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Abstract

This Action Research project looks for the implementation of some teaching strategies to help me
encourage students to speak English confidently within the lesson at Colegio San Ignacio Alonso de
Ovalle. The group of students who were involved in this project are around the ages of 14 and 15 years of
age. The set of strategies used (rules, routines and speaking activities) were carefully picked up according
to students’ needs. Plus, the process of this project was registered by using journals as well as surveys.

By the end of this, the researcher finds himself with great tools that were well perceived by students,
achieving the goal proposed for this project.

Keywords: EFL — Encouragement — Speaking Skills — Teaching Strategies.

Resumen

El siguiente Proyecto investigacion-accion busca la implementacion de algunas técnicas de
ensefianza que me ayuden a fomentar a los estudiantes a hablar Inglés dentro de la clase en el
Colegio San Ignacio Alonso de Ovalle. El grupo de estudiantes que estan envueltos en éste
proyecto estan alrededor de los 14 y 15 afios de edad. El set de estrategias usadas (reglas, rutinas
y actividades orales) fueron cuidadosamente seleccionadas acorde a las necesidades de los
estudiantes. Ademas, el proceso de éste proyecto fue registrado por el uso de journals al igual
que encuestas.

Al final del proceso, el investigador se encuentra con buenas herramientas que fueron bien

percibidas por los estudiantes, cumpliendo el objetivo propuesto para éste proyecto.

Palabras Claves: EFL — Alentar — Habilidad Oral — Estrategias de Ensefianza
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Introduction

In the current times, several researchers open a discussion around the classroom that is pointed
out to be an environment in which the students present a lack of willingness to participate when
speaking English. If we focus on an area, such as English, where speaking is relevant, we can
deduce — due to its complexity for some people - that there are tremendous possibilities that this
subject can diminish students’ desires to participate in activities the teacher has planned for
them. This reality can arise for different reasons: one of them is a fear of being teased by their
fellow classmates. Therefore, it is necessary that the teacher be in-charge of dealing with a
situation that seems rather common when we refer to learning a foreign language, English
attempts to find a solution to the problem. It is indispensable to create certain strategies to work
on ways to resolve specific issues that may arise on as a daily basis and that could determine how

much a student might learn.

The following Action Research project will be focused on a current context problem inside of
one classrooms of Colegio San Ignacio, related to the lack of participation when speaking in
English that was observed in my 9th grade A students during English lessons. Along with this, it
is important to clarify that the intention of this AR project is to look for a solution to improve my

teaching practice so as to be able to help students with their need.

Finally, this paper is an invitation for all those professionals who feel identified with this
problem, in order to persuade them to reflect about what possible strategies they can implement

inside the classroom.



Context

The School and Community

This Action Research project took place at Colegio San Ignacio Alonso de Ovalle (hereafter
SIAO). This is a private Catholic school located in the heart of downtown Santiago. It is a
coeducational school that houses approximately 1,500 members, including students, teachers and
administrative staff. Most of the students who attend the school come from high-income
families. However, there are some students whose parents cannot afford the monthly tuition, so

they have the possibility to receive a scholarship thanks to their grades.

Following the aforementioned idea, the school houses students from Pre-K to 12th grade. The
number of students per classroom is around 36 — except in Pre-kinder, in which the number of

learners is around 28.

Regarding the lessons, classes are scheduled from Monday through Friday and start at 8:00 am.
During the morning, the first 15 minutes of the class are called “Acogida”, where the host

teacher guides students to reflect and pray upon daily situations.



The Students and the Classroom

The class that will be part of the AR is 9th grade A. This class is composed of 38 students and
they are divided into two groups of 16 students during the English lessons. For this, the
procedure in which classes work is the following: while ‘Group A’ works in the classroom,
‘Group B’ works in the English Laboratory. They have four pedagogical hours of English per
week: on Mondays from 11:45 to 12:25 am, Tuesdays from 10:05 to 10:50 hrs and Wednesdays

from 11:45 to 13:05 am.

The classroom is laid out into 5 rows in which students sit individually. However, during English
lessons, half of the class remains in the classroom and students spontaneously form a U-shape as
“this allows them to make eye-contact and communicate with each other” (Scrivener, 2014:8).
This seating arrangement intends to promote pair work and see each other’s faces, SO as to
communicate when needed. This arrangement was stipulated by the EFL department considering
the communicative approach principles. | gathered this information after having an informal
conversation with the head of the department, Miss Moira Joui, who emphasized the importance
of the approach when learning English during the lessons. In this sense, Richards proposes that
“Learners become members of a community - their fellow learners and the teacher - and learn
through interacting with the community. Learning is not viewed as an individual accomplishment

but as something that is achieved collaboratively. (Richards, 2011:94).



The Problem

After two weeks of performing lessons, | realized that some features of the class reside in the fact
that students participate most when it comes to answering in Spanish, and not in English. I asked
some of them why they did not speak in English during the lessons, and some students
commented that it was because some of them stated that they were frightened of making
mistakes, either mispronouncing or not knowing the correct word. It was incredible when | heard
them saying this since they have been exposed to the target language since they entered the
school, which means they have received some input for many years by the time they reach the
ninth grade, approximately 1.672 pedagogical hours. Taking this into consideration, there was a
relevant number of students that provided repetitive excuses at the moment of being chosen
when sharing their answers, by saying: “No s¢ mister, no sé Inglés.” (Appendix #1.3). | am sure

they know English. However, they do not feel confident enough to be able to orally produce it.

Although they understand the language — based on the lessons when giving instructions,
answering tests, so on —, they are not able to speak when it comes to sharing opinions during
lessons. The aforementioned directly affects the learners’ participation in class. Consequently,
bearing in mind that students do not participate when it comes to speaking in English lessons, it
looks like 9" grade “A” students need to be exposed to other kind of teaching strategies in order

to raise and encourage them to participate orally in English.
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Research Question

The focus of this research lies within the problem seen in the 9" grade A’s lack of speaking
skills, finding a solution through teaching strategies in order to encourage their participation
when speaking in the English lessons. Therefore, the Research Question is the following: “What
teaching strategies can I use with my 9th grade ‘A’ students to encourage them to speak in

English confidently in class?

Rationale

Students’ lack of participation when speaking in English definitely drew my attention, since their
attitudes towards the English lessons during the semester started to be repetitive by participating
in Spanish only. The class itself was not providing the expected outcome and it was becoming
frustrating for me and, at some point, discouraging for students since they felt that classes were

not meaningful. In addition, they were not helping to the correct development of the lessons.

Once implemented, this Action Research will hopefully benefit four important stratums: me — as
a TEFL in the classroom, 9™ grade “A” students from SIAO, high school English teachers at the

school, and the field of English as a Foreign Language (EFL).

The main reason for addressing this Action Research Project is because | want my students to
improve their speaking skills by speaking confidently in classes. This is because, from what |

have observed throughout the year, | have realized that most of the times when students interact
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in English is when the teacher approaches them and they ‘hold” a conversation. However, it is
not possible to identify a natural student-student English interaction during the lesson. For this
reason, my assumption is that, by using speaking teaching strategies, students will build up not
only their speaking skills confidently, but also their skills as a whole either inside the classroom
or outside in daily life, because, as it is stated in pedagogical project (2015), “we teach English
not only for employability, but also for the citizenship development and the teaching of social

skills [researcher’s translation]” (p. 32)

First of all, this AR project is fundamental for students and me because if the investigation
accomplishes its goal, students will increase their participation, especially when it comes to
speaking in English as they will feel a bit more confident, willing and able to speak, without the
feeling of being ashamed and insecure. For this, the students' progress will be evident to
themselves thanks to a boost in their confidence as well as in their will of engaging inside the
class. Therefore, this project explores the researcher as a teacher whose major concern is helping

his students speak confidently in English.

Second, this action research is important because | have observed that students orally produce
the language at their own English level, higher, intermediate or lower. So they only need some
kind of speaking strategies as well as encouragement to speak confidently. Nevertheless, the
problem relies on the confidence they have shown during lessons. At first, | realized that the
students who participated the most were the ones with an efficient level of English, since they
have been practicing their English for at least 2 years at some English Institutes. When |

approached students who did not participate during lessons, | wanted to know why; | had very
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little speaking interactions with them and they answered at their own English level. So I realized
that students were able to speak the language and participate in classes, but using the English

they were able to produce.

Furthermore, high school English teachers at SIAO will have an example of how to solve a
similar problem in case the same situation is repeated again. For this, teachers could do some
modifications after observing and evaluating the course, making this AR project a first step for

other further researches to come solving classroom situations

Finally, this action research project seeks to find different teaching strategies to
encourage students to speak confidently in English during the lessons. Along with this, based on
the existing communicative approach implemented within the classroom, the project aims to
boost that different speaking activities can improve students’ confidence. For this project, tasks
will be used because, as Nunan (1989) mentions “tasks are a range of workplans which have the

overall purpose of facilitating language learning from the simple to more complex activities”.

(6)
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Literature Review

In the previous chapter, we reviewed that SIAO students do not participate nor speak in English
during lessons as they are afraid of mispronouncing the words or not knowing the correct word.
Having this issue on the table, |1 have wondered how to solve this problem inside the classroom.
That is why | came up with the question “What teaching strategies can | use with my 9th grade
‘A’ students to encourage them to speak in English confidently in class? To answer this

question, we wanted to go in-depth into the information collected.

Considering that the question encompasses terms such as teaching strategies, encouragement,
confidence and speaking, it is important to define what these words mean, in order to focus on
what | seek. For instance, it is expected that confidence affects — for the better — and helps
students speak in English classes, without feeling the fear of making mistakes. Along with this, |
want to make a clear difference between motivation vs. encouragement since, although they are
related, they do not mean the same. Following this idea, speaking teaching strategies will give
me, as teacher, the opportunity to help students with their issue of speaking since | will be

completely focused on their problem in particular.

