on students’ speaking skills from the 

beginning of second semester until the last day of class. I achieved what I wanted: To make them 

speak in English confidently. Honestly, I never thought that the strategies used would work 

properly as I did not trust I was doing it correct. However, everything turn out to be beneficial 

and fruitful. 

What I gather from this experience of working with 9th grade students is that the influence that 

teachers have on students’ learning process plays an indispensable role, as learners might feel 

frustrated if educators do not know how to approach students correctly. If they do not, and based 

on my issue within the classroom, the results could have been completely different. Dealing with 

confidence is not easy to cope with; it requires several factors, and among all of them the teacher 

is there. If s/he does not provide the enough confidence, students will not be able to produce 

what they are expected. Along with this, I realized that one of the best ways to encourage 

students to speak in English is the use of pair and group as it is shared by some members of the 
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group (…) and it is essential that students and groups recognize that each is trying to help 

others. Co-operation is an important feature of the work. (Norman. 2002). 
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Conclusion and implications 

 

 

My research project ended up with the expected results. I would say that 2 out of the 

3 activities performed were successful. Group and pair work activities for making students speak 

in English are an excellent way to encourage students to produce the target language orally and 

develop their confidence as well, which was the aim of this Action Research Project. It is 

important to consider that English is another means of communication to interact with people, so 

it is important that students feel comfortable coping with it.  

Developing speaking skills at the beginning was hard, but after all the strategies 

implemented – not only activities, but also rules and routines – made a great contribution on 

students as well as me.  

Although most of the activities worked, I had some limitations. For example, 

- Time 

- Unexpected school duties as well as scheduled activities students could not miss. 

- Self-organization 

- Reluctant students who did not want to participate at the beginning.  

 

       I would have liked to have more time to develop some of the activities better and 

frequently. Plus, I should have practiced pronunciation (drilling) in order to make students feel 

secure about what they were saying. However, the strategies worked well for students. 

        If I were to do the strategies again, I would definitely start before and would include 

a system in which students take turns at the moment of reporting/sharing ideas to the class 

regarding what they spoke when discussing in groups. Along with this, I would like to include 
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some helpers inside the class. For example, if they finished earlier a certain activity, they could 

go and help their classmates. So that, they can all work together, boosting each other’s 

confidence and giving peer feedback to achieve a certain task. My idea is to include all my 

students in the same class, making them feel that not only the teacher is able to teach and help, 

but they also are able to do it. Besides, I would like to implement projects in which students 

could feel they need to use English to communicate. For example, as a warm-up activity, pick up 

two or three students and make them talk for 5 minutes, interacting among them if they were in a 

supermarket, in a mall, cinema, another country, so on.  

  

Finally, it is worth to ponder about the importance as well as relevance this Action 

Research project will have in my future as English teacher. I think it is fundamental that you, as 

teacher, have to be willing and open to change and innovate your teaching skills. In other words, 

to improve your methodologies in case you identify any problem. For example, I realized that 

taking risks is good if you have a clear purpose. In this case, my objective was to make students 

feel secure in order for them to speak the language and be able to participate in classes. They did 

it. The goal was accomplished.  
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APPENDIX  

 

1.1 Action Plan Timeline 

Activities August  September October November 

Weeks to work on 1 2 3 4 1 2 3 4 5 1 2 3 4 1 2 3 4 

1.- Analyse the context X                 

2.- Find out the problem  X X               

3.- Formulating the 

preliminary question   X X  

  

          

4.- Send parents’ consent 

to apply instruments, 

explaining the reason of 

the AR.      

X

  

 

          

5.- Find theoretical 

framework/literature.    X  X 

  

          

6.- Collect parents’ 

permission.      

 X  

          

7.- Write context, 

rationale and dig deeper 

in the Research Question.     X 

 

X 

 

          

8.- Design instruments to 

collect data.      

X X 

          

9.- Collect Data.      

 

 

 

X X X X        

10.- Analyze Data.          X X X X     
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Activities August  September October November 

Weeks to work on 1 2 3 4 1 2 3 4 5 1 2 3 4 1 2 3 4 

11.- Revise Literature        X X X X       

12.- Revise Instruments           X X X     

13.- Apply Instruments             X X    

14.-Final Data Collection      

  

       X 

X

  X  

15.- Data Analysis              X X X  

16.- Conclusions and 

improvements      

  

        X X 
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1.2 Letter sent to Parents. 
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1.3 Data Collection #1  

 

 

 

 

 

 

 

 

 

 



   58 
 

 
 

 

 

 

 
 

 

 



   59 
 

 

 

 
 

 

 

 

 



   60 
 

 

 

 

 



   61 
 

 

 

 



   62 
 

 
 

 

 

 

 



   63 
 

 

 

 

 
 

 



   64 
 

1.4 Data Collection #2  
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1.5 Data Collection #3 
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1.6 Journal. 