Finally, on what embraces speaking, I expect to find the correct answer regarding my students’
lack of speaking by contextualizing the contents as well as activities in order to create a sense of
meaningfulness for them, so that they may feel confident to speak. Consequently, based on all
the aforementioned ideas, | expect that this framework contributes in my research with the

significant tools to answer my question and improves the students’ confidence when speaking.
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Encouragement and Motivation: In regards to the nature of our research question, it is
important to clarify that the use of the word "encouragement” instead of "motivation” is on
purpose. While Keller (1983) refers to motivation as the choices people make as to what
experiences and goals they will approach (389), we associate "encouragement” to stimulate
students with guidance. For the objective of this Action Research, both concepts aforementioned
differ from one another; however, independently of their motivations, we want to help learners
take the first step. Stated differently, motivation is subjective as it merely depends on each
person. Consequently, it is hard to know whether students will be motivated, as students'
motivation cannot be guaranteed; however, it can be stimulated by either external or internal
facts. Therefore, encouragement is considered a suitable word because there is an intention to

promote it throughout the application of speaking strategies implemented by the teacher.

Confidence

As the Oxford Dictionary (2015) proposes “a feeling or self-assurance arising from an
appreciation of one’s own abilities or qualities” (def. 1). In this case, the concept of confidence
will be focused on the feeling that a person has over his/her own skill. In other words, it deals

with the ability to speak English confidently.

Dealing with confidence is a potential issue, as it may affect your students’ learning process
inside the classroom. Narrowing down, this Action Research has to prove whether confidence

can improve students’ speaking skills in order to allow them to speak in English lessons.
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Considering the main issue that this project involves, Songsiri (2007) argues that “students have
to think that as they acquire grater skill, their confidence will grow and, as they become more
confident in their ability to speak, they will take advantage of new opportunities to speak, which
will enable them to gain greater skill” (p. 23). Consequently, the more capable and skillful

students become, the more their confidence will increase.

Speaking

When referring to speaking, | point out the fact that it is a productive skill which allows oral
communication among human beings. According to Cambridge Dictionary (2015) speaking is
“to say words, to use the voice, or to have a conversation with someone” (def.1). On the purpose
of this Action Research Project, speaking will be considered as the ability to produce sounds in

order for students are able to understand others, expressing ideas, opinions, feelings, and so on.

Following the previous idea, learning a new language, especially how to speak and cope with it,
usually becomes a huge but essential task to be achieved, since speaking, as Jeremy Harmer
(2001) highlighted, English is a language adopted for communication between two speakers
different from each other”. Consequently, it is important to encourage students to speak, in order
to make them realize that speaking is vital when learning the target language as it provides room

for communicating with others.


http://dictionary.cambridge.org/pt/dicionario/ingles/voice
http://dictionary.cambridge.org/pt/dicionario/ingles/conversation
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Teaching Strategies

This action research will show teaching strategies as the different pair and group work activities

that may contribute in a positive way to encourage students to speak in English during lessons.

Hess (2007) suggests different strategies that will encourage students to speak. However, among
all of them, only two will be considered: pair and group work. Blatchford (2003) expresses that
group work is when pupils work together as a group or a team, and pair work is when learners
work on twos. Based on this, Harmer (2007) supports Blatchford’s idea as students tend to
participate more actively, and they also have more chances to experiment with the language than
is normally possible in a whole-class arrangement (44). Furthermore, as Brown states (2001)
“Group work is a good way to deal with this problem because it offers students more
opportunities to speak” (15). In this sense, students would feel secure and confident as they will
have the chance to share with others, exchanging ideas and opinions, leaving the lack of
confidence aside. This is based on the communicative approach principle, which completely
underpins what the English department proposes for the English lessons. In this way, it becomes
fruitful for my teaching practice, as it helps me promote and develop students’ speaking skills.
Finally, Richards and Renandya (2002) remark that group work is considered effective for two

reasons: it increases actual participation and thus language learning opportunities (399).

The nature of my Action Research will describe Teaching Strategies as different possible
activities that may serve as a positive contribution. According to Hess (2001), some of the
strategies that will help students collaborate are based on group work, including peer review and

peer feedback as students move forward towards a common goal.
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Besides, students need a significant impact created by their teachers which is called elicitation.
According to Rosenberg (2009), elicitation is the process of drawing out something, of
provoking a response. It means that teachers have an important task in the classroom, since they
are the ones in charge of eliciting a reply from their students; in Rosenberg’s words (2009),
'Using elicitation as a questioning strategy in the language classroom focuses discussion on the
learners on their ideas, opinions, imagination, and involvement' (2). This quote makes reference
to the necessary involvement that students need in the classroom. Learners tend to feel engaged
when they can include their own experience and context in their learning process, so it is better

to make them participate in that way.

Adding more points of view to support this Action Research, | have found that teachers are the
ones in charge of their students' engagement. Teachers need to conduct an exhaustive process in
order to explore their school and classroom context. It is important for students to see how
teachers involve themselves positively with them; ‘Increasing Student Participation,” an article
from the Washington University’s The Teacher Center, explains that: ‘Students will be more
engaged if they believe that you perceive them as individuals, rather than as anonymous
members of a group.” For instance, if you learn the learners’ names by heart, students will feel
familiarized with you as a teacher, since if the ‘authority’ — as teachers are commonly seen by
students — is approachable towards them, there will be a sense of belonging to the class, creating
a feeling of trust and a sense of connectedness that teachers create with students, in which
emotions play an indispensable role inside the classroom. According to Jennings & Greenberg
(2009), “relationship with teachers can promote feelings of safety and connectedness among

students, providing the social support necessary to thrive socially, emotionally and
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academically” (501). Consequently, relationship management is a core dimension of socio and
emotional competence that works hand in hand with a teacher’s ability to develop and maintain
caring and supportive relationship with students. In addition, if teachers are able to recognize
their emotions, they can build supportive relationships through mutual understanding. In this
way, we, teachers, can regulate students’ emotions in healthy ways that ‘facilitate positive
classroom outcomes without compromising their health” (Jennings & Greenberg, 2009. Pag.
495). Furthermore, it is important to bear in mind that engagement and participation will depend
on the context that teachers and students are a part of.

There are several manners to encourage your students to speak, either pair or group work; the
idea is to put them all into practice and find the best way because, as we explained briefly at the
beginning of this chapter, no classroom is similar to the other. It means that you will never find
two classes with the same kind of students; that is to say, you, as a teacher, need to be aware
about your teaching strategies all the time in case something is not working properly as expected.
In this case, in my English classes students are not speaking at all during the lessons. Therefore, I

have to look for a solution in order to solve this problem.
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Methodological Design

In this section of the Action Research project, | will describe my methodological
procedures as well as instruments used in order to collect data. This part of the process will be
divided into three stages: the beginning of the research, in which I will be in charge of asking for
all the corresponding permissions (See appendix 1.2) in order to apply the instruments to
students; middle of the research, in which my first and second intervention will be performed;
and the end of the process, in which | will come up with all the conclusions based on the data

collected.

Data Collection

Instruments

Classroom observation journal. The observations will be weekly written and will illustrate
the description of the class, and then a brief reflection regarding the focus of this project. The
writing will be carried out in an unstructured form since, as Anne Burns states (2009) “it allows
you to record the events and happenings in your location, your reflections, beliefs and teaching
philosophies about your practice” (89). By doing so, the journal will help me identify where the
problem comes from and the impact that observations will have on students’ future

performances, either they will be fruitful and effective or disadvantageous and unhelpful.



20

Questionnaires. This instrument will be the core of the data collection process as it will
help me discover the reason for students’ lack of participation when speaking in English during
lessons. | hope this instrument addresses my hypothesis, in terms of proving that students do not
participate speaking in English because of their lack of confidence. Questionnaires (hereafter
“Q”) will be applied to every student in three different periods during the teaching practice
process, which are at the beginning of the course, at the middle of the term, and in the final
lesson. It is important to clarify that all questionnaires have been previously thought with a
specific purpose.

Q #1 was created in order to see whether students feel comfortable with the English classes or
not. This, as a starting point to see if the teacher was not providing confidence for them to speak
English. (See appendix 1.3)

Q #2 was created to look for the specific reasons why students are not speaking in English and
will be applied before the first observation. (See appendix 1.4)

Finally, Q #3 will be applied after the second intervention so as to check the likely
improvements in terms of confidence, as well as participation, when speaking in English during
the lessons. (See appendix 1.5)

There will be applied one kind of questionnaire: open-ended item.

Open-ended item. There will be two open-ended questionnaires — Q1 and Q2, which will be
applied before my intervention. The purpose of applying this specific type of instrument is
because, as Anne Burns explains, “the responses are fairly short but give you information that
may not be easily captured numerically. (Burns, 2009. Pag. 85). In this kind of open-ended

questionnaire, there will be carried out one open item, which aim is to “ask for concrete
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information or be very open to a variety of answers. (...). The participant is completely free to
provide a personal, free-ranging kind of response” (Burns 2009. Pag. 86). One illustration of

this is the following:

Questionnaire #1.

Name (optional): Date:

1. Do you like English classes?

2. How do you feel in English classes?

Questionnaire #2.

Read carefully the following questions and answer honestly all of them.

1. Have I tried to speak English in front of my classmates? If so, how have | felt?

2. Have my classmates laughed at me during English lessons? If so, how have I felt in
terms of confidence?

3. Have I bothered my classmates while they are speaking in English? If so, how do |
think they have felt?

Close-ended items. Questionnaires #2, #3 and #4 will be carried out in a close-ended format.
This is because “there is a limited choice of answers.” (Burns, 2009. Pag. 82). For this, there

will be applied one specific item which is yes/no questions. For example, questionnaire #3.
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Questionnaire #3.

Read carefully the following questions and answer all of them.

YES NO SO SO

1. Have I tried to
speak English in
front of my
classmates?

2. Dol feel I can
participate and
share ideas in
English?

3. Do I think I have
spoken more in
English in the
class?

Procedures for Data Collection

To begin with, | started writing my journals weekly by reflecting upon what has
happened to me during the week. | decided to make it every week, in order to sum up the main
important facts that affected my teaching practice. As the time went by — from the beginning of
second semester until nowadays — I have observed how students’ reactions were towards my
classes; there was a huge change. There, | took some notes regarding how | felt after performing
my class; whether it worked or not. In here, Penny Ur states that “personal reflections are the

root for professional progress. (Ur, 2007, p. 89).
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After that, | wondered about the method | was going to rightly collect data with, without
affecting my students’ performances in the class. | decided to use questionnaires, as they are easy
to apply, students answer what they are asked, anonymously and honestly. In that sense, | felt |
would not interfere with their performance as if I would have recorded, they would have ‘acted’

differently.

Then, | collected data from my students by applying questionnaires #1 and #2. The
difference between the two of them was their purpose. While #1 was about whether the teacher
affected students’ confidence inside the classroom, #2 was to understand why students were not
producing English during the lessons; it was about identifying the problem that encompassed
them. Plus, both surveys were open questions, so that students would be invited to answer in a
written freeway. Finally, questionnaire #3 was about whether students’ confidence was
encouraged so as to see if they could speak English at the end of the term. In other words, if there

was any improvement in terms of their speaking skills.
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Intervention

Since my 9" grade students’ main issue when participating in the lessons encompasses the oral
production of the target language, I focused my interventions on “boosting self-confidence” and
developing group/pair work to encourage students to speak English during the lessons —

considering and taking advantage of the sitting arrangement.

Boosting self-confidence

Rules

When the main issue that involved 9™ grade students was identified (middle of August), | let
them know what | thought about that and what we could do to figure out that problem; look for
solutions instead of keep the ‘problem’.

First, we all agreed on creating certain rules in order to improve the relationship among all of us.
The second step was putting the plan into action, which meant to create two simple, but
significant rules. After discussing for a few minutes | let them actively participate in the process
as “reflection is only developed in what we decide ourselves” (Santos Guerra, 2000. P. 33). The
first rule was anyone can make mistakes. We agreed that we are all humans, so we can make
mistakes and learn from them. Not because | am the teacher | have to know everything. The
second rule was respect and listen to the other. When one person is participating in the class, the
rest of the class usually speaks at the same time, so there is no space to be heard. In other words,
we all deserve to be respected in all terms. | did not write down anything as | tried to remind

students every single class about the rules created.
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Group/pair work

Encourage them to speak and develop confidence
As it was stated at the beginning of this Action Research Project, in every English lesson
performed at the classroom, students were sitting in a U-shape. In this sense, | wanted to take
advantage of this seating arrangement and focus the majority of the activities on pair/group work
in order to boost students’ confidence as well as encourage them to speak English. Here, group
work becomes “an essential part as students recognize that each member of the group is trying
to help the others. Co-operation is an important feature of the work” (Norman, 2002).
Plus, as Scrivener proposes in his book “Classroom Management Techniques”, we, teachers,
have to create conditions for speaking if we want students to produce the target language. In this
sense, that is what | have been emphasizing throughout the semester, and especially during the
interventions.
a. Build an atmosphere where people want to say things: Relax, lively and respectful
classroom.
b. Create reasons to speak: Deal with topic of interest for students in order to make a
meaningful and significant learning for students.
c. Scaffold where helpful: Use conversational techniques to help build what they want to
say.
d. Don’t jump on errors: Give proper feedback without affecting students’ performance.
e. Listen to what students say: They will speak more if they feel they are listened to.

f. Train students to listen to each other.
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Data Analysis

The following data analysis aims at evaluating all the information gathered after applying
the instruments on students. First, the analysis of the results will be shown; and second, the
analysis of the interventions will be made. Finally, the participants that are going to be part of

this Action Research project are students between 14-15 years of age, whose grade is the 9™

Instrument 1: Questionnaires

This instrument was used with “9™ grade A” students in order to help me discover the
reason for students’ lack of participation when speaking in English lessons. It is important to
recall that this instrument was used three times: at the beginning, middle and end of my teaching

practice during second semester with a different purpose each time.

m  Questionnaire #1.
This instrument was applied on students in order to know whether they found any issue
either from the teacher or from the English lesson itself. For that reason, learners were asked

two questions:

1. Do you like English classes?

2. How do you feel in English classes?

In regards to question #1, the goal of it was to investigate if students liked English
classes. When they were given the questions, I told them that “English classes” involved
not only the contents, but also the teacher’s performance when teaching. There were
some students who mentioned that they liked English classes because “el profesor

mantiene el equilibrio entre la autoridad y la cercania con el alumno”, “me gusta el
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ambiente que hay”, “cuando tengo dudas el teacher me ayuda”, “son clases dindmicas,
rdpidas e innovadoras” and “el profesor se vincula con cada alumno” (Appendix 1.2).

In relation to question #2, the main objective of it was to find out students’ perceptions
and feelings towards the lesson. What | collected from their answers was the following:
“me siento bien porque hay confianza para equivocarse”, “‘me siento bien porque no me
importa equivocarme”, “it’s a comfortable and relaxed environment”, “I feel good

2T

because there is trust between the teacher and the classmates” “me presta atencion”,

“everyone participates”’, “I feel included”’, among others. (Appendix 1.3).

Based on the aforementioned answers regarding questions #1 and #2 from questionnaire #1, |
can say that the teacher effectively promotes confidence among students as well as provides
room for making mistakes and improvement. Along with this, students like English classes as
they all have the same possibilities to participate. In addition, there is a good learning
environment where the authority between the teacher and the students is maintained, thus,
creating dynamic, relaxed and quick classes for students to learn. Finally, the teacher approaches
every student inside the classroom, trying to make them feel they are all part of the lesson.

Taking this into consideration, | can state that the problem of students’ lack of oral participation
within the classroom does not reside on the teacher nor on the classroom itself since they
exposed they felt comfortable, good and relaxed with the teacher as he gives them opportunities
to participate and make mistakes. Furthermore, they mentioned that they liked English lessons

because of its dynamic sense and the trust created among all the participants.
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m  Questionnaire #2.: Before intervention.

This tool was created and applied on students to look for the specific reasons why they

were not speaking in English. In this second questionnaire, the possibility that either the

teacher or the environment was not helpful for students was dismissed as it was proved in

the previous questionnaire that learners feel comfortable with the teacher as well as the

class. Here, students were asked to answer 4 questions:

1.
2.

3.

4.

Have I tried to speak English in front of my classmates? If so, how have | felt?
Have my classmates laughed at me during English lessons? If so, how have | felt
in terms of confidence?

Have | bothered my classmates while they are speaking in English? If so, how do
I think they have felt?

Do | feel confident about my English?

In regards with question #1, it is important to clarify that when it is mentioned “speak in front of

your classmates” means in the same U-shape; not a person standing up in front of everybody like

a “teacher”. In other words, speak and share what he is spontaneously thinking about in the U-

shape.

Have | tried to speak English in front of my
classmates?

M Yes
H No

Sometimes
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Figure 1.

How have | felt?

H Afraid
Good
B Quiet

B No Answer

Figure 2.

While figure #1 shows whether students have tried to speak English in front of their classmates,
figure #2 illustrates how they have felt in case they have tried to do it. As we can appreciate in
the first graphic, 27 out of 33 students have tried to speak English in front of their classmates
within the U-shape. Then, only 4 students (12%) have not tried to do it, and just 2 students (6%)
have sometimes do it. Now, in regards with the second graphic, we can see that almost half of
the class, 14 students (48%), feels afraid of speaking, while the 45% (13 students) feel good at
orally producing the language. Along with this, just 3% of the participants (1 student) feels quiet

about doing it, and 2 students did not even answer.
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If we focus and compare the graphics with the evidence collected, we can state that 82% of the
students who have tried to speak English in front of their classmates afraid of doing it’ because
they might make mistakes or they feel insecure of their pronunciation

. (Appendix 1.3).
Question #2

The purpose of this question was to identify whether students have laughed at their classmates

when they are speaking English. And if so, how their confidence has been affected or not.

Have my classmates laughed at me
during English lessons?

M Yes
B No

No Answer

Figure 3.

If so, how have | felt?

B Nervous
H Good

Uncomfortable

Figure 4.
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While figure 3 aims at exploring whether students have laughed at their classmates when
speaking, figure 4 shows how students’ confidence has been affected in case their classmates
have laughed at them. On the one hand, the first figure illustrates how the majority of the
students answered that their classmates have not laughed at them. However, 7 students (21%)
mentioned that their classmates laughed at them when speaking in English. Lastly, there were
few students who did not answer anything. On the other hand, the second figure details how
students’ confidence was affected in case their classmates had laughed at them. To begin with,
43% of the students showed to feel uncomfortable with their classmates’ attitudes towards them;
then 28% answered to feel nervous when their classmates laughed at them, and finally, just few

students seemed to feel happy about the situation.

Consequently, it can be stated that, in general terms, students are respectful towards their
classmates, since most of them do not laugh at others when speaking English. However, when
some students laugh at their peers, the majority of the ones affected feel uncomfortable and

nervous when speaking in English. (Appendix 1.4)

Question #3.

The goal of this question is to find out whether students bother their classmates when they are
speaking or not. This was done in order to see if students respect others and are able to put

themselves in their classmates’ position.
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Have | bothered my classmates while they
are speaking in English?

H Yes
B No
Sometimes

B No Answer

Figure 5.

If so, how do | think they have felt?

M they don't care

B Uncomfortable

Figure 6.

While figure 5 illustrates that 50% of the class have not bothered their classmates, only 40% - 13
students - have done it, and just 6% - 2 students - reported that sometimes made it; figure 6
shows that when students who bother at their classmates place themselves in the other’s position,
60% of the class think that the classmates who are bothered feel uncomfortable, while the 40%

think that their peers simply do not care about it.
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Therefore, based on what has been previously illustrated, | can state that half of the class have
never bothered their classmates while they are speaking in English. However, a numerous group
of students have bothered their classmates, and just few learners did not answer that question.
What is interesting here is that only some of the students think that their classmates do not care
about being bothered, while the majority thinks their classmates have felt bad or uncomfortable

when speaking in English. (Appendix 1.4)
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e Questionnaire #3: After interventions.