Week 1: August 10th, 11th and 12th. 

I’m back to the school. New semester, new contents and new experiences. My lessons were good 

– according to me. I think I have to start focusing on what I will work in my Action Research. 

Not much to say. 

One of the rules of the lessons was to try to speak as much English as possible. It didn’t work. 

While walking in the classroom one student told me: “No sé mister, no sé Inglés”. I looked at 

him and wondered: “Is this real?” I know he knows; indeed, he also knows he knows. He just 

need... something… encouragement? Kind of frustration.  

Week 2: August 16th, 17th and 18th 

  I don’t know what happens with students. On Monday they didn’t behave … I don’t know what 

will happen today. I hope they behave properly and cooperate. I want to believe I’m in a 

classroom and not in a market. 

 

 

 

Week 3: August 24th, 25th and 26th 

I only had to wait and believe. I reminded students the rules for the lesson. Little by little they 

behaved properly and participated, most of them in Spanish, but they did it. Now my goal is to 

make them speak in English. They can do it!  
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Week 4: August 30th, September 1st and 2nd 

This week we focused on topic speech and its rules. Then, I performed the lesson. I don’t know 

why, but students spoke a bit more English than other days. We played a game to get to know 

each other, but in English. The activity worked. I’m happy. 

Week 5: September 7th, 8th and 9th 

Little by little things have worked. I think I’ve done a good job with them and they have noticed 

all my effort. I like doing post activities; I want them to speak. Some of them have tried, making 

mistakes but they’ve tried! It’s incredible to see how some changes make a huge difference. 

Good week! 

Week 6: September 14th, 15th and 16th 

No classes. National holidays. Time to think about my interventions. 

 

Week 7: 21st, 22nd and 23rd 

In general, it was hard to lead the class – but not impossible. Students were extremely talkative, 

so I took advantage of it. Writing and speaking activities worked. I’d say it was a good class: a 

lot of participation. I decided not to speak as much as I’m used to since I gave THEM the 

opportunity to do it for me. It worked! I’m happy. Things have little by little working =) 

Week 8: September 28th, 29th and 30th 

Students behaved properly. There has been a bit more participation … in English!!! Just a bit, 

but they did it! 
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Week 9: October 5th, 6th and 7th 

I felt students were engaged with the class. More participation in English. They have done it. 

They rock. Yet it is not enough. First intervention. I decided to do an activity this week. It 

worked, not as expected, but it did it. 

Week 10: October 12th, 13th and 14th 

Relax week. No classes. Level tests. 

Week 11: October 19th, 20th and 21st 

No English classes. English week. Just practicing the choreography for the karaoke contest. 

Jajaja It’s been so funny to do this! 

Week 12: October 26th, 27th and 28th 

No classes again. Students had “pruebas”. I don’t remember its name, but it’s like an Internal 

“simce”. 

Week 13: November 2nd, 3rd and 4th 

Second intervention. More activities related to second conditional. I think students realized that I 

want them to speak. Lucky me it worked! They achieved it today. I hope it maintains. 

Week 14: November 9th, 10th and 11th 

This week I had my observation. I think it was good enough. I think I need to work on controlling 

time, but apart from that, I think I’m okay. Students behaved properly and spoke English. They 
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felt comfortable with the lesson taught and speaking English within the U-shape as well. Next 

week will be my third and last intervention. I’ve been waiting for that moment. I hope the lesson 

works. Apart from that, my last data collection process. …   

Week 15: November 16th, 17th and 18th  

It is always hard to say goodbye. However, I’m happy. I think I’ve done an excellent work with 

students; all my activities worked and the results were fruitful. I felt students noticed that all my 

work had a purpose during the year. Some of them thanked me for my job; others hug me and 

said some words as they have felt excellent during the year, they could speak English, they feel 

they were able to communicate in English, and so on. Having heard that I leave the school more 

than happy. . 

Third and last intervention. Activity called “Out in the world”, related to reported speech. It was 

easy for students to learn how it works. We mainly played games in order to practice it.  

Last data collection process. I hope that what I have seen is reflected on what students perceive. 

If not, I’m sure I did a good job. My host teacher observed the whole process. 

 

 

 