This tool was created and applied on students to see whether students’ confidence was improved
or not, so that they could speak, participate and share in the classroom. In this questionnaire,
questions were closed as | just needed specific answers. Plus, students were asked to answer 3

questions:

Read carefully the following questions and answer all of them.

YES NO SO SO

1. Have I tried to speak English
in front of my classmates?

2. Do I feel I can participate and
share ideas in English?

3. Do I think 1 have
spoken/participated more in
English during lessons in
comparison to the beginning
of the term?

In relation to question #1, it is important to bear in mind that this question was already asked before in the
second questionnaire. | decided to include it again as this will help me see if students were able to speak

within the U-shape, or not.
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Question #1

Have | tried to speak English in front of my
classmates?

H Yes
® No

m So So

Figure 7

As we can appreciate in figure 7, all of the students have tried to speak English in front of their

classmates within the U-shape after all interventions.

If we contrast this question in regards with the previous one, we can realize that only 27 out of
33 students had tried to speak. However, now all of them have tried to do it. Therefore, teaching
strategies were fruitful in the sense that helped students gain confidence to orally produce the

language.
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Question #2

Do | feel | can participate and share ideas in
English in front of my classmates?

‘ M Yes
H No

So So

Figure 8

As figure 8 shows, the majority of the students, which corresponds to the 91% (30 student) feel they can
now participate, express their opinions in English in front of their classmates, while only 9% (3 students)
think that they could do it. Based on this, apart from their feelings, they have demonstrated they can share

what they think in English classes.
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Question #3

Do | think | have spoken/participated more in
English during lessons in comparison to the
beginning of the term?

HYes
No

H So So

Figure 9.

As illustrated in figure 9, students were asked whether they think they have spoken more in English in
comparison to the beginning of the term — in that case they were explained that they only had to consider

second term.

In question #3, it can be observed that most of the students (29 out of 33) think they have spoken or
participated more in English during lessons, while only 4 out of 33 think that they have not spoken so

much.

In conclusion, and taking the three questions into consideration, it can be stated that students have boosted
their confidence, which made them be able to speak in English within the U-shape, in front of their peers.
Plus, most of them feel they can express ideas or comment in English. This is important because, based

on my experience at the beginning of the second term, when boys wanted to say something during the
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lesson, they always said it in Spanish, and very few of them in English. However, after the interventions

and the constant support, they have been able to express what they think using English.

Instrument 2: Journal

| think journals “are extremely useful though as a way of capturing significant reflections and
events in an ongoing way” (Burns, 2010). I am writing my entries every week so as to capture

my reflection on students’ progress in terms of encouraging them to speak in English.

Month: August

Week 1: August 10, 11t and 12t

I'm back to the school. New semester, new contents and new experiences. My lessons were good
— according to me. | think I have to start focusing on what I will work in my Action Research.

Not much to say.

One of the rules of the lessons was to try to speak as much English as possible. It didn’t work.
While walking in the classroom one student told me: “No sé mister, no sé Inglés”. I looked at
him and wondered: “Is this real?” I know he knows, indeed, he also knows he knows. He just

need .. something... encouragement? Kind of frustration.

Week 2: August 16, 17t and 18"

I don’t know what happens with students. On Monday they didn’t behave ... I don’t know what
will happen today. I hope they behave properly and cooperate. I want to believe I'm in a

classroom and not in a market.
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Week 3: August 24t 25t and 26t

| only had to wait and believe. | reminded students the rules for the lesson. Little by little they
behaved properly and participated, most of them in Spanish, but they did it. Now my goal is to

make them speak in English. They can do it!

Week 4: August 30™, September 15t and 2"

This week we focused on topic speech and its rules. Then, I performed the lesson. I don’t know
why, but students spoke a bit more English than other days. We played a game to get to know

each other, but in English. The activity worked. I'm happy.

Week 5: September 7, 8t and 9th

Little by little things have worked. I think I’ve done a good job with them and they have noticed
all my effort. I like doing post activities; | want them to speak. Some of them have tried, making
mistakes but they’ve tried! It’s incredible to see how some changes make a huge difference.

Good week!

Week 6: September 14", 15t and 16"

No classes. National holidays. Time to think about my interventions.
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Week 7: 215t 22nd gnd 23rd

In general, it was hard to lead the class — but not impossible. Students were extremely talkative,
so I took advantage of it. Writing and speaking activities worked. 1’d say it was a good class: a
lot of participation. | decided not to speak as much as I'm used to since I gave THEM the

opportunity to do it for me. It worked! I'm happy. Things have little by little working =)

Week 8: September 28t 29t and 30t

Students behaved properly. There has been a bit more participation ... in English!!! Just a bit,

but they did it!

Week 9: October 5%, 6t and 7t

| felt students were engaged with the class. More participation in English. They have done it.
They rock. Yet it is not enough. First intervention. | decided to do an activity this week. It

worked, not as expected, but it did it.

Week 10: October 12t 13t and 14th

Relax week. No classes. Level tests.

Week 11: October 19t 20t and 21t

No English classes. English week. Just practicing the choreography for the karaoke contest.

Jajaja It’s been so funny to do this!

Week 12: October 26t 27t and 28t
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No classes again. Students had “pruebas”. I don’t remember its name, but it’s like an Internal

“simce”.

Week 13: November 2", 3rd gnd 4th

Second intervention. More activities related to second conditional. | think students realized that |

want them to speak. Lucky me it worked! They achieved it today. | hope it maintains.

Week 14: November 9%, 10t and 11t

This week | had my observation. | think it was good enough. I think I need to work on controlling
time, but apart from that, I think I'm okay. Students behaved properly and spoke English. They
felt comfortable with the lesson taught and speaking English within the U-shape as well. Next
week will be my third and last intervention. I’'ve been waiting for that moment. | hope the lesson

works. Apart from that, my last data collection process. ...

Week 15: November 16, 17t and 18th

It is always hard to say goodbye. However, I'm happy. I think ['ve done an excellent work with
students; all my activities worked and the results were fruitful. I felt students noticed that all my
work had a purpose during the year. Some of them thanked me for my job; others hug me and
said some words as they have felt excellent during the year, they could speak English, they feel
they were able to communicate in English, and so on. Having heard that | leave the school more

than happy. .

Third and last intervention. Activity called “Out in the world”, related to reported speech. It was

easy for students to learn how it works. We mainly played games in order to practice it.
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Last data collection process. | hope that what | have seen is reflected on what students perceive.

If not, I'm sure I did a good job. My host teacher observed the whole process.

Based on all the evidence provided, | would say that there has been an improvement on students
as they have orally produced a bit more English than they are used to. Fortunately, classes and

interventions have worked.

To dig deeper on this, it is important to consider some pieces of writing previously described.
For example, it can be said that one of the first steps | took at the beginning was to create simple
rules for the lessons and try to remind them to students every class. The purpose of this was to
make students aware of their classmates by saying that “anyone can make mistakes” and “respect
and listen to the other”. By doing so, I considered students could feel a bit more secure when

trying to speak in English.

As the weeks went by, little by little classes and activities started working well. First, we played
a game in which we had to get to know each other. The name of the activity was: “What do we
have in common?” (Taken and adapted from the book “Learner Autonomy”). The main focus of
this activity was to make students work in groups and share ideas by speaking English. Here,
students had to say something about them. For examples, their favorite color, movies, food,
sport, and so on. After collecting information, | used it and grouped students, putting together the
ones who share some characteristics in terms of interests. After a few minutes sharing what they
all had in common, they chose a leader who would report to the class why they were similar to

each other, providing examples. At the beginning it was difficult for students to speak English;
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they did not want to do it. They said they felt a bit ashamed of doing it. Later, as they noticed we
were all listening to each other attentively, they tried to talk most of the time in English. Plus,
they reported the activity was easier and that was what helped them speak, as it did not have

much difficulty. Fortunately, this activity worked as planned.

What | noticed from all my lessons performed, it was that | always emphasized on the post
activities rather pre and while part; |1 know that it the part to produce. However, | could have also
focused on the other two parts. | decided not to do it as | wanted to take advantage of the oral
production, as well as the time provided. For that reason, once that part was identified, | worked
hard on making my students speak. | noticed it started working, and kept doing that in the same
way. For instance, that can be seen in Week 5, as students have already tried to speak, making

mistakes, but they have done it.

Time to think about interventions. After national holidays break students arrived talkative. |
thought it was time for them to make the class. In other words, | just let them speak in a
controlled practice; we just did writing and speaking activities in which in one way or another

they had to report what they had done. Most of the class participated.

As the first intervention was coming, everything was carefully prepared. | noticed that students
were engaged with the class — as most of the times. The activity prepared was called: “Guessing
hidden strengths” (taken and adapted from the book: Learner autonomy). The main goal of it
was boosting students’ confidence by working in groups. It was thought like this as that is what I
want to achieve with this AR project. The activity consisted on writing one sentence about
themselves. For example: “I’'m good at ...” Then, students had to choose a hidden strength that

most of their classmates did not know about him. After this, | had to collect, shuffle and give one
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to each student — making sure that nobody is given their own sentence. Later, students had to
suppose who had written the sentence they had in their hands, read it out loud and say the name
of the person. If the person who read the paper was right, the person who wrote the paper had to

stand up, confirm his hidden strength and talk about it for a while.

The activity itself worked, not as expected, but it did. In general terms students understood what
the activity was about, the way it worked and what they had to do. However, during the lesson
some of the students were reluctant to participate by writing their hidden strength and by then
speaking in English. Fortunately, they all wrote in the paper, but not all of them spoke in

English. | think it was a good attempt for the first time.

Weeks have passed by and | have not had English classes. It is because of the “Level tests”,
English week and Internal ‘simce’. In relation to the English week, although we did not have
classes, |1 was able to practice with students their song for the choreography. Here, | took
advantage of their speaking skills as they had to sing and dance for the “karaoke contest”. It was
a great opportunity to have practiced oral production, without making students feel they had to
do it ‘under pressure’ — which has never been the case -; if not, for fun. Luckily, it ended up

being a wonderful moment.

After three weeks without classes, | performed my second intervention. The activity this time
was called: “The Eiffel tower” (taken and adapted from the book: Learner autonomy). The aim
of this activity was to boost students’ confidence by working in pairs, using conditionals. What |
emphasized from the very beginning was that there were no right or wrong answers, which
allows room for creativity in order to make students feel secure. Since the activity was related to

“second conditional”, students had to pair up and choose what color they would like to paint the
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Eiffel tower or any other significant building they may feel familiar with if they had to decide.
After some minutes | asked some students to report to their classmates what they chose and their
reasons, by modelling: “If I had to paint the Eiffel tower, I would paint it green because ..."
Besides, | also made students think about what other changes they would make to the building if

they could.

When the class was over, | ended up astonished. As stated in my journal in Week 13: “I think
students realized that I wanted them to speak”. I accomplished my goal. It undoubtedly worked.
Indeed, some of the boys who | never thought they would speak did it; at their own pace, but

they achieved it.

Along this teaching-learning process, it has been possible to notice that students have progressed
in terms of speaking within the U-shape, where they have been able to participate, producing
English orally. However, the process has not finished yet. There is one more intervention to be

described as well as analyzed.

The activity this time was called: “Out in the world” (taken and adapted from the book: Learner
autonomy). The main goal of this activity was focused on self-confidence as well as group work.
One of the most important points in this activity was to give confidence to the student to speak in
front of the group and recall a moment when they had already put their knowledge in daily-life
use. The idea of the activity was to make students remember their past, either last summer or
childhood and in groups, talk about one occasion where they had to put into practice English.
Here, they had to write in a piece of paper what was difficult, interesting or what surprised them
in relation to the situation lived. In case they did not have any personal situation, they could

write about a family anecdote. Once it was written, they had to share with their classmates and
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talk about it. Finally, one member of the group had to report to the class the story that most drew

his attention regarding his classmate’s writing.

The activity was over. The class was over. | undoubtedly can state that students progressed in
terms of speaking in English within the U-shape — considering as reference the beginning of the
term. | enjoyed the class. All my students participated in the class; they participated and spoke

English. Some of them performed better that others, but the goal was achieved by everyone.
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Reflection and Analysis

The interventions performed during lessons ended up being beneficial for both, students and me,
as teacher. Although students have been exposed to the target language for about 10 years, at the
beginning it was difficult to make them speak English since they were not used to doing it.
However, as time went by, 9" grade A students got familiar with the oral production, especially
when participating within the U-shape by communicating orally after | implementing different
activities as well as trying to create some kind of simple routines such as asking them how they

feel, how they are, what they have done so far during the day, etc.

Considering the results obtained from the surveys and journals, | believe that the strategies were
successful as it could be appreciated a huge change on students’ speaking skills from the
beginning of second semester until the last day of class. | achieved what | wanted: To make them
speak in English confidently. Honestly, | never thought that the strategies used would work
properly as | did not trust | was doing it correct. However, everything turn out to be beneficial

and fruitful.

What | gather from this experience of working with 9" grade students is that the influence that
teachers have on students’ learning process plays an indispensable role, as learners might feel
frustrated if educators do not know how to approach students correctly. If they do not, and based
on my issue within the classroom, the results could have been completely different. Dealing with
confidence is not easy to cope with; it requires several factors, and among all of them the teacher
is there. If s/he does not provide the enough confidence, students will not be able to produce
what they are expected. Along with this, | realized that one of the best ways to encourage

students to speak in English is the use of pair and group as it is shared by some members of the
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group (...) and it is essential that students and groups recognize that each is trying to help

others. Co-operation is an important feature of the work. (Norman. 2002).
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Conclusion and implications

My research project ended up with the expected results. I would say that 2 out of the
3 activities performed were successful. Group and pair work activities for making students speak
in English are an excellent way to encourage students to produce the target language orally and
develop their confidence as well, which was the aim of this Action Research Project. It is
important to consider that English is another means of communication to interact with people, so
it is important that students feel comfortable coping with it.

Developing speaking skills at the beginning was hard, but after all the strategies
implemented — not only activities, but also rules and routines — made a great contribution on
students as well as me.

Although most of the activities worked, | had some limitations. For example,

- Time

- Unexpected school duties as well as scheduled activities students could not miss.

- Self-organization

- Reluctant students who did not want to participate at the beginning.

I would have liked to have more time to develop some of the activities better and
frequently. Plus, | should have practiced pronunciation (drilling) in order to make students feel
secure about what they were saying. However, the strategies worked well for students.

If | were to do the strategies again, |1 would definitely start before and would include
a system in which students take turns at the moment of reporting/sharing ideas to the class

regarding what they spoke when discussing in groups. Along with this, |1 would like to include
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some helpers inside the class. For example, if they finished earlier a certain activity, they could
go and help their classmates. So that, they can all work together, boosting each other’s
confidence and giving peer feedback to achieve a certain task. My idea is to include all my
students in the same class, making them feel that not only the teacher is able to teach and help,
but they also are able to do it. Besides, | would like to implement projects in which students
could feel they need to use English to communicate. For example, as a warm-up activity, pick up
two or three students and make them talk for 5 minutes, interacting among them if they were in a

supermarket, in a mall, cinema, another country, o) on.

Finally, it is worth to ponder about the importance as well as relevance this Action
Research project will have in my future as English teacher. I think it is fundamental that you, as
teacher, have to be willing and open to change and innovate your teaching skills. In other words,
to improve your methodologies in case you identify any problem. For example, I realized that
taking risks is good if you have a clear purpose. In this case, my objective was to make students
feel secure in order for them to speak the language and be able to participate in classes. They did

it. The goal was accomplished.
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1.1 Action Plan Timeline
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Activities

September

October

November

Weeks to work on

411 2 |3

4

112)|13|4

1.- Analyse the context

2.- Find out the problem

3.- Formulating the

preliminary question

4.- Send parents’ consent
to apply instruments,
explaining the reason of
the AR.

5.- Find theoretical

framework/literature.

6.- Collect parents’

permission.

7.- Write context,
rationale and dig deeper

in the Research Question.

8.- Design instruments to

collect data.

9.- Collect Data.

10.- Analyze Data.
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Activities August September October November

Weeks to work on 1({2(314]|1 2 {3 [4|5(1|2]3|4|1]2]31]4

11.- Revise Literature X| X | X| X
12.- Revise Instruments X[ X[ X
13.- Apply Instruments X[ X

X
14.-Final Data Collection X X
15.- Data Analysis X X| X

16.- Conclusions and

improvements X| X




1.2 Letter sent to Parents.
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1.3 Data Collection #1
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1.4 Data Collection #2

Read carefully the following questions and answer honestly all of them.

L. Have I tried to speak English in front of my classmates? If s0, how have I felt?

Yy, ‘&u& d owca CORAAMRANLD

2. Have my classmates laug ¢ i ol 5 :
. confi?j/ence? aughed at me during English lessons? If 0, how have I felt in terms

O

3. Have I bothered my classmates while they are speaking in English? If so, how do I think

they have felt?
NO

Read carefully the following questions and answer honestly all of them.

a ~ v o~

1. Have I tried to speak English in front of my classmates? If so, how have I felt?

j
Yy *“r 4

A P Art 1K
~J )N UM

L/
NS > v )

L S

Have my classmates laughed at me during English lessons? If so, how have I felt in terms

2
of confidence?
NO, sgre

3. Have I bothered my classmates while they are speaking in English? If so, how do I think
they have felt?
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Read carefully the following questions and answer honestly all of them.

1. Have I tried to speak English in front of my classmates? If so, how have I felt?

Y=t hewnys beCouse [ an. ot

o - -~
Have my classmates laughed at me during English lessons? If so, how have I felt in terms
of confidence?

‘L= N0

&

3. Have I bothered my classmates while they are speaking in English? If so, how do I think
they have felt?

L~ 1o

Read carefully the following questions and answer honestly all of them.
1. Have I tried to speak English in front of my classmates? If so, how have I felt?

et s o il Jomy pank Loghoh

2. Have my classmates laughed at me during English lessons? If so, how have I felt in terms
of confidence?

ko
3. Have I bothered my classmates while they are speaking in English? If so, how do I think
they have felt?

Rhe
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Read carefully the following questions and answer honestly all of them.

I. Have I tried to speak English in front of my classmates? If 0, how have I felt?
\ . -~
/6 ) 31/ ! N

2. Have my classmates laughed at me during English lessons? If so, how have I felt in terms
of confidence?

No, theyle nof (@u/jw'

3. Have I bothered my classmates while they are speaking in English? If so, how do I think
they have felt?

Yo, bk ey o sl ol

Read carefully the following questions and answer honestly all of them.

I. Have I tried to speak English in front of my classmates? If so, how have I felt?

/cg/_[ lrﬁQOl,CLud L red wnertous he
L think my powsaton (S per qocd]

2. Have my classmates laughed at e during English lessons? If so, how have I felt in terms
of confidence?

O/ i ﬂteg\) TGPG > e

3. Have I bothered my classmates while they are speaking in English? If so, how do I think
they have felt?

I o, bup T thegg 7‘&@9 O e olaf
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Read carefully the following questions and answer honestly all of them.

1. Have I tried to speak English in front of my classmates? If so, how have I felt?

Yes 4 hoce @b very Gocch

]

Have my classmates laughed at me during English lessons? If so, how have I felt in terms
of confidence?

\/6.5 ‘ "‘\&Ve FﬁH‘ 6!20:} bkCQvék ‘*\DOVHXQIGC‘

3. Have I bothered my classmates while they are speaking in English? If so, how do I think
they have felt?

Ne

a

Read carefully the following questions and answer honestly all of them.

L. Have I tried to speak English in front of my classmates” If so, how have I felt?

J@JZ

2. Have my classmates laughed at me during English lessons? If 50, how have [ felt in terms
of confidence? 7, ;
My close oty e |
’\/O )’ 7{ S ﬂ/é (’Q NC A -\,K ’.&; Y ¢ g L eceSe ! _"a}/
fle

a CoRiLe

‘(\,m

3. Have I bothered my classmates while they are speakmg in English? If so, how do I think
they have telt" : ; 7 :
No, [thaK Thel Thes (\(' Joool  BeLeLse ok

I
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refully the following questio

Read ca

2. Have my classmates |

3. Have I bothered my clas
they have felt?  \/
{EO

e )

{. Have I tried to speak English in front o
e tow sl oMt ma Good beacowe is not d

aughed at me during English lessons?

of confidence? i B
Tun =S

smates while they are speaking in Englis

noT CQA) brpos. Ty Tew spoX

ns and answer honestly all of them.

f my classmates? If so, how have I felt?

< %é‘ﬁu I \T.

If so, how have I felt in terms

\5_) AR A

} g"))'é?ﬂé)ﬂ\ bw,u»\;\ \ 2

h? If so, how do I think

Read carefully the following questio

1. Have I tried to spe

SA )

of confidence? I'[M W f 20)‘( 8000\ TR By 2

3. Havel

they have felt?
! I\ )

ak English in front of my classmates? If so,
when Tow M5 C_,-b o)/ﬁ e, cod B 20U

2. Have my classmates laughed at me during

bothered my classmates while they are speaki

F*’)T \“:\QJ) *;wa\l\/\ A)—:Oki)}: ’é@.e’ ‘:3()4_,0%

ns and answer honestly all of them.

how have I felt?
0 i N
5 Dot @)w@’w”-

English lessons? If so, how have I felt in terms

\’> A

ng in English? If so, how do I think
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Read carefully the following questions and answer honestly all of them.

1. Have I tried to speak English in front of my classmates? If so, how have I felt?

7/9 o J(-f‘ﬁ! X /»I

2. Have my classmates laughed at me during English lessons? If so, how have I felt in terms

of confidence?

L feel in conSiandece ot my WC’/VY('

3. Have I bothered my classmates while they are speaking in English? If so, how do I think
they have felt?

>/ e, ;«,Ql hO(/ b{:’c&m)f_ ) ’vl;"i,u‘; +o S 3,31_;[

Read carefully the following questions and answer honestly all of them. (\;03

1k

o

Have I tried to speak English in front of my classmates? If so, how have I felt?

SomeTic QS

Have my classmates laughed at me during English lessons? If so, how have I felt in terms
of confidence?

./Qb/ \CPCO‘\)Q@ ' SQ‘O\ ’\‘_’\yﬂ ng § ’L)()Q./, FU(Y)\]

Have I bothered my classmates while they are speaking in English? If so, how do I think
they have felt?

No, fecase | O\© make wmistAEE | in fHalish Cloas.
¢ o
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Read carefully the following questions and answer honestly all of them.

1. Have I tried to speak English in front of my classmates? If so, how have I felt?

59

of confidence?

I\

3. Have I bothered my classmates while they are speaking in English? If so, how do I think
they have telt?

No

Read carefully the following questions and answer honestly all of them.

1. Have I tried to speak English in front of my classmates? If so, how have I felt?

;Jo . alwayc I Jalk ‘o N iSh

2. Have my classmates laughed at me during English lessons? If so, how have I felt in terms
of confidence?
~o orn ’ (.‘JO,\)\T e meoell

7

3. Have I bothered my classmates while they are speaking in English? If so, how do I think
they have felt?

T Rk bolhered ry closcrele corefittes /5pnf
o recoprer! Thige I Thiok ﬂﬂ.ey /éel me

e_ﬂfpczmz iMPQ.

2. Have my classmates laughed at me during English lessons? If so, how have I felt in terms
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‘Yead carefully the following questions and answer honestly all of them.
1. Have I tried to speak English in front of my classmates? If 50, how have I felt?

e, Teeel 66495

Have my classmates laughed at me during English lessons? If so, how have I felt in terms
of confidence?

No-

3. Have I bothered my classmates while they are speaking in English? If so. how do I think
they have felt?

No

[§e)

Read carefully the following questions and answer honestly all of them.

1. Have I tried to speak English in front of my classmates? If so, how have I felt?

YES} AND FaLt Nervoos (A/Bm//‘ojoj Cd"//:g:%)/ﬂ 50;///0547,,;?

2. Have my classmates laughed at me during English lessons? If so, how have I felt in terms
of confidence?
o U &
OUE +im3, i Ferk [ap
3.

Have I bothered my classmates while they are speaking in English? If so, how do I think
they have felt?

NO.




¢ - 160
1. Have I tried to speak English in front of my classmates? If so, how have I felt?
&
:v‘kl/)_f I W ?‘J.

: et S l65n (oS
2. Have my classmates laughed at me during English lessons? If so, how have I felt in term
i of confidence?

Yo IWW.

b ; o o
3. Have I bothered my classmates while they are speaking in English? If so, how do I thin
: they have felt?

Read carefully the following questions and answer honestly all of them. 1

Read carefully the following questions and answer honestly all of them.

1. Have I tried to speak English in front of my classmates? If so, how have I felt?

\/e‘S J nNervious

2. Have my classmates laughed at me during English lessons? If so, how have I felt in terms
of confidence?

No , 1 stoy QueHy

3. Have I bothered my classmates while they are speaking in English? If so, how do I think
they have felt?

No, they bt 08 o nsense.
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Read carefully the following questions and answer honestly all of them.

1. Have I tried to speak English in front of my classmates? If so, how have I felt?

Yoo, That nenwows , becouse. wiedon't 6}%:1’( 5{)305/) wsm//y-

2. Have my classmates laughed at me during English lessons? If so, how have I felt in terms
of confidence?

No, my clossmades did net [aweh N

3. Have I bothered my classmates while they are speaking in English? If so, how do I think
they have felt?

Yeo, I bathared thm before, T did it Lo dis conean-—
Hrode Hhan or malting f laup., 700 T

Read carefully the following questions and answer honestly all of them.
1. Have I tried to speak English in front of my classmates? If so, how have I felt?

W/M‘QW‘W

2. Have my classmates laughed at me during English lessons? If so, how have I felt in terms

of confidence?
N ¢

3. Have I bothered my classmates while they are speaking in English? If so, how do I think
they have felt?

Ne”
% /)ir\f
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Read carefully the following questions and answer honestly all of them. —_\

1. Have I tried to speak English in front of my classmates? If so, how have I felt?

—

es,ond T (et vers normols becawe Lom
% Contdan cottn %ﬁa'@bbn\\/ (it én@rd&

2. Have my classmates laughed at me during English lessons? If so, how have I felt in terms

of confidence? U
O, M&Y\,Q,

3. Have [ bothered my classmates while they are speaking in English? If so, how do I think

they have felt? \ d b \))Y T\/ QOY\’\ \N\O\/\VL,Q/b

%@b Lam 2910

S0 ¥

Read carefully the following questions and answer honestly all of them.
1. Have I tried to speak English in front of my classmates? If so, how have I felt?

I iy, Won S Ulonsk, el T A
7 M Iy phfgg A | mﬁ’

2 gave my classmates laughed at me during English lessons? If so, how have I felt in terms
of confidence?

Lo, Tl Goldont Wl 07y Emalinly

3. Have I bothered my classmates while they are speaking in English? If so, how do I think
they have felt?

m, STk Wt




£

Read carefully the following questions and answer honestly all of them.

1. Have I tried to speak English in front of my classmates? If so, how have I felt?
et sod W G ©
Vb A S Uil et

of confidence?

o

3. Have I bothered my classmates while they are speaking in English? If so, how do I think
they have felt?

Uo

0

2. Have my classmates laughed at me during English lessons? If so, how have I felt in terms

Read carefully the following questions and answer honestly all of them.

1. Have I tried to speak English in front of my classmates? If so, how have I felt?

T Ve TARY To SRes- W (eSS BUX, L e uvaen

Taued o OIS $ANTUWAm\CW

2. Have my classmates laughed at me during English lessons? If so, how have I felt in terms
of confidence?

e

3. Have I bothered my classmates while they are speaking in English? If so, how do I think
they have felt?

Yﬂb CT ThavE TR AR WU e YU LRSS
OND DL LOMRONISy .
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I

Read carefully the following questions and answer honestly all of them.

Have I tried to speak English in front of my classmates? If so, how have I felt?

Y€5)h€ rYos

Have my classmates laughed at me during English lessons? If so, how have I felt in terms
of confidence?

i

Have I bothered my classmates while they are speaking in English? If so. how do I think
they have felt?

ho

Read carefully the following questions and answer honestly all of them.

1

]

Have I tried to speak English in front of my classmates? If so, how have I felt?

V& gooct  ondl  neavduS

Have my classmates laughed at me during English lessons? If so, how have I felt in terms
of confidence?

e,

Have I bothered my classmates while they are speaking in English? If so, how do I think

K;%havfﬁfif}/ b%&/ fose o Honl~ona
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Read carefully the following questions and answer honestly all of them.

l. Have I tried to speak English in front of my classmates? If 0, how have I felt?

%1 IM novmal -

2. Have my classmates laughed at me during English lessons? If so, how have I felt in terms
of confidence?

%

3. Have I bothered my classmates while they are speaking in English? If so, how do I think
they have felt?

1) b H 7
’lgf‘-/\r 2 Iﬂ. o sen b (,d/y,é

Read carefully the following questions and answer honestly all of them.

I Have Itr 1ed to spea lish in front of my classmates? If so, how have I felt?
Y Lt f/ﬁé bl o itk |y Moz,

2. Have my classmates laughed at me during English lessons? If so, how have I felt in terms
of confidence?

3. Have I bothered my classmates while they are speaking in English? If so, how do I think
they have felt? <

Read carefully the following questions and answer honestly all of them.

l. Have I tried to speak English in front of my classmates? If 0, how have I felt?
Nes, Sometimes Hhe class g interrumped
e Jlowthe closs

Have my classmates laughed at me during English lessons? If so, how have I felt in terms
of confidence?

\/‘95 i L)e.C(LUSQ I Uev\/ wgun

3. Have I bothered my classmates while they are speaking in English? If so, how do I think
they have felt?
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Read carefully the following questions and answer honestly all of them.

[

I~

Have I tried to speak English in front of my classmates? If so, how have I felt?

o

fove my classmates laughed at me during English lessons? If so, how have I felt in terms
of confidence?

irl WLDA@E’OY‘\(%

Have I bothered my classmates while they are speaking in English? If so, how do I think
they have felt?

B ver, M s ke

P ==

Read carefully the following questions and answer honestly all of them.

1

[SS]

Have I tried to speak English in front of my classmates? If so, how have I felt?

Yes

Have my classmates laughed at me during English lessons? If so, how have I felt in terms
of confidence?

y@Sl UNCOWEOTTRDLe,

Have I bothered my classmates while they are speaking in English? If so, how do I think
they have felt?

\/63) Unconfomobie
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Read carefully the following questions and answer honestly all of them.
1. Have I tried to speak English in front of my classmates? If so, how have I felt?
\/{5 aon 0\ %{ A2

2. Have my classmates laughed at me during English lessons? If so, how have I felt in terms
of confidence?

No

3. Have I bothered my classmates while they are speaking in English? If so, how do I think
they have felt?

B
Read carefully the following questions and answer honestly all of them.

I HaveII tried to speak English in front of my classmates? If s0, how have I felt?

"2 i gply oped i Thon s, <

2. Have my classmates laughed at me during English lessons? If so, how have I felt in terms
of confidence?

Ve my e b B
St nB Losd o e Jagy i oy

3. Have I bothered my classmates while they are speaking in English? If so, how do I think
; they have felt?

Ll gt " .J A , :
z;“/%é”””‘ﬂ‘ hal w””; L‘W& 3ped Levolly  Jawe nrped
i L
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1.5 Data Collection #3

| Real carefulty the follcwing cuestiors and imswes al of duom: |
| TS I RO | s0SO |

I Iive Luned i speak Bnglish in front '
of my classmares? {A

2. Do I feel ) can participale and share
e in English? D\

3. Do 1 ihink Thave spoken/pautivipaed
more in Eoplish durog Iessens i
COWPETISON 6 Lwe beginning ol 1he ﬁ\
term? |

Fuﬂ carefully ke follnwiig questions and ansaer 211 of them,

= e e
I ‘{'Eb' NO l SO S4) |

| 1. Have T ried to ek English i rmt l | |

of my slnssmates?

I Do T teel Toam parlicizare and sture I l I
16008 i ‘ens i Lnglish? I A

—

3. D6 Tthink [ have s spokenpanicipned | ETEE ' |
l ‘ mere in English during lessope in / | |
tumparison to the begineiog of the )\ ' l
tesm?

| l L]

" Rezd cnrefully e lollowing guestions :od answor all of them,

u:s' NG sost | |

o Have [ mied o spcak Toplish in frea
of nuy clasmates?

2. 130 1 el Tean parixipate and shane
ideas in Eoglish? ‘

o Do Lok 1 have spokenfetizipe ol
nere e English dhering [sssons in

compazisin 0 the heginming of the
| tann?

W

l Read carefully the following questions and answer 211 of them

TYES | N0 | soso

I. Have [ med to speak Engliza in front

af my clissmites™ >

\
2. Da I feel T 2an paticipare and share ><
ideas in English?
3. Do @think I bave speken'porticipated

somparisen to e beyrimming ol the 7\
teim?

more in Eoglish durng lessens in f | ‘ ~




L
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Reard varefully the following questions and answer a1l of fem.

[

YFS NO S0 S0

L. Have I'itied 20 speak English in frons
of my clasmates? X

idzax wn Unglish?

. Do I feel L can parficipate znd shire

3. Do [dunk 1 have Spuken'participe e

more in English ¢uring lessuns in
compaciso o the bagirming of e
ean?

[Read carelully the following quastions and answer 210 ul (bem.

YIS KO

rsosoll

. ave I tried to spcek Faglish in front

af my classmaces?

(2]

. Do Lthink 1 have spokenpartsi pate]

nore in Unglisk Susing lessums in
compariscet W ke brginning of te
f2on’?

- D 1 lee] Teun pamicipate and sharc
ideac in English? /

Read cexetully the following questions and answer 210 of then.

|

YES

NO

S0so |

- Mave 1 tried W saeak Eaglish tn front
of My classmares?

(34

Do Taeel Tean panticipnte and shre
eas in Fnglish?

o

3

Do Tthink I hirve spokenfpanicipuzad
mare in English durng lessons in
vomparsan o the begnming of the

tern’!

P
v
Vo

Reup? carefully the feliowing Guestions ot ancwer all of them,

- Have Tirwal to speak Tnglishin front

of my elnssinutes ? \

e

- Do I feel Tean parbeipate s shase

ideas in English? B

s

Dy [ think [ liave spogenpattizipated

comparison L the beginring of rhe

term?

mere i English during lessons in \ j
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ewl onrefily the fallowing yuestions and znswer all of tean.,

N L_ rerm?

YES | NGO | ROSO
I. Have I toed w speak Foglisnin front | -
of my classmutes? //
2. Lo [ ferl Tcn parncipate ad shae |7
e in Englisk? ~

3. Tia 1 think Thave sposea/parisipied

more in Inglisa during lessoas in -

ramnarizon 1o the beginning of the

Rest sretully the following quest s nmd answar 211 of fhort,

‘ YES NG SO SO
1. Have I ired to speak English in frone
of my classimates? /
2. Dol teel [ can pasbaipete ind shac
ilens in Enpliza) \/
3. Do Trhink §heve spoloca’puberpated |
more . Faglish dwing %ssons in \/
ummwnison o U beginning of (ke
tern?
Real carelully the following questicos ard anewer all of them,
’ YES [ NO SOs0
I. Tave ] tried w speak. Friglish in front |/
o iy elassmites? ><
[ 2. Do T fee) I can parugioe and share |
Ideas i Exglish? ><
A Da Uihink 1 have spokeadpertiopatad

mere in English during lescons in

camgarisim o the beginning of e |
tem? i

Tead caretally the fullowing guestions and sswer oll of tean,

T YES

N

5080 |

|
Have | bicd to spesk English in freat '
of my elnssmates?

>

;
D¢ T feel [ can parocipate and sham' .
sleas tn Englisli?

A

T [ think 1 hav o spoken/participatest
more in Eaglish during lessons in K
comparisn o the Deginaing of tie

tern? L

|
\I



Read carerully s following suestines and answee all of tacm,

YLS NC)

5050

1. Have [ eried w spaak Eoglish in frmt
of my ¢lassmates? g

2. Do [ feel [ cun paskespete and share
ideas in English?

mare i English duing lesscos in
comparisun 1o the bemmmung of the
I lenn?

3. Do 1 think 1 have spokendjark 2ipaned \/

Resul caneTully the fallewing questions und answer all of dein,

YES NQ

1. Have [ tried to apeak Eaglish in fnnt
of my classmates !

SO S0

2. Do T feel Tean participate and share /
wdens i English?

3. DoltinkT have spokenpanticipeied
more in English dwing lessms in /

Lomparison 1o the beginning of dic

Lem’?

“Read caratully the jullowing questions and answer nll el them.

' YES NG

L, Jhave [ uicd to speak Loghshin front
af my classioales? \

. D¢ | feel I ean pertizipate and share \

-
-~
Ldeas in Eaglish?

T A, Dol think 1 have spokeaperticipaial
et i English durmz lssans I
comparizon o Uwe beginning of the \
term! |

|

Red csrefully the fullowing quesions and smewer all of ther,

[ | ~ [ VES l N
1. Havelahd o Pk l'nQ shiin fiomt

oF iy clasanites? l

I Dol feal 1 can restizipan
nleas in English?

ool ink | ave ok sokevmun Voiricipate ipated '

I_
& |
X

—]—-_

l o in Fpglsh dunny lesscos in
COMPRTISON 1oty b-v\l«mmg of dis
L tenn?
il

SU \n l

|

N
il
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, Read caretully the folluwing questions 2nd ansaer al: of them.

YES I NO S0 80

1. Nave | tried e speak Faglishon front |
of my classmaes? IX

2. Do 1 leel | can participate ine shire {x

‘ idens in English
'7 3. Do think 1 have spoken'parteipeted

more it English during lessweas in [;\
comperisim 16 D legnnicg of te
tenn?

Resd carefully the fellowing questions and answer all of them.

' YES NG 5080

I. Have T uied e speak English in front |
of my classmates” /

. Do 1 feel I ean participute und shime
ieac in Tiglish?
3, DT ihink 1 lave spekendpeticpeiod
moe o Eralish during lessons in /
comparison 1o e keginning of the
teem?

"Read ca (,amJu‘ly the tollowing ynestians wo;

wod anvwer ol of them, %‘
TYES | KO T S0so ] |

I~ Have I i 1o © speak I:nl,h.,hmg_ —l —t_ —l |

v my slassures?

"2 Dol fee feel T van partisipate i ch sha:t- l
. ieas i En,gl ish?
| . D0 1 think | favs sm-kmfn.lmcn mtcd' '
moce i English dwing lessons i

| SORPArison ay dhe begioning or lh:
[ wrn?

Read carcfully the follnwing questions and answee all of twer,

YFS NO SO80 |

1, THave [ tried 1o speak Englodi in Inom)
of muy clasimates' @

4

T T feel T can participate and share
dess i Faglish?

Do Ttk [ have spoken'parccipated |
more in English dwing wssoms m
comparisen I the heginning of e |
e’ l

1o

o




[tena caretully e fullowing mlmm s and answer e all of tenn.

| |
[ ' 1. Fave 1 uien o spank Fogha in feat I

| of my classmaics? |
I

=3 DG think Lhave ap.‘km-parhcmsmd
wcre in liaglish durng lessns
compar=en W e bepinnng of thes |
leom? / |

([ ———— T %

———

s 5 T35 [Tedl T can partiipale and shire \_—/T
ndus in Nuﬂv\h
|

EGELR

I Rewl coretully the following Testions ard aswer all of teat, ‘\

| — [ TS 1 NO |

Hrmlmadtmml'n.-hahmmmI '
af my slassmalcs? .

|
li

5. Ton 1 fee 1 can paticipate il sh;'
idees in Enghsh"

"3, Do lthink? o 1 thik 1 have s-wk:uqmm lrmed
mwore in Boplisn during lessons ml

|| comyparison t the heginaing ui

lur? l A l

| s0sa |

I
F M'

[Read carcfully the following questins and answee all of Bens.

| YES | NO | SOS0
', Have Lused w speak Toglish in front
of my clussmites?
2. v L jvel L can parneipate arel snae =
idcgz in English®
3. Do T thiok 1 have spokenpamcipaied 4
were in English (uring Jessons in ! '
comparison 1o the beginning of the 7\
Lenn?
- - W
i Rcadtan-rully by e TR xl"_sn.n S a0 s iwer 3 - | |
: mzez —20) |
e |
_eale=am ]
) — et
gr— ‘ : l
% T travel (a0 1o speah Fanghish i a '. .' 'l | ‘ |
| | of my cnﬁ.smntﬁ _;—l— -1
|
1T~ Do lf-c& 71 can paricipaie A = _;./ —J
'| | eas o Veghish?_ R

=7 Do} l.uklhwesp;k-nf-»amm.mu.\
|

e 19 English uvring |essnng ‘
parisen W the Begh ianing of 12 | |

| o !
| e
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| RewT caretully e following questions and ansser All af her. |

— —V_v'as| :Tu"_]'soso | |
|‘ —- T ;m.xmmmnd;;j |

— ——

of my classries?

“'—2 T 1 feel | 2on pactisipaie &l oo andl share |~ _"‘ _‘_" =5 1

leas in Enghah” -' . ‘_
[~ 57 Do [k I spﬂ.empannclp‘\tnl. 7 | ‘}
mure in laglish during lessons in '
| cempeaison 1o the Tepimmng o e I
l ten’?

e Se———S | x
[T{e:d carefully the ol wing Questions acd arsiver all of fesn,
|r— - YES | N(J_r soso]

' . Havel Triedd 12 <prak E:l;hsh n teont | l
| of my <lassmals? ?\

7. Do | feel ] can partieipate and d:a:c

nlx:asmhnglwh’- 7 J_ _'_——l % ‘

1, Do think T inve spoken o.mm;.md
l more in Engish during lessons iny ¢ . ' l
l camparison m Uie bagioming of the:| / | | ' |
I l term? | l |

Read carclully the following questions and answer all of them.

YIS [\ H] SO SO

1. Have L trieg o spesk English in oo | <

ol my classmates? / " |
2. Dol il [ parbicipate sl shire R |

ideas in English? /N I
T Do Think T have scoken/pacticigated ‘

more In Baglish curing lessims in ?« [

sumparison 1o the beginning of die ‘ [ |

tenn?

czr all of f eni-
| Real Foad corciully he T Talowing QURSTONS Toms and enswer A

=556
ey o n I T I
N_ [N I v R I
D Fave Liried 0 s.peaktvghih in L'u.u| . " —ll | |
| | of my clossmates? \_ ' I ¥
| \— R 7 foel T can |1a.r\.~|pmr v anil shate "I/\Irl __l_ |
idess in r::@\hA - I
L— =} an {ihink [ bass s spoet crvipart mxmle.l r /f | | '
l' more in Loglish during .cswv-“ml I %
| ' compatisan 1 (e peginning of the \
' terma? |



Reanid eamelinlly (he: Gllowing yustines sod answeer all of G,

YN NO SOSU |

I TTave Terend o speak Fuylish in Il
nf my classmaes? /

2. Dol feel 1 can parbivipste srd share /
ideas in English?

3. Do Ltuink 1 have stokenparticipatsd /

more i English during lessons o |
conpsarison e hegioning of the |
weom? |

| Remi casctully the following quesions and answer all ol dem

|
l,— ' YES l' NO | soy.—»\ '
- I

| T Have 1 tried to speax kaglish i front
' of my clazssmales ' ‘ l
T3 e T el | can paricipate ol shoref~ /" " I
idesos in Eaglish? L "y
3. D (think 1 haee spokendparteijaied l | .
I more in English ducny lessons
comparisin 0 the beginoing of Il'.\‘.l J
| l term? | | )y | !
Trad carerally the fullowing queshons and answee all of iheut '
i I YEs T NO | 5080 |
l 1. Have | bicd to speas English tn front ' ‘
of my elissmates? ' A
2. Dxe 1reel | van macticipate amil share m ' -' 'l
' idess in Boghsh?
3, Do think 1 heve spoken’ parmicipoed
more i Epglish during Tessoos n o | |
camparison 0 the beginning of the
wan? | _]

Read carettlly the flluwing questions and aaswer all of them. 7

’ YLS XV S SO

1. Have Iticd to speak English in fnonl
ol iy classies? P /

[

Do I fecl [ can pasticipete and share S
ideas in Lnglish’

1, Do lthink § have ssokenarticipatad /
maee in English during lessors in /
vomparison 1o i bBeginning ol (e il
teom?
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amel amvswer alf of Jen,

| e T soE |

Chite T iries o perk Enptisk 1y franp
a3 e clagsinings?

!

]

Tra [ el T can particiane ansd +ge
Iulzas jn Brwcizh?

-

T T rhiok ! hipe spok rizacigizatl
Eat i Gnglish ducing legesns in
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rerr?
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1.6 Journal.
Week 1: August 10, 11" and 12,

I'm back to the school. New semester, new contents and new experiences. My lessons were good
— according to me. | think I have to start focusing on what I will work in my Action Research.

Not much to say.

One of the rules of the lessons was to try to speak as much English as possible. It didn’t work.
While walking in the classroom one student told me: “No sé mister, no sé Inglés”. I looked at
him and wondered: “Is this real?” I know he knows, indeed, he also knows he knows. He just

need... something... encouragement? Kind of frustration.

Week 2: August 16, 17t and 18t

I don’t know what happens with students. On Monday they didn’t behave ... I don’t know what
will happen today. I hope they behave properly and cooperate. I want to believe I'm in a

classroom and not in a market.

Week 3: August 24t 25t and 26t

| only had to wait and believe. | reminded students the rules for the lesson. Little by little they
behaved properly and participated, most of them in Spanish, but they did it. Now my goal is to

make them speak in English. They can do it!
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Week 4: August 301, September 15t and 2™

This week we focused on topic speech and its rules. Then, I performed the lesson. I don’t know
why, but students spoke a bit more English than other days. We played a game to get to know

each other, but in English. The activity worked. I'm happy.

Week 5: September 7t 8t and 9t

Little by little things have worked. I think I've done a good job with them and they have noticed
all my effort. I like doing post activities; | want them to speak. Some of them have tried, making
mistakes but they've tried! It’s incredible to see how some changes make a huge difference.

Good week!

Week 6: September 14™, 151 and 16%

No classes. National holidays. Time to think about my interventions.

Week 7: 215t 22nd gnd 23rd

In general, it was hard to lead the class — but not impossible. Students were extremely talkative,
so I took advantage of it. Writing and speaking activities worked. 1’d say it was a good class: a
lot of participation. I decided not to speak as much as I'm used to since I gave THEM the

opportunity to do it for me. It worked! I'm happy. Things have little by little working =)

Week 8: September 28, 29t and 30"

Students behaved properly. There has been a bit more participation ... in English!!! Just a bit,

but they did it!
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Week 9: October 5, 6t and 7t

| felt students were engaged with the class. More participation in English. They have done it.
They rock. Yet it is not enough. First intervention. | decided to do an activity this week. It

worked, not as expected, but it did it.

Week 10: October 12t 13t and 14th

Relax week. No classes. Level tests.

Week 11: October 19t, 20th and 21t

No English classes. English week. Just practicing the choreography for the karaoke contest.

Jajaja It’s been so funny to do this!

Week 12: October 26t 27t and 28th

No classes again. Students had “pruebas”. I don’t remember its name, but it’s like an Internal

[ »»
stmce .

Week 13: November 2, 3rd gnd 4th

Second intervention. More activities related to second conditional. | think students realized that |

want them to speak. Lucky me it worked! They achieved it today. I hope it maintains.

Week 14: November 9t 10t and 11t

This week | had my observation. I think it was good enough. | think I need to work on controlling

time, but apart from that, | think I'm okay. Students behaved properly and spoke English. They
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felt comfortable with the lesson taught and speaking English within the U-shape as well. Next
week will be my third and last intervention. I’ve been waiting for that moment. I hope the lesson

works. Apart from that, my last data collection process. ...

Week 15: November 16, 17t and 18t

It is always hard to say goodbye. However, I'm happy. I think ['ve done an excellent work with
students; all my activities worked and the results were fruitful. I felt students noticed that all my
work had a purpose during the year. Some of them thanked me for my job; others hug me and
said some words as they have felt excellent during the year, they could speak English, they feel
they were able to communicate in English, and so on. Having heard that | leave the school more

than happy. .

Third and last intervention. Activity called “Out in the world”, related to reported speech. It was

easy for students to learn how it works. We mainly played games in order to practice it.

Last data collection process. | hope that what | have seen is reflected on what students perceive.

If not, I'm sure I did a good job. My host teacher observed the whole process.



